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Writing Pedagogically - guidance notes for editors and authors of 'Teaching the New English’  volumes

Ben Knights, March 2009

These notes derive from the experience of editing the Series so far, and are intended to supplement the Palgrave notes for editors. We believe it might be helpful to spell out more explicitly the aims and evolving norms of the series. In terms of UK HE English (thought the situation is somewhat different in North America) this is still an innovative and unusual series, and we are aware that this fact has sometimes posed problems for editors and contributors. These notes may also be found helpful by those considering writing about teaching in other contexts.
To start with a negative point. While we hope that the individual volumes are practically useful to teachers, the intention has never been to compile dossiers of tips or methods. We have no intention of being prescriptive, but do at the same time believe that well-designed teaching springs from dialogue among peers. The idea throughout has been to embed teaching methodologies within the modes of scholarly enquiry. We are conscious that writing about curriculum and pedagogy can pose problems to academic teachers, problems which they may seek to resolve by reverting to the familiar: writing critical essays or surveys. There is room within individual volumes for critical essays, provided there is simultaneous evidence that the author is so to say ‘thinking aloud’ about the implications of their argument for the classroom, or that their discussion is informed by reflection upon the process of making and delivering a curriculum. We are looking for are books which are simultaneously about language, form, and genre, and about the fine grain of how one enables learning, and how one assesses students. We hope that editors (and in turn their authors) will so to speak read their curriculum subject matter through the lens of pedagogy: what it means to teach this topic; the implications of the topic for teaching, learning, and assessment. 

Generally speaking, we are not looking for evidence-based scholarship in the sense of surveys, interviews, or quantitative data. (Which isn’t to say that such evidence-gathering might not sometimes be valuable.) We do not wish to prescribe what individual chapter authors do – and the editors would be delighted to be surprised by approaches which had never occurred to them. But some specific suggestions might be helpful. Any given volume is likely be made up of a suggestive blend of some or all of the following:
· Surveys of curriculum content and / or characteristic teaching methods in its chosen domain;
· Case studies of teaching a particular subject (text / concept / approach), or a particular technique or assessment mode. These could extend to quoting anonymised discussion, VLE dialogue, or student evaluation;

· Theoretical / speculative discussions of the practical and ethical implications of teaching particular topics or texts;

· Theorised accounts of trying out a particular experiment or approach. This could involve giving a frank account of failures as well as successes;

· Intellectual history of a particular approach, and the articulation and critique of the tacit pedagogic assumptions built into it;

· An informed examination of the difficulties posed to students by specific curriculum domains, and informed reflection on how one might design bridges and entry points;
· An exploration of the way in which a particular text (or tradition) might prefigure and shape the teaching encounter.

Throughout, the object would be to raise tacit assumptions about pedagogy to the level where they can be discussed, critiqued and developed. Any chapter, while short, will be the richer for a sense of hearing an experienced practitioner reflecting on the fine grain of learning and teaching in a specific subject domain.

If volume editors have not seen any of the earlier volumes in this series, Palgrave would be happy to forward a complimentary copy.

