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As part of our 2010 Education for Sustainable Development programme, the History and English 
Subject Centres launched two initiatives to encourage students and lecturers to engage with the 
environment beyond the classroom.  

We wanted to motivate staff and students whose teaching and learning takes place primarily indoors 
to go out and experience the places that form the context for the subject of study in order to enrich 
both academic learning and environmental awareness.  

To this end, we asked students and lecturers from throughout the UK to submit case studies 
describing how off-campus field-trips and visits enhanced their learning and increased their 
environmental awareness.  

What follows is a collection of those case studies. We hope they will inspire others to explore 
learning opportunities beyond the university classroom. 
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CHILDREN IN SICKNESS AND HEALTH 

Dr Alysa Levene & Dr Jane Stevens Crawshaw 
Department of History, Oxford Brookes University 

¢ƘŜ ƳƻŘǳƭŜ Ψ/ƘƛƭŘǊŜƴ ƛƴ {ƛŎƪƴŜǎǎ ŀƴŘ IŜŀƭǘƘΩ ƛǎ ǳƴǳǎǳŀƭ ǿƛǘƘƛƴ ƻǳǊ ǿƛŘŜǊ ŎǳǊǊƛŎǳƭǳƳ ŦƻǊ ōŜƛƴƎ ŘǊƛǾŜƴ 
by themes. We seek to develop an appreciation in our students of the ways that childhood has been 
framed and experienced over a period of 200 years, and to encourage them to develop personal 
interests in the topics they select to write about in their coursework. One of the overarching themes 
we have been developing this semester is that of confinement; in particular asking students to put 
together presentations on spaces, which are linked to weekly topics (for example, schools, asylums 
and workplaces). These presentations are assessed during the sessions and by way of a write-up 
based on primary sources.  The focus of the module is closely allied with our departmental policy of 
research-led teaching for final-year students, which forms a further layer of engagement with the 
themes as topics of active investigation. This field trip was designed to promote this sense of active 
engagement, by showing the students two contrasting spaces connected to the history of childhood. 
We had already spent time in seminars discussing the fact that childhood is a subjective and social 
construction and, by taking the students out of the classroom and into the spaces used and 
ƛƴƘŀōƛǘŜŘ ōȅ ŎƘƛƭŘǊŜƴ ƛƴ ǘƘŜ ǇŀǎǘΣ ǿŜ ƘƻǇŜŘ ǘƻ ǊŜƛƴŦƻǊŎŜ ǘƘƛǎΦ ²Ŝ ǿŜǊŜ ŀōƭŜ ǘƻ Ŏŀƭƭ ǳǇƻƴ 5Ǌ [ŜǾŜƴŜΩǎ 
prior contacts with the archivists at Great Ormond Street and the Education Officer at the Museum 
of Childhood to arrange privileged access to historical artefacts and spaces which are not normally 
accessible to the general public. 

The two spaces we visited on this field trip were deliberately chosen to contrast with each other in a 
number of ways. First, they connected to different topics within the module: the hospital with 
ŎƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘΣ ŀƴŘ ǘƘŜ ƳǳǎŜǳƳ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ƭŜƛǎǳǊŜ ŀƴŘ ŎƘƛƭŘ-rearing. Second, they are very 
different spaces: the hospital constructed on a cramped site in central London, and the museum 
occupying an original Victorian exhibition space where objects are displayed in large cases. Further, 
ǘƘŜ IƻǎǇƛǘŀƭΩǎ ŀǊŎƘƛǾŜ ƛǎ ƘƻǳǎŜŘ ƛƴ ƻƴŜ ƻŦ ǘƘŜ ƻǊƛƎƛƴŀƭ ±ƛŎǘƻǊƛŀƴ ōǳƛƭŘƛƴƎǎ ǿƘƛŎƘ ŦǳǊǘƘŜǊ ǊŜƛƴŦƻǊŎŜŘ 
the type of space inhabited by the children admitted there, while the museum was originally a place 
where children went with their families as part of their leisure time (a function which it fulfils to an 
even greater degree in its current form). Third, they are in different parts of London, giving the 
students a further impressƛƻƴ ƻŦ ǘƘŜ ǾŀǊƛŜǘȅ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǎǇŀŎŜǎ ƛƴ ƻƴŜ ŎƛǘȅΦ 

We began the day at Great Ormond Street, where the archivist, Mr Nick Baldwin, gave us a tour, 
which included the original nineteenth-century chapel. The tour illustrated the changing use of space 
for the care of sick children, and the specificity of care (for example, in the use of artwork, and the 
small scale of the chapel with its child-ǎƛȊŜ ǇŜǿǎ ŀƴŘ ΨŎƘƻƛǊΩ ƻŦ ǘŜŘŘƛŜǎ ƛƴ ƳŜƳƻǊƛŀƭ ǘƻ ŜȄ-patients). 
¢Ƙƛǎ ǿŀǎ ŦƻƭƭƻǿŜŘ ǳǇ ǿƛǘƘ ŀ Ǿƛǎƛǘ ǘƻ ǘƘŜ ŀǊŎƘƛǾŜΩǎ ǎƳŀƭl exhibition on the history of the hospital, and 
the opportunity to see some original handwritten case notes. We then moved on to the Museum of 
Childhood at Bethnal Green, where we had a handling session with the Education Officer, looking at 
articles of cƘƛƭŘǊŜƴΩǎ ŎƭƻǘƘƛƴƎΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ǘƘŜƴ ǎǇŜƴǘ ǎƻƳŜ ǘƛƳŜ ƭƻƻƪƛƴƎ ŀǊƻǳƴŘ ǘƘŜ Ƴŀƛƴ ŜȄƘƛōƛǘƛƻƴ 
area. 

The field trip was planned carefully in relation to our wider pedagogy, but we were mindful to 
present it to the students in neutral terms. We did not discuss what themes we would develop in 
advance, and nor did we set any particular questions or reading for the students to do. This was 
because we wanted them form their own judgments of the spaces and artefacts they saw, and to 
take away their own conclusions which we would follow up in subsequent seminars and coursework 
activities. We did, however, deliberately select the spaces we visited to fit in with two of the themes 
we would go on to develop in coursework. 
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We thus developed our pedagogical aims in follow-up sessions after the field trip. In the subsequent 
week, we used the theme of child leisure to ask the students to reflect on the following questions in 
small groups: 

 ²Ƙŀǘ ŘƛŘ ǘƘŜ ƳǳǎŜǳƳΩǎ ŎƻƭƭŜŎǘƛƻƴǎ ǎǳƎƎŜǎǘ ǘƻ ȅƻǳ ŀōƻǳǘ ǘƘŜ ǇǊƛƴŎƛǇŀƭ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ 
chiƭŘǊŜƴΩǎ ǘƻȅǎΚ 

 What does this suggest to you about the way that children played in the past? 

 Were you struck more by continuities or change? 

This enabled them to think through the meanings of the objects they had seen at the Museum, and 
relate them to ideas about childhood. We also used the trip to prepare the students for one of their 
pieces of assessed coursework, which was a popular article or museum guide to an object or building 
connected with the history of childhood. Seeing such a variety of objects at the Bethnal Green 
Museum and having thought about their meanings, gave this workshop (and the subsequent pieces 
of work) greater meaning and depth. 

We developed their experiences of the Hospital visit in a subsequent week on child health. Again, 
students were asked to reflect on their reactions to the hospital as a space in seminar discussion, 
and we built on this further by leading a workshop based on the online Historic Hospitals Admission 
Project which includes the records of Great Ormond Street Hospital. We asked students to select a 
group of patients based on period or disease type, and then discussed their experiences of disease 
and treatment via what we had seen of the objects and spaces at the Hospital. 

The field trip had valuable outcomes and benefits for the students. We both felt that they had 
gained a real appreciation of how spaces and objects were used and experienced by children in the 
past, and how these could vary. The trip also gave the students much more confidence in 
approaching their assessed coursework, and they expressed a greater degree of empathy with their 
selected topics. It also helped the students to grapple with the key themes of the module; one 
student, for example, commented directly on the impact of the contrasting architecture of the two 
sites.  Feedback indicated that they found the experience to have been valuable, interesting and 
enjoyable. Comments recorded anonymously after the trip included: 

ΨLǘ ƳŀŘŜ ǿƘŀǘ ǿŜ ƘŀŘ ƭŜŀǊƴŜŘ ŦŜŜƭ ǎƻ ƳǳŎƘ ƳƻǊŜ ǊŜŀƭΩ 

ΨLǘ Ǉǳǘ ŎƘƛƭŘƘƻƻŘ ŦǊƻƳ ǘƘŜ past into perspective and I was able to see how 
ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ŎƘƛƭŘƘƻƻŘ ƘŀǾŜ ŎƘŀƴƎŜŘκǎǘŀȅŜŘ ǘƘŜ ǎŀƳŜΩ 

ΨLǘ Ƙŀǎ ƘŜƭǇŜŘ ƛƴ ǇǊŜǇŀǊŀǘƛƻƴ ŦƻǊ ŀǎǎŜǎǎŜŘ ǿƻǊƪ ōŜŎŀǳǎŜ ǿŜ ǿŜǊŜ ŀōƭŜ ǘƻ ŜȄǇƭƻǊŜ ŀ 
ǊŀƴƎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎ ƴƻǘ Ƨǳǎǘ ŀ ǎǇŜŎƛŦƛŎ ƎǊƻǳǇΩ 

We both felt that the trip had been a great success in provoking individual reactions in our students 
which they were then able to relate to the wider themes of the module. We had planned the use of 
time carefully in advance, and our only improvement in this respect would be to request a longer 
handling session. This was also something requested in student feedback.  However, there is a 
charge for this, and so this is dependent on funds being available. We would also request that the 
handling session be more directly based ŀǊƻǳƴŘ ŎƘƛƭŘǊŜƴΩǎ ǘƻȅǎΣ ŀƴŘ ǘƘŜ 9ŘǳŎŀǘƛƻƴ hŦŦƛŎŜǊ Ƙŀǎ 
indicated that she would be very happy to do this another time. The day was enjoyable and 
instructive in itself, but it gained much greater weight by being followed up specifically in seminar 
discussions and assessed work. This was further enhanced by the fact that the student selected their 
own topics for their popular article/museum guide, which allowed them to develop their personal 
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reactions to objects and places they had seen during the trip. The non-assessed activity using the 
ǊŜŎƻǊŘǎ ƻŦ DǊŜŀǘ hǊƳƻƴŘ {ǘǊŜŜǘ IƻǎǇƛǘŀƭ ǿŀǎ ŀƭǎƻ ƭŜƴǘ ƳǳŎƘ ƎǊŜŀǘŜǊ ǿŜƛƎƘǘ ŀƴŘ ΨǊŜŀƭƛǘȅΩ ōȅ ƘŀǾƛƴƎ 
seen the very small space where these children would have been treated. The process of sickness, 
confinement and treatment was thus brought to life considerably. 

While this trip was built on the specific themes of this module, it is something which could easily be 
developed by other lecturers. Our principal aim was to identify key themes which could be 
developed in selected locations, and this is entirely transferable given the range of museums and 
historic places across the country. Our location in Oxford gave us ready access to London, but similar 
ideas could be developed by visiting historic houses or local museums, many of which contain 
objects connected with social and medical history. 

Bibliography: 

Great Ormond Street Hospital, http://www.gosh.nhs.uk/about_gosh/gosh_history/ 

Museum of Childhood, http://www.vam.ac.uk/moc/ 

tŀǘǊƛŎƛŀ /ƻǳƎƘƭƛƴΣ ΨaŀƪƛƴƎ ŦƛŜƭŘ ǘǊƛǇǎ ŎƻǳƴǘΥ ŎƻƭƭŀōƻǊŀǘƛƴƎ ŦƻǊ ƳŜŀƴƛƴƎŦǳƭ ŜȄǇŜǊƛŜƴŎŜǎΩΣ Social studies 
101:5 (2010), 200-20.   

bƻŜƭ aŎ!ŘŀƳΣ Ψ¢ǊƻǳōƭŜŘ ǘƛƳŜǎΩΣ Times Higher Education Supplement 1222 (04/05/1996). 

aŀǊǘƘŀ bŀōƻǊǎΣ [ƛƴŘŀ 9ŘǿŀǊŘǎ ŀƴŘ wΦ YŜƴǘ aǳǊǊŀȅΣ ΨaŀƪƛƴƎ ǘƘŜ ŎŀǎŜ ŦƻǊ ŦƛŜƭŘ ǘǊƛǇǎΥ ǿƘŀǘ ǊŜǎŜŀǊŎƘ 
tellǎ ǳǎ ŀƴŘ ǿƘŀǘ ǎƛǘŜ ŎƻƻǊŘƛƴŀǘƻǊǎ ƘŀǾŜ ǘƻ ǎŀȅΩΣ Education 129:4 (2009), 661-7.    

Selected Images: 
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CREATIVE WRITING IN CARDIFF MUSEUM 

Shelagh Weeks 
Cardiff University 

As a part of the three modules of Creative Writing that I teach in the autumn semester at Cardiff 
University, I take individual groups out to Cardiff Museum and Art Gallery. Prior to this, I may send 
them outside briefly, to improve their powers of observation: of landscape, setting and character - 
but this outing is our first major trip beyond the classroom. I generally visit the galleries in advance 
ŀƴŘ Ǉƭŀƴ ŀ ǿƻǊƪǎƘŜŜǘ ōŀǎŜŘ ƻƴ ǘƘŜ ǾŜƴǳŜΩǎ ǘŜƳǇƻǊŀǊȅ ŜȄƘƛōƛǘƛƻƴǎΣ ǊŜƎǳƭŀǊ Řisplays and featured 
paintings (Cardiff often themes contemporary painters with older works).  

I take the students on the visit about halfway though their course, so they have already gained some 
confidence and the small group workshop has encouraged independent working. Earlier in the 
Creative Writing module we have explored the ways in which published writers find their voice and 
subject matter, looking at texts and the inter-connectivity between form and content. We also 
discuss how some student writers draw heavily on their own experience, while others respond 
better to the mysterious or to pictures and objects. The museum is a catalyst and liberator for all: for 
those who enjoy exploring the unknown, for those who find it difficult to escape memoir, for those 
who find the classroom constricting or stuffy, for those who feel the presence of everyone else a 
negative or competitive force. In class we consider many fine literature extracts, but sometimes the 
layered complexities and sophistication can be daunting to the new practitioner. Our visit to the 
museum encourages greater creative freedom and touches upon different, and complementary, 
explorations and cultural adventures.  

 

The students meet in the museum lobby and the group is given a worksheet and museum map, then 
sent away to observe, reflect and write. Students generally have 15 minutes or so to explore and 40 
minutes to make rough notes before we meet in the foyer café for a coffee and cake (one of the 
high-lights!) and then go to a work-shopping room where students edit, feedback in pairs, polish 
work and end by reading something out loud. The worksheet makes clear that everyone will have to 
read, even if it is just a sentence. I have discovered that some form of light pressure is necessary, 
otherwise the students are likely to wander for so long they never get down to fruitful composition. 
Paintings and sculpture seem to produce the more startling and unusual work (often encouraging 
diverse narrative voices or new points of view) and therefore I direct them to these areas. However, 
I do not preclude students from following strong interests that lie elsewhere (the natural world, 
archaeology, the basking shark, porcelain etc).  

http://www.english.heacademy.ac.uk/explore/publications/casestudies/sustain/shelagh.weeks@virgin.net
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In my hand out, I make sufficient directed and open suggestions to nudge even the most recalcitrant 
student toward some form of imaginative or observational response: considering potential dialogues 
between characters in paintings, describing (in detail) situation or landscape, conjuring monologues, 
imagining the before or after of paintings, imagining the museum as a setting for invented 
characters who have a chance, or clandestine meeting. Because students are encouraged to use a 
stream of consciousness method and to write without constraint, the combination of the vividness 
of the paintings, the solidity or lightness of sculptures (Rodin, Degas, Hepworth) and the inspiring 
and liberating geographic space (airiness, good light, solitude) diminish inhibition and self-
censorship, and nurture engagement. Many of the students, in the questionnaires mention the calm 
and peace of the place. 

{ƻƳŜ ƻŦ Ƴȅ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƴŜǾŜǊ ōŜŜƴ ǘƻ /ŀǊŘƛŦŦΩǎ ōŜŀǳǘƛŦǳƭ ±ƛŎǘƻǊƛŀƴ ƳǳǎŜǳƳ όwith particularly fine 
displays of paintings) that sits just a hundred yards from the University. Introducing students to 
history, art and archaeology is educational in the most general sense and the visit helps to broaden 
understanding and encourage connectivity. Our visit is fun, informal and allows me to sit and talk to 
students who, on university territory, can be shy and withdrawn; in the coffee break, they also 
ŜƴƎŀƎŜ ƳƻǊŜ ŜƴǘƘǳǎƛŀǎǘƛŎŀƭƭȅ ǿƛǘƘ ƻƴŜ ŀƴƻǘƘŜǊΦ ¢ƘŜ Ǿƛǎƛǘ ŦŜŜƭǎ ƭƛƪŜ ƛǘ ƛǎƴΩǘ ǿƻǊƪΤ ǿŜΩǊŜ ōŜing 
subversive, escaping to secret corners, communing with disparate worlds, entering a dialogue with 
the past and also with a more keenly felt present. Each of us makes a choice about which art or 
object we will privilege with our attention. In turn, each of us is worked upon - often in surprising 
ways - by a complex and unpredictable paradigm of image, association, colour and atmosphere. 
Stimulated by the richness or enigma of scenes, characters and objects, our imaginations and 
understanding are pushed iƴ ƴŜǿ ŘƛǊŜŎǘƛƻƴǎΦ hƴŜ ǎǘǳŘŜƴǘ ǎǘŀǘŜŘΣ ΨLǘ ōǊƻŀŘŜƴŜŘ Ƴȅ ǇŜǊǎǇŜŎǘƛǾŜ 
ŎƻƴŎŜǊƴƛƴƎ ŀǊǘ ŀƴŘ Ƙƻǿ ŀǊǘƛǎǘǎΩ ǎǘȅƭŜǎ Ŏŀƴ ōŜ ŦƻǊƳŜŘ ƛƴǘƻ ǿƻǊŘǎΩΣ ŀƴƻǘƘŜǊ ǘƘŀǘ ƛǘ ǿŀǎ ŀƴ ΨƛƴǎǇƛǊŀǘƛƻƴΩΣ 
ŀ ΨŎƘŀƴŎŜ ǘƻ ŜȄǇƭƻǊŜ ƛŘŜŀǎ ǘƘŀǘ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜ ŎƻƳŜ ǘƻ Ƴȅ ƘŜŀŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΩΦ hƴŜ of my 
ǎǘǳŘŜƴǘǎ ǿǊƛǘŜǎ ǘƘŀǘΣ Ψǳƴǳǎǳŀƭ ǎƛǘǳŀǘƛƻƴǎ ŀǊŜ ŘŜǇƛŎǘŜŘΩ ǘƘŀǘ ǘƘŜȅ ΨǿƻǳƭŘƴΩǘ ƘŀǾŜ ǘƘƻǳƎƘǘ ƻŦ 
ƻǘƘŜǊǿƛǎŜΩΤ ŀƴƻǘƘŜǊ ǘƘŀǘ ΨL ǿŀǎ ŀōƭŜ ǘƻ ƛƳŀƎƛƴŜ ǘƘƛƴƎǎ L ƻǘƘŜǊǿƛǎŜ ǿƻǳƭŘ ƴƻǘ ƘŀǾŜΦΩ ŀƴŘ ƻƴŜ ǘƘŀǘ 
ǘƘŜǊŜ ǿŜǊŜ ΨƭƻŀŘǎ ƻŦ ƛŘŜŀǎ ŦƻǊ Ǉƭƻǘǎ ŀƴŘ ŎƘŀǊŀŎǘŜǊǎΩΦ hƴŜ ǎǘudents states that the museum gives a 
ǎŜƴǎŜ ƻŦ Ψŀ ƭŀǊƎŜǊ ǿƻǊƭŘΩ ŀƴŘ ŀƴƻǘƘŜǊ ǎŀȅǎΣ Ψ¢ƘŜ ŎƭƻǎŜ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ ǎǘƛƳǳƭƛ ƛǎ ǎƻ ƳǳŎƘ ƳƻǊŜ 
thought-ǇǊƻǾƻƪƛƴƎ ǘƘŀƴ ƭƻƻƪƛƴƎ ŀǘ ŀƴ ƛƳŀƎŜ ƛƴ ŀ ōƻƻƪ ƻǊ ƻƴ ǘƘŜ ǿŜōΦΩ ¸Ŝǘ ŀƴƻǘƘŜǊ ǎŀȅǎ ƻŦ ǘƘŜ ǾƛǎƛǘΣ ΨL 
think paintings can be very inspiring, and the concepts behind them are helpful for story ideas. The 
ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ƛƳŀƎŜ ŀƴŘ ǘŜȄǘ ƛǎ ŦŀǎŎƛƴŀǘƛƴƎΦΩ  
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²ƘŜƴ L ŎƻƳŜ ǘƻ ƳŀǊƪ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǇƻǊǘŦƻƭƛƻǎΣ ǎƻƳŜ ƻŦ ǘƘŜ Ƴƻǎǘ ǎǳŎŎŜǎǎŦǳƭΣ ǇƻƛǎŜŘΣ ƳŀǘǳǊŜΣ ƻǊƛƎƛƴŀƭ 
and fluent work has come from our sessions in the museum and Art Gallery. I have linked a piece 
from one of our third year students who is now undertaking an MA in Creative Writing. It would be a 
stretch to suggest that the museum trip opened up the possibility of such post-graduate study, but it 
certaƛƴƭȅ ŘŜǾŜƭƻǇŜŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴŦƛŘŜƴŎŜΣ ŀƴŘ ǇƻǎƛǘŜŘ ŀ ŘƛŦŦŜǊŜƴǘ ŀƴŘ ƳƻǊŜ ƭƛōŜǊŀǘƛƴƎ ŀǇǇǊƻŀŎƘ 
to text and self, a powerful sense that the potential for stories lies all around. What is noticeable in 
ŀƭƭ Ƴȅ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ŘǳǊƛƴƎ ǘƘŜ Ǿƛǎƛǘ όŀƴŘ ŦƻǊ ǎƻƳŜΣ ǘƘƛs continues after) is a greater attention to 
detail and nuance, as if the layering of paint and intricacies of scene, combined with the quiet and 
space have slowed and intensified perception. They open their eyes; they really start to see what is 
and what might be. Later, in our museum workshop, students also, in their verbal delineation of 
ǿƘŀǘ ǘƘŜȅ ŎƘƻƻǎŜ ǘƻ ǊŜǎǇƻƴŘ ǘƻΣ ōŜƎƛƴ ǘƻ ΨƻǿƴΩ ŎǳƭǘǳǊŜ ŀƴŘ ƛƴ ǘƘŜ ǇǊƻŎŜǎǎ ǘŀƪŜ ǘƘŜƛǊ ǇŜǊǎƻƴŀƭ 
choices and writing emphases more seriously. 

Having a worksheet is in itself a solution to an earlier problem. The students trail in over a period of 
thirty minutes (despite my injunction to be on time). Standing in the foyer with a sheaf of papers 
allows the earliest to set off immediately and the stragglers to catch up. Another problem I needed 
to resolve was that the first year I ran the course, I put the session on Week 10. It was an enjoyable 
Ŧƛƴŀƭ ǎƻŎƛŀƭΣ ōǳǘ ǎǘǳŘŜƴǘǎ ŎƻƳǇƭŀƛƴŜŘ ǘƘŜȅ ǿŜǊŜƴΩǘ ŀōƭŜ ǘƻ ƳŀƪŜ ǳǎŜ ƻŦ ǇŜŜǊ ǿƻǊƪǎƘƻǇǇƛƴƎ ŀƴŘ 
ǇǊƻǇŜǊƭȅ ǇƻƭƛǎƘ ǘƘŜ ǿǊƛǘƛƴƎ ǘƘŜȅΩŘ ǎƻ ŜƴƧƻyed starting. Now, the visit takes place just before reading 
week (Week 5 0f 10). In many of the questionnaires, the students state the remaining problem is 
ƭŀŎƪ ƻŦ ǘƛƳŜ όΨǘƘŜ ƘƻǳǊ ŦƭŜǿ ōȅΩ ǎŀȅǎ ƻƴŜύ ōǳǘ ǎƻƳŜ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƭŜŎǘǳǊŜǎ ōŜŦƻǊŜ ƻǊ ŀŦǘŜǊΣ ƭƛƳƛǘƛƴg 
timetable adjustments. Interestingly, individual students or small groups often return in their own 
time and continue to engage with this unique space. Our small peer workshopping groups in Cardiff 
encourage autonomy, self-motivation and independent learning; the trip to the museum builds on 
this and perhaps it is inevitable, that once offered the place as a cultural possibility, they will make 
use of ia again. 

In the spring semester I use the Museum a second time ς also the covered market in the centre of 
town. I am planning to undertake a trip to the central library. 

Bibliographical References 

National Museum, Cardiff 

Frans Hals - Portrait of a Woman. A story by Megan King 

Capturing the Moment - A student response to the Cardiff Museum visit by Sarah Wicks  

http://www.english.heacademy.ac.uk/explore/publications/casestudies/sustain/Hals_story.doc
http://www.english.heacademy.ac.uk/explore/publications/casestudies/sustain/Hals_story.doc
http://www.museumwales.ac.uk/en/cardiff/
http://www.english.heacademy.ac.uk/explore/publications/casestudies/sustain/Hals_story.doc
http://www.english.heacademy.ac.uk/explore/resources/sustain/response1.php
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I-SPY ANYTOWN 
A READY-MADE FIELD TRIP EXERCISE THAT YOU CAN RUN FROM ANY CAMPUS OR 

CLASSROOM 

Dr Toby Butler 
University of East London and Birkbeck, University of London 

This case study describes how a relatively simple mapping exercise can be used to actively engage 
students to think about local history, memory and how the past is revealed (and obliterated) in their 
own locality.  

This exercise or mini-field trip, which can be conducted and discussed in as little as three hours, was 
recently used in a third year undergraduate history course in Memory and History. The course looks 
in some depth at oral history, memory, collective memory, memorialisation and the presentation of 
memory in museums.  

L ŘŜǾŜƭƻǇŜŘ ŀ ǘƘǊŜŜ ǎŜǎǎƛƻƴ ǎǘǊŀƴŘ ƻƴ ΨƳŜƳƻǊȅ ŀƴŘ ǇƭŀŎŜΩ ǿƘich looks at how and why history and 
memory is recorded and memorialised in places, ranging from war memorials and monuments to 
the latest multimedia trails that can be downloaded on to location-aware mobile phones. In the first 
session we consider a number of controversial examples of memorialisation, ranging from the 
IƻƭƻŎŀǳǎǘ ƳŜƳƻǊƛŀƭ ƛƴ .ŜǊƭƛƴ ǘƻ ǘƘŜ ƛƴŦƻǊƳŀƭ ŀƴŘ ŦƻǊƳŀƭ ƳŜƳƻǊƛŀƭǎ ŀǘ ΨDǊƻǳƴŘ ½ŜǊƻΩ ƛƴ bŜǿ ¸ƻǊƪΦ 
This field trip/mapping exercise came next, designed to get the students thinking actively about how 
and why memory and history is ς ƻǊ ƛǎƴΩǘ - reflected in their immediate surroundings. In this case it 
was the new Docklands campus of the University of East London, on the quayside of the Albert Dock 
and within sight of London City Airport and the Excel conference centre. The final session was back 
in the lecture theatre, where I covered some of the theory of place (see for example Creswell, 2004) 
and some artistic experiments in using oral history to interpret places, including my own 
ΨƳŜƳƻǊȅǎŎŀǇŜΩ ǘrails (see links below). 

My motivation for designing such a session was to provide a more active, experiential and 
explorative experience to give the students some variety in terms of learning style in what was 
otherwise a typically lecture and seminar dominated course. I was also keen to develop our 
ǎǘǳŘŜƴǘΩǎ ŎǳǊƛƻǎƛǘȅ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ƻŦ ƭƻŎŀƭ ƘƛǎǘƻǊȅ ς most of our students live in East London, come 
from a wide range of backgrounds and the docks were ς and still are ς a fascinating area in terms of 
local, national and international connections. I was also keen to design an experience which was 
relatively open and not expert led, so the students had the freedom to build their own experiences 
and reflections. The I-Spy exercise itself was something that I had developed with a colleague, Mark 
Hunter, for a fun workshop activity to provoke dialogue between academics from a variety of 
disciplines visiting the newly opened Terminal 5 at Heathrow Airport. Since then I have successfully 
used the exercise with undergraduate and postgraduate students at Concordia University  in 
Montreal, Canada. 

A coursework option, alongside more traditional essay assignments, asked the students to construct 
a short trail which incorporated local history research and oral history, and provide a fully 
referenced trail description complete with a justification of its design, drawing on the theoretical 
work and case studies they had encountered on the course. Another motivation for this session was 
to show the students how easy ς and exciting - it can be construct such trails and hopefully motivate 
them to try a new type of applied coursework assignment. 
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The I-Spy exercise 

Equipment 

 8 to 10 coloured tapes, insulation tape ideal 

 sticky note pad 

 several pairs of scissors 

 Photocopies of local map for each studentς campus location at centre 

 Photocopies of ISpy question sheet 

 Any historical maps you have of the area 

 Digital cameras/student mobile phones (optional) 

The session began in the classroom, where I had asked the students (about a dozen in total) to clear 
the furniture to the edge of the room. I had asked them to bring coats and walking shoes to the 
session, so they were aware that this was going to be a little unusual. I intended to begin by 
discussing some readings I had asked them to do in preparation (Butler 2005 and 2009), but as very 
few had done the work this was quickly jettisoned and I outlined how it was possible for anyone to 
create a memorial or history trail, drew attention to the fact that this was a possible coursework 
option and explained, referring to some examples in the readings,  that there were some tricks used 
by intellectuals and artists that we can use to think creatively about places and their pasts.  

I then explained that we were about to go on a small adventure exploring the local area. At that 
point I passed around three historical maps around the group, asking them to locate where they 
were on each map. This could have been done via powerpoint, but I wanted them to have the 
experience of handling real Ordnance Survey maps (the ones I had were from the Cassini Historical 
Map series which match Ordnance Survey Landranger). I pointed out a few important changes, like 
how recently the land were about to explore had been marshland. I then I explained the I-Spy 
concept and outlined their task. 

I-{Ǉȅ ǿŀǎ ŀ ǇƻǇǳƭŀǊ ǎŜǊƛŜǎ ƻŦ ǎǇƻǘǘŜǊΩǎ ƎǳƛŘŜǎ ǇǊƻŘǳŎŜŘ ŦƻǊ ŎƘƛƭŘǊŜƴΦ 9ŀŎƘ ōƻƻƪ ǿŀǎ ōŀǎŜŘ ƻƴ ŀ 
theme (I-Spy at the airport, I-Spy musical instruments etc) and contained an illustrated list of objects 
the reader had to find. The date and location of each sighting would be recorded in the book and 
ǿƘŜƴ ǘƘŜ ōƻƻƪ ǿŀǎ ŎƻƳǇƭŜǘŜ ƛǘ ŎƻǳƭŘ ōŜ ǎŜƴǘ ǘƻ Ψ.ƛƎ /ƘƛŜŦ L-{ǇȅΩ όŀƴ ŜȄ-headmaster who created the 
concept) who would send back a feather and an order of merit. 

In this exercise I have the stǳŘŜƴǘǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ΨL-ǎǇȅΩ ƭƛǎǘ ŀƴŘ ƛƴǎǘǊǳŎǘƛƻƴǎΣ ŀƭƻƴƎ ǿƛǘƘ ŀ ƭƻŎŀƭ ƳŀǇ 
to record their journey: 

I-SPY Exercise 

 An object (that you can bring back) 

 A line of power 

 A memory (yours) 

 A memory (from a third party) 

 An absence 

 An atmosphere 

 An emotional moment 

 A movement memory 

 A possible future 

 A layer 

 A hidden history 
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Your I-SPY task is to find each of the above. Work in pairs (why not try it with someone 
ȅƻǳ ŘƻƴΩǘ ƪƴƻǿ ǎƻ ǿŜƭƭΚύΦ 5Ǌŀǿ ȅƻǳǊ ƧƻǳǊƴŜȅ ǇŀǘƘ ƻƴ ǘƘŜ ƳŀǇ ŀƴŘ ƳŀǊƪ ǘƘŜ ƭƻŎŀǘƛƻƴ ƻŦ 
ŜŀŎƘ ΨŦƛƴŘΩΦ !ƴƴƻtate or invent symbols for each, as you wish.  

5ƻƴΩǘ ǿƻǊǊȅ ŀōƻǳǘ ŦƛƴŘƛƴƎ ǘƘŜƳ ŀƭƭΦ vǳŀƭƛǘȅ ƛǎ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ǉǳŀƴǘƛǘȅΦ 

5ƻƴΩǘ ōŜ ƻǾŜǊƭȅ ŎƻƴŎŜǊƴŜŘ ŀōƻǳǘ ǘƘŜ ŀǇǇŜŀǊŀƴŎŜ ƻŦ ǘƘŜ ƳŀǇΤ ƛǘ ǿƛƭƭ ǎƛƳǇƭȅ ōŜ ǳǎŜŘ ŀǎ ŀ 
tool for you to remember and convey elements of your adventure to others. 

I explained that it was up to them to interpret what each thing meant and that the memory from a 
third party would require them to talk to a stranger. I then gave the students an hour to complete 
the task and return to the classroom.  

When the students returned (inevitably some will be late) I explained that we were now going to 
create a large map of our collective experiences on the floor. Using lines of tape, I laid out and 
labelled a couple of major roads/features so the group could roughly locate their experiences. Using 
the coloured insulation tape, the pairs were given 10 minutes to mark on the floor the location of 
their two most interesting finds (one for larger groups), designing an appropriate symbol for each 
experience. The objects they have gathered can either be displayed on a desk at one end of the 
room or placed on the map itself. 

I then said that I wanted them to imagine that I was a stranger to the area, and as I walked from 
location to location the appropriate pair should explain what I might experience at each place on the 
map. 

 
{ǘǳŘŜƴǘǎ ŎǊŜŀǘƛƴƎ ŀƴ ΨL-{ǇȅΩ ƳŀǇΣ /ƻƴŎƻǊŘƛŀ ¦ƴƛǾŜǊǎƛǘȅ 
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The joy of this exercise is that you will never know what the students will come back with. At 
Terminal 5, which had only been open for a week, one pair questioned a security guard and 
discovered that there was already a memorial ς an inscription on the side of a raised flower bed to 
two people who had died in the construction work. In the docklands we discovered long-gone 
markets that used to be held on the site of the campus; concrete bollards that were leaning over 
because of the marshy foundations below, and traces ς both physical and remembered ς of the dock 
industries that had all but disappeared. It can be instructive to encourage the students to consider 
ǿƘȅ ǘƘŜǊŜ ŀǊŜ ΨōƭŀƴƪΩ ŀǊŜŀǎ ƻƴ ǘƘŜ ƳŀǇ ς can history and memory dwell more easily in some areas 
than others? When you walk through a landscape, what traces of the past can be sensed? Now think 
about which elements of the past hŀǾŜ ōŜŜƴ ƻōƭƛǘŜǊŀǘŜŘΚ ²ƘƻΩǎ Ǉŀǎǘ Ƙŀǎ ōŜŜƴ ǎƛƭŜƴŎŜŘΚ ²ƘȅΚ Iƻǿ 
could it be put back? How do you think this area is going to look and feel in 50 years time? If you 
were going to design a trail or a map like this for the future inhabitants, what would you want to 
include? What would you symbolise? What would you leave out? Why? 

 

 
An I-Spy map 

 

 
Students gathering some oral history on the 
I-Spy exercise in Montreal 
(Photo: Joyce Pillarella) 

I had a three hour session but it was tough to include all I wanted to several pairs were late coming 
ōŀŎƪ ŀƴŘ ǘƘŜ ΨǎƘŀǊƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎΩ ǇŀǊǘ ƻŦ ǘƘŜ ǎŜǎǎƛƻƴ ǿŀǎ ŀ ƭƛǘǘƭŜ ǊǳǎƘŜŘΣ ǿƘƛŎƘ ŎƻǳƭŘ ƘŀǾŜ 
potentially led to students feeling that their contributions were not being given the attention they 
deserved. I resolved to keep the introduction to the exercise much briefer to give more time for the 
discussion after the exercise ςI included artistic/theoretical examples beforehand because I wanted 
ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ ǘŀƪŜ ǘƘŜ ŜȄŜǊŎƛǎŜ ǎŜǊƛƻǳǎƭȅΥ ƻƴ ǊŜŦƭŜŎǘƛƻƴ L ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ ǿŀǎ necessary. Overall the 
students responded very positively to this exercise. They seemed to particularly enjoy the 
ŜȄŎƛǘŜƳŜƴǘ ƻŦ ƳŀƪƛƴƎ ŘƛǎŎƻǾŜǊƛŜǎ ŀƴŘ ΨƻǿƴƛƴƎΩ ǘƘŜƳ ƛƴ ŀ ǿŀȅ ǘƘŀǘ ƛǎ ǾŜǊȅ ŘƛŦŦƛŎǳƭǘ ǘƻ ŜƴƎƛƴŜŜǊ ƛƴ ǘƘŜ 
lecture/seminar scenario.  
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I received this comment from Joyce Pillarella, an MA student who had tried the exercise and was 
inspired to try the exercise with her Italian Canadian students in Montreal: 

ΨΧ ǘƘŜƛǊ ǎǘƻǊƛŜǎ ŀƴŘ ǘƘŜƛǊ ǊŀǘƛƻƴŀƭŜ ōƭŜǿ ƳŜ ŀǿŀȅΦ ¢ƘŜȅ ŀǊŜ мп - 17 years old and they 
were making links to the oral history to Italian immigration, Ville Emard stories, places, 
 their generation vs the older ones τ ǘƘŜȅ ǎƻǳƴŘŜŘ ƭƛƪŜ a! ǎǘǳŘŜƴǘǎΦΩ 

It also gave some students who did not contribute much in seminars to really engage ς it is almost 
impossible not to in an exercise like this. It was also wonderful to hear the results of the impromptu 
interviews they conducted ς some of the memories they gathered were very moving ς and I hope 
that it might give the students confidence to use oral history recording in their dissertation research. 
A few weeks later I asked if anyone was considering turning in a trail for their coursework ς about 25 
per cent of the class said they were, which I was pleased to hear as students at this level tend to be 
fairly risk-adverse when it comes to assessments that count towards their final degree grade. The 
exercise has already successfully been used with students in the disciplines of history, geography and 
languages and I believe it could work well for any subject in the arts, humanities or social sciences 
with an interest in using place as a starting point for enquiry. 

Suggested reading: 

Cresswell, T. (2004). Place: a short introduction. Oxford: Blackwell. 

Butler, T and Miller, G (2005ύ Ψ[ƛƴƪŜŘ: A Landmark in Sound, a PǳōƭƛŎ ²ŀƭƪ ƻŦ !ǊǘΩΣ Cultural 
Geographies, 12.1, 2005, 77-88.  

Butler, T (2007) ΨaŜƳƻǊȅǎŎŀǇŜΥ Iƻǿ ŀǳŘƛƻ ǿŀƭƪǎ Ŏŀƴ ŘŜŜǇŜƴ ƻǳǊ ǎŜƴǎŜ ƻŦ ǇƭŀŎŜ ōȅ ƛƴǘŜƎǊŀǘƛƴƎ ŀǊǘΣ 
oral history and cultural geography', Geography Compass 1 (3): 350ς372  

Butler, T (2008)  Ψ¢ŜŀŎƘƛng and learning guide for Memoryscape: How audio walks can deepen our 
ǎŜƴǎŜ ƻŦ ǇƭŀŎŜ ōȅ ƛƴǘŜƎǊŀǘƛƴƎ ŀǊǘΣ ƻǊŀƭ ƘƛǎǘƻǊȅ ŀƴŘ ŎǳƭǘǳǊŀƭ ƎŜƻƎǊŀǇƘȅΩΦ Geography Compass 2 
(5): 1750ς1754 (2008) 

.ǳǘƭŜǊΣ ¢ όнллфύ ΨaŜƳƻǊȅǎŎŀǇŜ Υ ƛƴǘŜƎǊŀǘƛƴƎ ƻǊŀƭ ƘƛǎǘƻǊȅΣ ƳŜƳƻǊȅ ŀƴŘ ƭŀndscape on the river 
¢ƘŀƳŜǎΩΦ Lƴ tŀǳƭ !ǎƘǘƻƴ ŀƴŘ IƛƭŘŀ YŜŀƴ ό9ŘǎύΥ People and their Pasts: Public History Today, 
Palgrave Macmillan 223-239 
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Useful websites: 

www.memoryscape.org.uk 

This is my project website, which features two online trails, Dockers which explores 
Greenwich and the memories of the London Docks that are archived in the Museum of 
London, and Drifting which is a rather strange experiment combining physical geography and 
oral history along the Thames at Hampton Court, but still makes for an interesting trail. 
Audio, maps and trails can be downloaded for free, so students with phones or ipods can try 
the trails if you are within reach of Surrey or London. The site features an online version, 
with sound accompanying photographs of the location. 

www.portsofcall.org.uk 

More trails here, this time of the communities surrounding the Royal Docks in East London. 
The scenery here is very dramatic and anyone interested in the regeneration of East London 
and its impact on local communities will find these trails interesting. Like Dockers, the walks 
feature a lot of rare archive interviews. This project involved a great deal of community 
interaction and participation as I experimented with trying to get people involved with the 
trail making process. The site uses Google maps for online delivery. 

www.soundwalk.com 

This New York based firm creates exceptionally high quality soundwalks, and they are well 
worth the money. They started by producing trails for different districts of New York (I 
recommend the Bronx Graffiti trail) and have recently made trails for other cities, like Paris 
and Varanassi in India.  

www.visionofbritain.org.uk and http://www.british -history.ac.uk  

Wonderful for finding historical maps of your area. 

http://www.portsofcall.org.uk/
http://www.soundwalk.com/
http://www.visionofbritain.org.uk/
http://www.british-history.ac.uk/
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TREES IN REPRESENTATION AND REALITY 
AN INDUCTION ACTIVITY FOR ENGLISH LANGUAGE STUDENTS 

Arran Stibbe 
University of Gloucestershire 

As part of induction at the University of Gloucestershire, first-year English Language students 
conducted an outdoor exercise assessing the relationship between representations of trees and 
their physical presence. This case study was part of the English Subject Centre's 'Bringing the Outside 
In' case studies initiative. 

 

In 2007 the Centre for Active Learning at the University of Gloucestershire launched an ambitious 
educational experiment: the induction project. In their first week of university, before classes even 
began, 370 new students would go on a field trip, engage in a collaborative research project, give 
group presentations and receive formative feedback. Some staff were sceptical, particularly those in 
areas where field trips were unheard of, but in the end it proved remarkably successful, as 
(Swansborough 2007; Centre for Active Learning 2009). Students made friends, got to know their 
lecturers, and most importantly got the message that studying at university involves active 
engagement, enquiry, teamwork and self-direction rather than the memorising of facts. 

The Humanities Department (which includes History, English Literature, English Language, RPE and 
Creative Writing courses) decided on an overall theme of trees, with each course designing its own 
specific activities related to the theme. For the English Language Course, the activity was an 
investigation of linguistic and visual representations of trees, and comparison of these 
representations with direct personal experience of trees. The aim was to engage students in critical 
analysis of representations while appreciating the more direct sensual reality, and gaining ecological 
awareness in the process. The induction project has now run four times. The first two times involved 
full day trips to the Forest of Dean where students spent hours outside in the woods, but financial 
constraints meant that the second two field trips were held in the tamer environment of Pittville 
Park in Cheltenham, which nonetheless has some magnificent trees. 

The activity was described to students in the following terms: 

άCƻǊ Ƴŀƴȅ ǊŜŀǎƻƴǎΣ ǘƘŜ ŦǳǘǳǊŜ ƻŦ ƘǳƳŀƴƛǘȅ ƛǎ ƛƴǘƛƳŀǘŜƭȅ ƭƛƴƪŜŘ ǘƻ ǘƘŜ ŦǳǘǳǊŜ ƻŦ ǘǊŜŜǎ ŀƴŘ ŦƻǊŜǎǘǎΦ 
How we feel about trees, and ultimately, how we treat them, is influenced by the ways they are 
represented in the texts and images which surround us. For Heidegger, the ultimate symbol of 
ƘǳƳŀƴƛǘȅΩǎ ǎŜƭŦ-destructive disregard of the natural world was the representation of the forest as 
bestand ς a standing reserve of resources, or standing timber. The aim of this project is to 
investigate the representation of trees, and beyond that, the nature of representation in general. 
You will accomplish this in an experiential exercise where you will be comparing your direct 
experience of trees with linguistic and visual representations in books, exhibitions, the internet, and 
your own representations through photography.  
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In your investigation you will be taking photographs of trees and through this will undoubtedly 
discover the paucity of representation. You will find that the frame of a photograph is not able to 
contain the whole tree, and that it is impossible to capture the way that leaves move in response to 
ǘƘŜ ǎŀƳŜ ōǊŜŜȊŜ ǘƘŀǘ ȅƻǳ ŦŜŜƭ ƻƴ ȅƻǳǊ ŎƘŜŜƪΦ ¸ƻǳΩƭƭ ŘƛǎŎƻǾŜǊ ǘƘŜ ŦŀƛƭǳǊŜ ƻŦ ǿƻǊŘǎ ǎǳŎƘ ŀǎ ΨŀǎƘΩ ƻǊ 
ΨƻŀƪΩ ǘƻ ŎƻƴǾŜȅ ǘƘŜ ŜƴƻǊƳƻǳǎ ǾŀǊƛŀǘƛƻƴ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭƛǘȅ ƻŦ ǘǊŜŜǎ ǘƘŀǘ ƘŀǇǇŜƴ ǘƻ ǎƘŀǊŜ ǘƘŜ ǎŀƳŜ 
ƭŀōŜƭΦ ¸ƻǳΩƭƭ ŘƛǎŎƻǾŜǊ ƘƻǿΣ ǿƛǘƘ ǿƻǊŘǎ ǎǳŎƘ ŀǎ ΨǿƻƻŘǎΩ ŀƴŘ ΨǘƛƳōŜǊΩΣ ȅƻǳ ŎŀƴΩǘ ǎŜŜ ǘƘŜ ǘǊŜŜǎ ŦƻǊ ǘƘŜ 
ǿƻƻŘΦ !ƴŘ ȅƻǳΩƭƭ ŘƛǎŎƻǾŜǊ ŀǳǘƘƻǊǎ ǿƘƻΣ ǘƘrough poetry and lyrical prose, try to bring trees to life on 
the page, representing them as living, growing, sexual beings worthy of protection for themselves 
and the future survival of humanity.  

Working as a group you will collect representations of trees from sources in the library and from the 
internet. You will also go outside to experience the reality as directly as your senses allow, and 
ŀǘǘŜƳǇǘ ǘƻ ŎŀǇǘǳǊŜ ǘƘƛǎ ǊŜŀƭƛǘȅ ƛƴ ǇƘƻǘƻƎǊŀǇƘǎΦ ¸ƻǳǊ ǊŜǎŜŀǊŎƘ ǉǳŜǎǘƛƻƴǎ ŀǊŜΥ Ψ²Ƙŀǘ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎ 
are there of reǇǊŜǎŜƴǘƛƴƎ ǘǊŜŜǎΚΩΤ Ψ²Ƙŀǘ ƛƳǇƭƛŎŀǘƛƻƴǎ ƳƛƎƘǘ ǘƘŜǊŜ ōŜ ƻŦ ǇŀǊǘƛŎǳƭŀǊ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴǎΚΩ 
ŀƴŘ ΨIƻǿ ƛǎ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǊŜŀƭƛǘȅΚΩ ¦ǎƛƴƎ tƻǿŜǊtƻƛƴǘ ǘƻ ŘƛǎǇƭŀȅ ǘƘŜ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴǎ 
that you discover, you will give a presentation/performance which conveys your findings to the 
group. This performance can be a straight academic description of what you find, or you can use 
ŎǊŜŀǘƛǾƛǘȅΣ ƘǳƳƻǳǊ ƻǊ ƛƳŀƎƛƴŀǘƛƻƴ ǘƻ ǇǊŜǎŜƴǘ ȅƻǳǊ ŦƛƴŘƛƴƎǎ ƛƴ ŀƴȅ ǎǘȅƭŜ ȅƻǳ ŦŜŜƭ ƛǎ ǎǳƛǘŀōƭŜΦέ 

There are a number of pedagogical aims behind this activity, some explicit in the instructions above 
and some less overt.  

1) The first aim is to allow students to develop their own grounded understanding of the difference 
between representation and reality, something which is essential since English Language is, at heart, 
an analysis of linguistic representation. This kind of understanding cannot be gained through sitting 
in the library reading books on social construction, since the books contain only representations of 
things rather than the things themselves. In comparing direct sensory experience of trees with mere 
words about them it is hoped that students can come to appreciate directly the paucity and 
partiality of representation. 

2) The second aim is to frame the students as researchers, enquirers who are using their skills in 
English Language to explore representations of the world around them and critique the role of those 
representations in constructing the society and culture they are part of. This is, of course, in the 
context of the unsustainability of that society.  

3) The third aim is to help students develop their own ecological consciousness, discovering for 
themselves the interconnections and interdependencies between humans and other species. This is 
not a well-meaning distraction from the English Language course intended to foster environmentally 
friendly behaviour, but something more fundamental. As is usual in the discipline of English 
Language, the course recognises that language is a social phenomenon, occurring within, influenced 
by, and influencing society. But it goes one step further, and considers the fact that societies are 
embedded in, influenced by, and influence larger ecological systems. In other words, the course 
does not treat humans as if they existed in a vacuum, interacting only with other humans, but 
instead considers people as embedded in a rich social, physical, biological and ecological world. With 
ecological consciousness, students will be able to examine language in its full social and ecological 
context.  

 

Students worked in teams analysing linguistic and visual representations of trees on the internet; 
they walked among trees, stood beneath trees, photographed trees and in some cases even hugged 
trees. They gave group presentations on what they found and (importantly) enjoyed the entire 
process. The presentations themselves varied in their creatively, form of expression, and depth of 
insight, but in general were factual in describing a range of representations while skirting around the 
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deeper issues of the difference between representation and reality. It is unlikely that students 
gained a profound appreciation of the limitations of representation and began a lifelong search for 
authenticity because of this project. But their feedback (via questionnaires and informal discussion) 
reveals that they did gain something from this activity which would have been impossible without 
going outside.  

{ǘǳŘŜƴǘǎ ǿŜǊŜ ǳƴŀƴƛƳƻǳǎ ǘƘŀǘ ǘƘŜ ǇǊƻƧŜŎǘ ŀǎ ŀ ǿƘƻƭŜ ǿŀǎ Ψŀƴ ŜȄŎŜƭƭŜƴǘ ǿŀȅ ǘƻ ōƻƴŘ ǿƛǘƘ 
ŎƭŀǎǎƳŀǘŜǎΩΣ ŀƴŘ ǘƘŀǘ ōŜƛƴƎ ŜƴƎŀƎed in a practical task outside the classroom was central to this. 
Comments included: 

 'Being outside gave me a chance to bond with my group.'  

 'Going outside made our research less formal and made people more relaxed.'  

 'Being outside it was much easier to socialise as well as work and it really helped break down 
social barriers in our group.' 

There were also numerous comments which indicated that, in terms of the subject matter itself, 
being outside gave essential new perspectives that could not be obtained from books. Students 
could see trees as individuals, understand them better, see them from a different perspective, and 
explore their own feelings when interacting with trees. In their own words, interacting directly with 
trees: 

 'means we can really see trees as individuals'  

 'was useful in seeing trees in real life rather than in pictures'  

 'was a bit of an eye-opener'  

 'gave me a closer understanding of and feeling for trees'  

 'was a very natural real-life experience so it helped me see the trees from another 
perspective'  

 ϥƘŜƭǇŜŘ ǘƻ ƎƛǾŜ ŀ ΨǊŜŀƭΩ ǾƛŜǿ ƻŦ Ƙƻǿ ǘǊŜŜǎ ǾŀǊȅΦ Wǳǎǘ ƭƛƪŜ ǇŜƻǇƭŜΣ ƴƻ ǘǿƻ ǘǊŜŜǎ ŀǊŜ ŀƭƛƪŜϥ  

 'got us to open up about how standing under trees made us feel'  

 '[meant] we were able to experience how the trees felt and how they made you feel 
standing next to them'  

 'gave us a deeper insight'  

 'made me look at trees in a different way' 

All of this suggests that students did gain an understanding of the difference between 
representation and reality even if they could not, or chose not to, express it explicitly in their 
presentations. 

¢ŀƪƛƴƎ ǇŀǊǘ ƛƴ ǘƘŜ ǇǊƻƧŜŎǘ ǎŜŜƳǎ ǘƻ ƘŀǾŜ ƛƴŎǊŜŀǎŜŘ ŀ ƴǳƳōŜǊ ƻŦ ǎǘǳŘŜƴǘǎΩ ŜŎƻƭƻƎƛŎŀƭ ŀǿŀǊŜƴŜǎǎΣ 
something which is best conveyed in their own words: 

 'Viewing trees helped me get more knowledge of them and my love for them has increased.'  

 'Since this project I feel a lot closer to nature and have an enhanced respect for trees in 
particular.'  

 'My view has become broader and I can see how trees play an integral role in life.'  

 'It made me aware of all the connections.'  

 'Before trees were just trees but after looking at them they all seem to have more character 
and seem somehow more human than before.'  

 'My perspective has changed a lot - before I never really appreciated trees but now I have 
found a new importance for them and a greater understanding of them.'  

 'I feel more aware and appreciative of trees and how important they are in life.'  

 'It has offered insight into climate change.'  
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 'I used to take trees for granted, walk past them and not really take notice of them. 
However, now I see trees in many different ways and gained an appreciation for them.'  

 'My view of trees has changed as a result of this exercise as I now see the connection we 
have with them and how vital they are to our existence instead of just being a resource.' 

There were, however, students who were more task orientated and saw being outside as less 
relevant to the practicalities of preparing their presentation. For these students being outside 
seemed of margina: significance 

 'useful but not essential to the activity'  

 'Working as a group and sharing our ideas and interpretations seemed more 
important/useful than going outside.'  

 ϥL ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜ ƻǳǘŘƻƻǊ ŀŎǘƛǾƛǘȅ ǿŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘ ŀǎ L ŦŜƭǘ ǘƘŜ ŎƻƴǘŜƴǘ ƻŦ 
the project was more important.'  

 ϥ¦ǎŜŦǳƭ ōǳǘ L ŦŜƭǘ ƛǘ ǿŀǎƴΩǘ ƴŜŎŜǎǎŀǊȅΦϥ 

Interestingly, when describing what they gained from the project, these students focus entirely on 
what they have learned about the representation of trees rather than about the reality of the trees 
themselves: 

 'I have learned about the etymology of trees and that they can be represented in a variety of 
ways.'  

 'I have learned that trees are represented in a variety of ways in different forms, e.g., films, 
literature.'  

 'I have a better understanding of the representation of trees.'  

 ϥL ŘƛŘƴΩǘ ǊŜŀƭƛǎŜ Ƙƻǿ ƛƳǇƻǊǘŀƴǘ ǘǊŜŜǎ ŀǊŜ ǿƘŜƴ ǳǎŜŘ ƛƴ ǘƘŜ ƳŜŘƛŀ ƻǊ ƭƛǘŜǊŀǘǳǊŜΦ ! ŘŜǎŎǊƛǇǘƛƻƴ 
of a daunting tree in a novel plays an important part in creating a certain atmosphere.' 

It is as if, for these students, the trees themselves remained in the background, obscured by their 
own representations. 

¢ƘŜ ŜȄŜǊŎƛǎŜ ΨǿƻǊƪǎΩ όŀǘ ƭŜŀǎǘ ŦƻǊ Ƴŀƴȅ ǎǘǳŘŜƴǘǎύ ǘƘǊƻǳƎƘ ǘƘŜ ŎŀǊŜŦǳƭ ŦǊŀƳƛƴƎ ƻŦ ŜȄǇŜǊƛŜƴŎŜΦ {ǘǳŘŜƴǘǎ 
are given information about human ecological relations with trees and instructions on a particular 
way to approach and view trees, which they put into practice outside with real trees. (For an 
interesting alternative way of framing student interaction with trees see Bignell 2009.) This is all that 
is necessary - the very natural situation of human beings interacting with other beings that they co-
evolved with does the rest. With some variations, the exercise is repeatable for a wide range of 
disciplines - literature students could look at representations of trees in books and compare them 
with real trees, creative writers could create their own stories about trees, film students could 
compare film representations with reality, and media students could make their own films of trees. 
It would also be a useful exercise for biology students to compare the often mechanistic and 
reductionist representations of trees in biology textbooks with the living reality. 

There is one final point to make. The exercise clearly simplifies the difference between 
representation and reality. Encounters with a real tree are never completely direct because the way 
of approaching the tree is discursively framed - in this case framed by the instructions on the 
ŜȄŜǊŎƛǎŜ ǎƘŜŜǘ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ǾŀǊƛƻǳǎ ŘƛǎŎƻǳǊǎŜǎ ǘƘŀǘ ƘŀǾŜ ƛƴŦƭǳŜƴŎŜŘ ǎǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ǘǊŜŜǎ in 
the past. There are also cognitive filters on perception which pre-process and re-arrange sensory 
data. On the other side, representations are backed up by memories and sensory imagination which 
make them richer than the kind of pure symbols that appear in mathematical equations. There are 
philosophical questions about the degree to which the trees themselves are active agents, forcing 
their unique forms into the perceptual field of the viewer, and the degree to which trees are 
discursive constructs existing predominantly in the minds of the viewer. It is up to students 
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themselves to come to a sophisticated understanding of the relationship between discourse and 
reality through their reading but also, crucially, through direct experience as they do in this exercise. 

Suggested reading: 

Bignell, B. (2009). 'Beauty as a Way of Knowing'. In Arran Stibbe (ed.) The Handbook of Sustainability 
Literacy. Dartington: Green Books, pp. 191-198. 

Centre for Active Learning (2009). 'The Introduction of an Active Learning Induction'. University of 
Gloucestershire. 

Swansborough, Sue. (2007). 'Getting it Right from the Start: Active Learning and Induction in a 
Higher Education Setting'. Presentation at CLTR Conference, Edge Hill University, Ormskirk, 
May 10th 2007. 

 

 

http://arts.brighton.ac.uk/stibbe-handbook-of-sustainability/chapters/beauty-is-a-way-of-knowing
http://insight.glos.ac.uk/tli/resources/toolkit/wal/sustainable/Documents/Induction.pdf
http://www.edgehill.ac.uk/cltr/docs/abstracts%20booklet.pdf
http://www.edgehill.ac.uk/cltr/docs/abstracts%20booklet.pdf
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POETRY AND SUSTAINABILITY 

Dr. Hugh Dunkerley 
University of Chichester 

Students went on a field trip to Kingley Vale nature reserve in West Sussex as part of a module on 
contemporary poetry and the environment. This case study was part of the English Subject Centre's 
'Bringing the Outside In' case studies initiative. 

The field trip is part of a level 3 undergraduate module entiǘƭŜŘ ΨwŜƛƴǾŜƴǘƛƴƎ bŀǘǳǊŜΥ /ƻƴǘŜƳǇƻǊŀǊȅ 
tƻŜǘǊȅ ŀƴŘ ǘƘŜ 9ƴǾƛǊƻƴƳŜƴǘΩΦ ¢ƘŜ ŀƛƳ ƻŦ ǘƘŜ ƳƻŘǳƭŜ ƛǎ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ǿŀȅǎ 
in which texts construct and deconstruct various attitudes to nature with particular reference to 
poetry and its ability to take us beyond instrumental and anthropocentric assumptions. The title, 
ΨwŜƛƴǾŜƴǘƛƴƎ bŀǘǳǊŜΩΣ ǎǘŜƳǎ ŦǊƻƳ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ƛŘŜŀǎ ŀōƻǳǘ ƴŀǘǳǊŜ ŀǊŜ ǊŜƛƴǾŜƴǘŜŘ ŀƭƭ ǘƘŜ ǘƛƳŜ ŀƴŘ 
that poets are also reinventors of these ideas themselves. Wordsworth, for example, changed our 
view of the Lake District forever. In exploring the variety of ways in which a number of contemporary 
poets engage with nature as a subject, students have to engage with and critique different social 
constructions of nature that are current at the beginning of the twenty-first century.  

While English Studies has, over the last thirty years, engaged with issues of race, class and gender, 
until recently it has had little to say about environmental crisis. However, an increasing number of 
writers are dealing with the environment in their work. Living as we do in an age of unprecedented 
environmental change, it seems vital that we engage our students with writing which deals with 
issues such as pollution, global warming and population growth. A critical understanding of the ways 
such issues are negotiated in literature can help provide students with the tools necessary to 
ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƛƴŎǊŜŀǎƛƴƎƭȅ ΨƘŜŀǘŜŘΩ ŘŜōŀǘŜǎ ǎǳǊǊƻǳƴŘƛƴƎΣ ŦƻǊ ŜȄŀƳǇƭŜΣ Ǝƭƻōŀƭ ǿŀǊƳƛƴƎΦ ¦ƭǘƛƳŀǘŜƭȅΣ 
students will carry such ideas with them when they graduate and will be able to engage more 
effectively in debates about what a socially and environmentally sustainable society might look like. 
The module also aims to make interdisciplinary connections, particularly with science. Our education 
ǎȅǎǘŜƳΩǎ ǘŜƴŘŜƴŎȅ ǘƻǿŀǊŘǎ ǎǇŜŎƛŀƭƛǎŀǘƛƻƴ ƳŜŀƴǎ ǘƘŀǘ Ƴƻǎǘ 9ƴƎƭƛǎƘ ǳƴŘŜǊƎǊŀŘǳŀǘŜǎ ƘŀǾŜ ƻƴƭȅ ŀ 
limited understanding of scientific concepts such as evolution and climate change. Students are 
required to engage with a variety of scientific ideas through the poetry studied. 

My motivation for organising the field trip was to engage students with an actual environment. After 
I finished my first degree, I worked for the British Trust for Conservation Volunteers as a schools 
officer. My brief was to engage children with a hands-on experience of the natural world. During this 
time I became aware not only of environmental issues, but also of the effects of direct sensuous 
experiences of nature. One aim of the field trip was therefore to give students an embodied 
experience of a natural environment. In addition to this, the field trip was intended to inculcate an 
understanding of basic ecological concepts related to one specific environment as well as raising 
awareness of the interdependence of the human and the natural. 

Before embarking on the field trip, the students engaged with the work of a number of 
ŎƻƴǘŜƳǇƻǊŀǊȅ ǇƻŜǘǎ ǿǊƛǘƛƴƎ ŀōƻǳǘ ƴŀǘǳǊŜΣ ŀǎ ǿŜƭƭ ŀǎ ƛƴǘŜǊǊƻƎŀǘƛƴƎ ŎƻƴŎŜǇǘǎ ǎǳŎƘ ŀǎ ΨbŀǘǳǊŜΩΣ 
ΨtŀǎǘƻǊŀƭΩ Ψ9ŎƻƭƻƎȅΩ ŀƴŘ Ψ9ƴǾƛǊƻƴƳŜƴǘŀƭƛǎƳΩΦ ¢ƘŜ ŜȄǇŜŎǘŀǘƛƻƴ ǿŀǎ ǘƘat by encountering and learning 
about a real environment, they would be able to begin to grasp how ecological concepts can inform 
our understanding of a nature, as well as seeing how we culturally construct many of our ideas 
about nature. Kingley Vale Nature Reserve is situated on the South Downs close to Chichester. The 
reserve is managed by Natural England and we were shown round by the local warden. The reserve 
contains a number of different habitats, including extensive yew woods as well as downland turf. 
However, Kingley Vale is not a natural landscape. It has been shaped by millennia of human activity. 
For example, there are three Bronze Age burial mounds on the summit of the hill. Remains of 
Neolithic field systems can also be seen in on the valley slopes. The areas of downland turf would 
quickly disappear under scrub if it were not for systematic grazing. The warden gave the students an 

http://www.naturalengland.org.uk/ourwork/conservation/designatedareas/nnr/1006085.aspx
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account of the human as well as the natural history of the reserve, emphasising the ways in which 
humans have a hand in managing the natural processes that we saw around us.  

The field trip was rated by many students as a highlight of the module. Comments suggested that it 
gave them a deeper understanding of the interrelationships between the natural and the human in a 
local environment. This increased understanding fed through into the seminar room, where student 
discussions of the work of specific poets often reflected the experience of the field trip. For example, 
on a number of occasions students referred specifically to the field trip when looking at the work of 
a poet who wrote about a particular landscape. It is of course very hard to quantify the overall effect 
oŦ ǘƘŜ ŦƛŜƭŘ ǘǊƛǇΣ ƻǊ ǘƘŜ ƳƻŘǳƭŜ ŀǎ ǿƘƻƭŜ ŦƻǊ ǘƘŀǘ ƳŀǘǘŜǊΣ ƻƴ ǎǘǳŘŜƴǘǎΩ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ŀǿŀǊŜƴŜǎǎ ŀǎ 
such shifts in attitudes are often incremental and take may take place over long periods of time. 
However, I did ask students to fill in a questionnaire at the end of the module about whether their 
attitudes had changed because of the module. I began the questionnaire by asking students if they 
had had any experience of environmental issues at school and whether they thought this had 
affected their attitudes in any way. This interested me in particular because when I worked as a 
schools officer with the British Trust for Conservation Volunteers in the nineteen eighties, the 
environment was high on the agenda in primary schools. The answers to these questions suggested 
that about half of the students had had some teaching about environmental issues at school. 
Bearing in mind that a few of the students were quite mature, I was surprised that more of the 
ȅƻǳƴƎŜǊ ƻƴŜǎ ŘƛŘƴΩǘ ƘŀǾŜ ǎƻƳŜ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘƘŜ ƛǎǎǳŜǎΦ hŦ ǘƘƻse that did, most said it had made 
them more aware of their own impact on the planet. Asked about the impact of the current module, 
most students said that it had made them more aware of the issues. However, when asked whether 
their behaviour might change because of what they had learnt, the answers were more mixed. A 
number had clearly taken the module because they were already interested in environmental issues. 
Their answers tended to suggest they would carry on as before. A number did say they would 
consider issues such as driving and flying less and recycling more. However, a number gave answers 
that suggested that they saw the whole issue as so vast and removed from their own lives that any 
action would be futile. 

This last response raises an important issue for Education for Sustainable Development. How do we 
ǊŀƛǎŜ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ƛǎǎǳŜǎ ǿƛǘƘƻǳǘ ƳŀƪƛƴƎ ǘƘŜ ǿƘƻƭŜ ƛǎǎǳŜ ǎŜŜƳ ǎƻ 
overwhelming that personal action seems pointless? In fact I am careful in the module not to 
present environmental issues as intractable, but this is a perception that many may already bring to 
the course. However, I do think it is vital that education gives students some sense of agency.  

Suggested reading: 

Garrard, G., 2004. Ecocriticism London: Routledge. 

HEFCE, 2005. Sustainable Development in Higher Education. 

Roberts, C and Roberts, R., 2007. Greener by Degrees: Exploring Sustainability through Higher 
Education Curricula. GDN, University of Gloucestershire. 

Stibbe, A., 2008. Reading and Writing Society: the role of English Subjects in Education for 
Sustainability. English Subject Newsletter, Issue 14, April 2008, pp24-28. 

Natural England, Kingley Vale website. 

http://www.hefce.ac.uk/pubs/hefce/2005/05_01/
http://www.english.heacademy.ac.uk/explore/publications/newsletters/newsissue14/stibbe.htm
http://www.english.heacademy.ac.uk/explore/publications/newsletters/newsissue14/stibbe.htm
http://www.naturalengland.org.uk/ourwork/conservation/designatedareas/nnr/1006085.aspx
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FROM CLIMATE TO LANDSCAPE 
IMAGINING THE FUTURE (CLIF) 

Dr Kym Martindale 
University College Falmouth (Tremough Campus) 

 
Traces of change and intervention.  

Students used a field trip to Cornwall as the basis for creative projects imagining the future impact of 
climate change. This extra-curricular activity, part of the interdisciplinary CLIF project, led to 
presentations at a major academic conference. This case study was part of the English Subject 
Centre's 'Bringing the Outside In' case studies initiative. 

The CLIF project as such is based in the Cultural Geography department of the University of Exeter, 
Cornwall, under the direction of Professor Catherine Leyshon (née Brace). I contributed to a previous 
project run jointly by Professor Leyshon and Dr Adeline Johns-Putra (English, University of Exeter, 
Cornwall) which culminated in an edited collection of essays (Brace and Johns-Putra 2010). In 2009, 
Professor Leyshon invited me to bring a group of creative writing students into the CLIF project, an 
ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ ŜȄŀƳƛƴŀǘƛƻƴ ƛƴǘƻ ΨǳƴŘŜǊǎǘŀƴŘƛƴƎ ǿƘŀǘ ŎƭƛƳŀǘŜ ŎƘŀƴƎŜ ƳŜŀƴǎ ǘƻ ǇŜƻǇƭŜΣ ǘƘŜ 
potential desirability of these changes, as well as perceptions and imaginings of future climate 
ŎƘŀƴƎŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ŦŀƳƛƭƛŀǊ Ƙŀōƛǘŀǘǎ ŀƴŘ ƭŀƴŘǎŎŀǇŜǎ ǘƘŀǘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ŀ ǎŜƴǎŜ ƻŦ ǇƭŀŎŜΩ (CLIF 
project website). The landscape focused on here, is the Lizard, the most south-westerly point of 
Cornwall, and a place both remote and wild, yet much visited by tourists. The other disciplines 
involved are bioscience, geography, and English (Exeter). The project was made open to second year 
students on the English with Media Studies and English with Creative Writing degrees at University 
College Falmouth (UCF). Initially, 6 students volunteered, but only 3 have fully committed to the 
project, the group being augmented by a family member of one of the students. Further input came 
from a PhD student (English, University of Exeter, Cornwall) who also teaches part-time for English at 
UCF, and who has acted as a facilitator throughout. 

I accepted the invitation for several reasons: 

 My own research area is in place and writing, specifically poetry, but it has long felt 
ƛƳǇƻǊǘŀƴǘ ǘƻ ŜȄǘŜƴŘ ǘƘŜ ΨǊŜŀŎƘΩ ƻŦ ǊŜǎŜŀǊŎƘ όƳȅ ƻǿƴΣ ŀƴŘ ƎŜƴŜǊŀƭƭȅύ ŀƴŘ ŜƴǎǳǊŜ ƛǘ ƛǎ ǾƛǎƛōƭŜ 
to, and part of the student experience.  

 The collaborative and interdisciplinary nature of the project would, I felt, broaden the 
ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ experience.  

 It felt important to offer the students a creative opportunity that was separate from the 
curriculum ς thus enhancing their CV and employment profile ς while reinforcing certain 
ŜƭŜƳŜƴǘǎ ƻŦ ǘƘŜ ŀŎǘǳŀƭ ŎǳǊǊƛŎǳƭǳƳ Ψƛƴ ǘƘŜ ŦƛŜƭŘΩΦ  

 We teach discourse and critical analysis primarily, and I felt it would be productive for the 
students to encounter different discourses and ideologies in terms of place and subjectivity. 

http://climatetolandscape.wordpress.com/about/
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Local rock.  

Initially, the group was taken on a guided walk by Paul Simmons of WalkitCornwall, who revealed 
ǘƘŜ ƭŀƴŘǎŎŀǇŜΩǎ ǾŀǊƛƻǳǎ ƘƛǎǘƻǊƛŜǎΥ ŎǳƭǘǳǊŀƭΣ ǎƻŎƛŀƭΣ ǇƻƭƛǘƛŎŀƭΣ ƎŜƻƭƻƎƛŎŀƭ ŀnd botanical. This was 
ŦƻƭƭƻǿŜŘ ōȅ ŀ ŘƛǎŎǳǎǎƛƻƴ ƛƴ ǘƘŜ ƭƻŎŀƭ ǘŀǾŜǊƴΣ ŘǳǊƛƴƎ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎ ǘŀƭƪŜŘ ŀōƻǳǘ Ƙƻǿ ǘƘŜ ƎǳƛŘŜΩǎ 
knowledge had opened up new readings of an otherwise deeply familiar landscape, or brought 
insights into their aquaintance with an alien environment (two of the group are local, two are from 
south east England). The group then went away to consider how they might begin to respond 
creatively to this landscape under imagined impacts of climate change. A month later, we held a 
workshop in which we explored draft pieces the group had done, and looked closely at the 
entrenched ideologies of Romanticism in (our own) constructs of place, nature and environment. 
The group expressed much interest too, in attending, and presenting their work at the 
Environmental Change- Cultural Change conference, University of Bath, September 2010, so I 
answered the CFP with a proposal to do this. By July, the group had produced a literary essay piece, 
a short film, a range of photographs, and a painting. This was expanded later this year, by poetry 
from another member of the group, and all work was presented on the campus at Tremough, as part 
of the launch of a series of Geopoetic Lunches organised by the Poet-in-Residence in Cultural 
Geography, University of Exeter, Cornwall. 

 
Wind, rain and erosion.  

The benefits to the students were/are several, and are both pedagogical and personal. 
Pedagogically, they engaged with Romanticsm as it was implicit in their expectations of the 
landscape and their responses to it; this deepened their understanding of a movement and ideology 
which they had previously only encountered in the lecture and seminar rooms, and on the page. In 
this sense, the experience specifically enhanced their reception of ideas they were encountering in 
their studies of 18th-19th century literature and culture, and of representations of utopia from More 
to Second Life. The short film in particular, which one student produced, clearly foregrounds the 
tension for her of the burden we place on landscape in our desire for it to protect the utopia of 
childhood ς and not merely her own, but those of her children perhaps. The literary essay takes this 
ŦǳǊǘƘŜǊΣ ǊŜǾŜŀƭƛƴƎ ǘƘŜ ŀǳǘƘƻǊΩǎ ŎƻƴŦǊƻƴǘŀǘƛƻƴ ƻŦ ƘŜǊ ŘŜǎƛǊŜǎ ŀƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ŀƴŘ ŀǊƎǳƛƴƎ ǘƘŀǘ ǘƘŜ 
nostalgia such expectations are founded in prevent us from imagining a future at all. The experience 
of going out into the landscape and actually being in it, offered the students a heuristic approach to 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŎǳƭǘǳǊŀƭ ŎƻƴǎǘǊǳŎǘŜŘƴŜǎǎ ƻŦ ǘƘŜ ǘŜǊƳ ΨƴŀǘǳǊŜΩΦ  

http://www.walkitcornwall.co.uk/
http://www.bath.ac.uk/esml/conferences/e-c-c-c/
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Picturesque and dangerous.  
Copyright Kath Barnes (Plastic is Fantastic).  

On a personal level, their presentation and attendance at the conference has been a tremendous 
boost to their confidence, and will be useful on their CV: it cements certain transferable 
employability skills, and should they wish to apply for funding towards postgraduate study, the 
experience will be a bonus. The project has enriched present and future student experience in this 
sense. However, the benefit extends to us, the lecturers, as the students saw for the first time, 
ŀŎŀŘŜƳƛŎ ǊŜǎŜŀǊŎƘ ƛƴ ŀŎǘƛƻƴΥ ƴƻǘ ƻƴƭȅ ǿŜǊŜ ǘƘŜȅ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘƛǎ ǊŜǎŜŀǊŎƘ ŀǎ ΨǊŜǎǇƻƴŘŜƴǘǎΩ ōǳǘ ǘƘŜȅ 
were producing and presenting work to other academics. This was particularly revealing for them, 
ŀƴŘ ǊƻǳƴŘŜŘ ƻǳǘ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŀŎŀŘŜƳȅΩǎ ŎǳƭǘǳǊŀƭ ŀƴŘ ǎƻŎƛŀƭ ŦǳƴŎǘƛƻƴǎ ŀƴŘ ǊƻƭŜǎΦ Lƴ 
addition, the conference lectures and seminars, and networking they were able to do, further 
enriched their learning, and was inspiring and fertile as they began to consider topics for their final 
ȅŜŀǊΩǎ ŘƛǎǎŜǊǘŀǘƛƻƴΦ 

The students said: 

Aimée 

'The CLIF project made me realise that I am a hopeless Romantic (with a capital R!). 
It made me question how and why I feel about things, instead of just wandering 
around ooing and ahing at 'the nature' I have begun to read it differently and 
challenge my preconceptions. 

The conference gave me an opportunity to see working practitioners in action, 
something I think as an undergraduate I would usually miss out on. It has given me 
confidence in presenting my work and I felt really proud of us. Aside from deadlines 
and assessments it was really rewarding to work on something personal and then 
present it in an academic forum, it wasn't about marks it was about doing our 
projeŎǘ ƧǳǎǘƛŎŜΣ ŀ ŎƻƳǇƭŜǘŜƭȅ ŘƛŦŦŜǊŜƴǘ ŦŜŜƭƛƴƎΗ ώΧϐ L Ŏŀƴϥǘ Ǉǳǘ Ƴȅ ŦƛƴƎŜǊ ƻƴ ƛǘ ōǳǘ ƛǘ 
just feels really worthwhile.' 

Pip 

'This [presenting at the conference] has given me a more productive confidence in 
presenting my work in the future. It was interesting to hear and see how the more 
seasoned academics presented their work even if at times the content was a little 
lost on me. 

It has been so much fun exploring new ideas both within my own thoughts and 
ŀŎŀŘŜƳƛŎ ƭŜŀǊƴƛƴƎ ŀƴŘ ƭƛǎǘŜƴƛƴƎ ǘƻ ǘƘƻǎŜ ƻŦ ƻǘƘŜǊǎΦ ώΧϐ9ǾŜǊȅthing I have learnt so 
far can only be an asset to any future endeavours.' 
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The involvement in the CLIF project has been invaluable in several ways. 

 Lǘ Ƙŀǎ ǿƛŘŜƴŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘƘŜ ŀŎŀŘŜƳȅ ǘƘǊƻǳƎƘ ŎƻƭƭŀōƻǊŀǘƛƻƴ ŀŎǊƻǎǎ 
disciplines and institutions, and attendance as delegates at a major academic conference.  

 It has given UCF staff further experience of interdisciplinary and inter-institutional 
collaboration, and consolidated working relationships between departments and other HEIs.  

 It has enhŀƴŎŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΣ ŀƴŘ ŜƴǊƛŎƘŜŘ ǘƘŜƛǊ ǘǊŀƴǎŦŜǊŀōƭŜ 
skills set, and thus their employability.  

 Lǘ Ƙŀǎ ŎƘŀƭƭŜƴƎŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜƛǊ ƻǿƴ ǊŜƭŀǘƛƻƴǎƘƛǇ ǘƻ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ 
and climate change as it might impact on a local landscape in ways that strengthen, expand 
and apply the curriculum. 

 
Industrial heritage?  

Future improvements: it has not been possible to assess some of the benefits formally, through 
ŀǎǎƛƎƴƳŜƴǘǎΣ ŀǎ ǘƘƛǎ ǿŀǎ ƴƻǘ ǇŀǊǘ ƻŦ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ƛƴǘŜƴǘƛƻƴΦ ¢ƻ ŀǎǎŜǎǎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ƻǊ 
responses would have required an embedded element, which was not possible, and would have 
gone against the princiǇƭŜ ƻŦ ǘƘŜ ǊŜǎŜŀǊŎƘ ƛǘǎŜƭŦ όǘƻ ŜƭƛŎƛǘ ŎǊŜŀǘƛǾŜ ǊŜǎǇƻƴǎŜǎ ǘƘŀǘ ǿŜǊŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 
own). A more structured process would have made the experience quite different. Fortunately, a 
colleague at UCF has recently been awarded funding to explore the function of storytelling and 
narrative in popular understandings of climate change. We are taking the CLIF experience forward to 
work on the new project, involving new students both as respondents, and as apprentice 
researchers. The work they produce will feed into the major project, but we can also use some of the 
methods and tools (oral histories, digital media) within our creative writing programme. We feel it is 
important nevertheless, to retain the optional extra-curricular status of the project, since this is 
particularly useful to students in terms of their profile and future employability. In terms of 
enhancing their performance in the formal curriculum however, we will monitor this, and interview 
the students concerned with regard to what they feel influenced their performance. 

The heuristic learning element of CLIF has also laid foundations for a learning and teaching initiative 
that will involve the design of a flexible research skill strand mapped into various creative and critical 
modules. The strand will focus on archives and their use, bringing archives into the seminar room, 
but also taking students into the archive. Their use of the material, databases and resources, and 
their understanding of the archive itself, will be formally assessed in short assignments such as 
research reports, and through applied criteria in longer assignments. 
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Suggested reading: 

CLIF project website 

Walkit Cornwall website 

Catherine Brace and Adeline Johns-Putra (eds), Process Landscape and Text (Rodopi Press, 2010) 
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FROM THE CLASSROOM TO THE SIERRA: 
Studying Indigenous Politics in Highland Peru 

Andrew Milner (University of Newcastle)1 

 

By examining the changing facŜ ƻŦ ƛƴŘƛƎŜƴƻǳǎ ǇƻƭƛǘƛŎŀƭ ŀŎǘƛǾƛǘȅ ǎƛƴŎŜ ǘƘŜ ǊŜǘǳǊƴ ƻŦ ΨŘŜƳƻŎǊŀŎȅΩ ƛƴ 
1980, my recent historical study attempted to come to terms with the continued weakness of 
ƛƴŘƛƎŜƴƻǳǎ ǇƻƭƛǘƛŎǎ ƛƴ tŜǊǳΩǎ ǎƛŜǊǊŀΦ  hǎǘǊŀŎƛǎŜŘΣ ǳƴŘŜǊǇǊƛǾƛƭŜƎŜŘ ŀƴŘ ŀŘƧǳŘƎŜŘ ōŀŎƪǿŀǊŘ ŀƴŘ 
incompatible with modern society these highland indigenous peoples have laboured to dispel 
ŘŜǊƻƎŀǘƻǊȅ Ŏƻƴƴƻǘŀǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ΨLƴŘƛŀƴ-ƴŜǎǎΩΣ ǘƻ Ǝŀƛƴ ǊŜŎƻƎƴƛǘƛƻƴ ŀǎ ŎƛǘƛȊŜƴǎΣ ŀƴŘ ǘƻ ŜǎǘŀōƭƛǎƘ ƴŜǿ 
ǎǘǊǳŎǘǳǊŜǎ ŦƻǊ ǇƻƭƛǘƛŎŀƭ ŀǊǘƛŎǳƭŀǘƛƻƴ ƛƴ ŀ ΨŘŜƳƻŎǊŀǘƛŎΩ ŎƻǳƴǘǊȅ ǘhat appears unwilling to represent or 
acknowledge the ethnic and cultural diversities of its population in their pursuit of a modern 
national identity. 

Like with many works, my study did not start out how it concluded.  My initial intention was to 
follow in the footsteps of Peruvian journalist and novelist Mario Vargas Llosa whose 1983 newspaper 
ŀǊǘƛŎƭŜ ΨLƴǉǳŜǎǘ ƛƴ ǘƘŜ !ƴŘŜǎΩ ƘŀŘ ǘŀƪŜƴ ƘƛƳ ǘƻ ǊǳǊŀƭΣ ƛƴŘƛƎŜƴƻǳǎ ǊŜƎƛƻƴǎ ƻŦ ǘƘŜ tŜǊǳǾƛŀƴ !ƴŘŜǎΦ  IŜǊŜ 
Vargas Llosa aimed to uncover the reasons for the murder of eight journalists who themselves had 
journeyed many miles on foot to report the slaughter of guerrilla terrorists belonging to the Maoist 
group, the Sendero Luminoso (Shining Path) by local indigenous villagers.  However, desiring a 
broader scope for my first visit, my travels soon formed into an exploration of wider Peru taking four 
weeks to journey with a friend from Lima, through the Andean Cuzco region where my main 
research took place, and finally on to Puno before crossing in to Bolivia.  I believed such direct 
interaction with the environment I was studying would enable myself to get a true sense ς and sense 
is as appropriate a word as any - for the atmosphere in which both mainstream Peruvian society and 
paradoxically, the indigenous appear to co-exist. Such an insight in to the customs, the cultures, the 
way of life, religions, and day-to-day existence of these peoples could not be derived from the 
classroom.  It seems appropriate at this juncture to provide a brief extract from my work that 
exhibits the unique experiences received from direct engagement with the environment in question: 

Ψ!ǎ L ǘǊŀǾŜƭƭŜŘ ōȅ ōǳǎ ŦǊƻƳ [ƛƳŀ ǘƻ /ǳȊŎƻΣ L ǿŀǎ ŎƻƴŦǊƻƴǘŜŘ ōȅ ŀ ƳƛŘŘƭŜ-aged man who was sitting 
near me and asked for some of my water. He spoke to me in Spanish and after nodding his thanks, 
ǊŜǎǳƳŜŘ Ƙƛǎ ŎƻƴǾŜǊǎŀǘƛƻƴΣ ǿƛǘƘ Ƙƛǎ ŎƻƳǇŀƴƛƻƴΣ ƛƴ vǳŜŎƘǳŀΦΩ2   

Although to the unobservant reader, this situation appears relatively inconsequential, in fact this 
incident struck me with immense potency evoking questions in my mind as to the veracity of age-old 
ŎƻƴŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜ ōŀŎƪǿŀǊŘƴŜǎǎ ƻŦ tŜǊǳΩǎ ΨLƴŘƛŀƴǎΩ ŀƴŘ ƻŦ ǘƘŜ ŎƻƳǇƭŜȄƛǘƛŜǎ ƻŦ ǊŀŎŜ ŀƴŘ ƛŘŜƴǘƛǘȅ ƛƴ 
Peru.  Here was a man with indigenous features and travelling by modern public transport.  He was 
bilingual and exposed from beneath a vibrant alpaca blanket I could see that he was wearing a 

                                                           

1
 This is essay tied for first place in the Bringing the Outside In Student Essay Competition. 

2
 Andrew Milner, Travel Diary, Peru, 21 June 2009. 
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YŀǇǇŀ ǎǿŜŀǘǎƘƛǊǘ ŀƴŘ ŎŀǊǊȅƛƴƎ ŀ ōƻǘǘƭŜ ƻŦ /ƻŎŀ /ƻƭŀΦ  ¢Ƙƛǎ ǎƻƳŜǿƘŀǘ Ψ!ǊƎǳŜŘƛŀƴΩ3 vision of 
modernity and tradition entwined, in a succinct microcosm, contradicted long-standing colonial and 
caste-ƳƛƴŘŜŘ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜ ƛƴŘƛƎŜƴƻǳǎ ǇƻǇǳƭŀǘƛƻƴ ŀǎ ΨƎŜƴǘŜ ǎƛƴ ǊŀȊƽƴΩ ŀƴŘ ŜǾŜƴ ǎƻƳŜ ƻŦ Ƴȅ 
ƻǿƴ ǇǊŜŎƻƴŎŜǇǘƛƻƴǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ ΨǳƴŜŘǳŎŀǘŜŘΩΣ Ψǳƴ-ǿŜǎǘŜǊƴƛǎŜŘΩΣ ΨǊǳǊŀƭΩ ƴŀǘǳǊŜ ƻŦ ǘƘŜǎŜ 
people.  It was from this point that I realised the true direction of my studies; to examine the gaping 
ŎǊŜǾŀǎǎŜǎ ǘƘŀǘ ƭŀȅ ōŜǘǿŜŜƴ tŜǊǳΩǎ ƛƴŘƛƎŜƴƻǳǎ ŀƴŘ ƳŀƛƴǎǘǊŜŀƳ ǎƻŎƛŜǘȅΣ ǘƘŜ ŎǊŜǾŀǎǎŜǎ ǘƻ ǿƘƛŎƘ ǘƘŜ 
latter appear in no rush to bridge.  

What is more, by actively inviting private companies to buy up rural land and gain access to 
ǊŜǎƻǳǊŎŜǎΣ tŜǊǳΩǎ ƎƻǾŜǊƴƳŜƴǘǎ ƘŀǾŜ ǇǊƻǾƻƪŜŘ ǘƘǊŜŀǘǎ ǘƻ ǘƘŜ ƳŀǘŜǊƛŀƭ ƭƛǾŜƭƛƘƻƻŘǎΣ ƭŀƴŘ ǊƛƎƘǘǎΣ ŀƴŘ 
forms of autonomous self-governance in many highland and jungle-region indigenous communities.  
!ǎ ǎǳŎƘΣ ǘƘŜ ƻǾŜǊǿƘŜƭƳƛƴƎ ŘƛǎǊŜƎŀǊŘ ŦƻǊ tŜǊǳΩǎ ƛƴŘƛƎŜnous provided focus for my study.  A desire to 
know more of these peoples and their plight became the foundation of my work that sought to 
ŘƛǎǇŜƭ ǇǊŜŎƻƴŎŜƛǾŜŘ ƴƻǘƛƻƴǎ ƻŦ ǘƘŜ ǘŀǊŘƛƴŜǎǎ ƻŦ tŜǊǳΩǎ ƛƴŘƛƎŜƴƻǳǎΣ ŀŘƧǳŘƎŜŘ ΨƛƴŎǳƭǘƻΩ όǳƴŜŘǳŎŀǘŜŘύΣ 
ΨŘŜǎƴǳŘƻΩ όƴŀƪŜŘύ ŀƴŘ ΨǇƻōǊŜΩ όǇƻƻǊύΦ  LƴǘŜǊǾƛŜǿǎ L ŎƻƴŘǳŎǘŜŘ ŀƴŘ ǘƘŜ ǘǊŀǾŜƭ ƧƻǳǊƴŀƭ L ƪŜǇǘ ƪƴƛǘǘŜŘ ŀ 
complex and colourful fabric of the true situation of modern Peruvian society that indicated how the 
ŘŜƳŀƴŘǎ ƻŦ tŜǊǳΩǎ ƛƴŘƛƎŜƴƻǳǎ ǇŜƻǇƭŜ ŀǊŜ ōŜƛƴƎ ǘǊŜŀǘŜŘ ŀǎ ƴƻ ƳƻǊŜ ŎǊŜŘƛble a voice than the apus 
mountain spirits of Inca tradition.  For in highland Peru, the two worlds that find themselves 
simultaneously entwined and divided between indigenous and mainstream society reaffirm the 
ƎƻǾŜǊƴƳŜƴǘΩǎ ǳƴǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǊŜǎƻƭǾŜ ǘƘŜ ΨLƴŘƛŀƴ ǇǊƻōƭŜƳΩ όƘƻǿ ǘƻ ƛƴŎƻǊǇƻǊŀǘŜ tŜǊǳΩǎ ƛƴŘƛƎŜƴƻǳǎ 
population into the nation). 

Appropriately somehow, the two sociological worlds that exist in Peru reflect the existence of two 
worlds of historical study - one that limits itself to the confinements of the classroom; the other that 
reaches out beyond it, to the environment to which the study relates so that a clearer 
understanding, an increasingly equitable analysis and a more noteworthy study may be added to the 
literary storehouses of social science.  

                                                           
3 Compiling his most acclaimed works in the late 1950s and 1960s Peruvian novelist, poet and anthropologist, 
José María Arguedas, explicitly juxtaposed ideas of Peruvian modernity with Quechua tradition evoking 
notions of hybridity as an inclusive, not an exclusive, criterion. Raised by Quechua indigenous but educated 
ŀƴŘ ōǊƻǳƎƘǘ ǘƻ ǿŜŀƭǘƘ ōȅ ǿŜǎǘŜǊƴƛǎŜŘ ǎƻŎƛŜǘȅΣ !ǊƎǳŜŘŀǎΩ ǿƻǊƪǎ ŀŎŎǳǊŀǘŜƭȅ ƛŘŜƴǘƛŦȅ ǘƘŜ ŎƻƴǘƛƴǳƛƴƎ Ŏƻ-existence 
in many individual Peruviaƴ ƳƛƴŘǎ ƻŦ ǘǿƻ ŎƻƴŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜ ǿƻǊƭŘΦ {ŜŜΣ WƻǎŞ aŀǊƝŀ !ǊƎǳŜŘŀǎΣ ΨWŜǘƳŀƴκIŀȅƭƭƛΩ 
(1965), in José María Arguedas, Antología Didáctica (Lima: Horizonte, 1981), 75; José María Arguedas (trans. 
Frances Horning Barraclough), Ψ5ŜŜǇ wƛǾŜǊǎΩ (Austin, London: University of Texas Press, 1978). 
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HISTORY AND THE ENVIRONMENT 

Rachel Pistol (Royal Holloway, University of London)4 

Courtesy of the Friendly Hand Charitable Trust I found myself able to undertake a two week tour of 
California in order to visit some of the American sites and archives associated with the internment of 
those of Japanese ancestry living in America during the Second World War. 

You can read about how disconnected the former internment camp sites were from civilization but 
you cannot fully grasp this fact unless you actually rent a car, buy a map, and drive into the 
Californian desert. Manzanar is over 200 miles northwest of Los Angeles and 250 miles south of 
Reno, in the Owens Valley, California. Formerly the site of an apple orchard, Manzanar was 
constructed on part of an Indian Reservation at the foot of the Sierra Nevada mountain range. The 
scenery is stunning, the isolation is complete ς apart from the highway abutting the entrance there 
is no sign of civilization as far as the eye can see. One can only begin to imagine how the internees 
arriving from Los Angeles felt. Ninety per cent of the internees relocated to the middle of the desert 
had originated from Los Angeles,5 one of the largest cities in the United States. The horror of being 
placed in the middle of nowhere, part of a poorly constructed tar paper barrack your only protection 
from the harsh desert winds that stirred up regular sand storms, can only be imagined. But it can be 
imagined that much better by actually standing in the dust and allowing yourself to feel the history 
surrounding you. No one has chosen to live on this barren site since the Second World War and so 
the concrete footings of the buildings and road system lie relatively untouched. National Park 
Service archaeologists have unearthed some of the garden constructions that the internees built in 
order to make their surroundings more palatable. Seeing the concrete remains of the gardens gives 
you a powerful example of the effort that those of Japanese ancestry went to in order to make the 
best of an appallingly bad situation. To walk up the steps in the hospital garden is to connect 
yourself in history to the internees who walked the same paths over sixty years ago. To see 
Manzanar you do not just visit the physical space the site inhabited, you also feel the space and 
understand how its vastness affected those interned within it. My visit to Manzanar has helped put 
my reading about the camp into a greater physical context. I have driven the roads the internees 
took when they were transported to Manzanar in 1942 and I have walked the paths they walked. I 
have also appreciated the longevity of some of their handiwork. Whilst it is impossible for anyone 
who has never had their freedom forcibly removed from them without due process of the law to 
fully comprehend the internment experience, it is possible to begin to comprehend the magnitude 
of the internment experience by visiting the sites with which it is associated.  

All of the sites of former internment camps are united in the criteria used for deciding where to 
situate them, however each also has its own unique character. To visit one is to give the historian a 
greater understanding and contextualisation of the subject of Japanese American internment, but to 
have the opportunity to visit more than one illuminates so much more. Five hundred miles north of 
Manzanar lies the site of Tule Lake, 35 miles south of Klamath Falls and 10 miles south of the town 
Tulelake. Much of the town of Newell, built partly on the former internment camp site, is 
constructed from the barrack buildings that were left behind when the internment camp was closed 
in 1946. In some of the buildings the use of the barracks is immediately obvious whereas in others it 
ƛǎ ƘŀǊŘŜǊ ǘƻ ǘŜƭƭΦ bŜǿŜƭƭΩǎ ƎŜƴŜǊŀƭ ǎǘƻǊŜ ƛǎ ǘƘŜ ŦƻǊƳŜǊ /ŀǳŎŀǎƛŀƴ ǎǘŀŦŦ ǇŜǊǎƻƴnel recreation building 
and features an impressive rock fireplace constructed by the internees. On Castle Rock, across the 
highway from the former camp location, a cross is visible in the cleft of the rock, originally placed 
there by the internees and replaced when it blew down in 1977 by the local community.6 An 

                                                           
4
 This is essay tied for first place in the Bringing the Outside In Student Essay Competition. 

5
 http://www.nps.gov/history/history/online_books/anthropology74/ce8.htm 

6
 Conversation with Angela Sutton, National Park Service Ranger for Tule Lake, September 25, 2010. 
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historian can only truly understand the significance of such things by seeing them with their own 
eyes. 

The most significant building in its original position is arguably the reinforced concrete prison. Tule 
[ŀƪŜ ǿŀǎ ǘƘŜ Ƴƻǎǘ ŎƻƴǘǊƻǾŜǊǎƛŀƭ ƻŦ ǘƘŜ ǘŜƴ ΨǊŜƭƻŎŀǘƛƻƴ ŎŜƴǘŜǊǎΩΣ ŦƻǊƳŀƭƭȅ ōŜŎƻƳƛƴƎ ŀ ΨǎŜƎǊŜƎŀǘƛƻƴ 
ŎŜƴǘŜǊΩ ǿƘŜǊŜ ŀƭƭ ǘƘƻǎŜ ŘŜŜƳŜŘ Řƛǎƭƻȅŀƭ ǘƻ !ƳŜǊƛŎŀ ǿŜǊŜ ŘŜǘŀƛƴŜŘ ǳƴŘŜǊ ƘŜƛƎƘǘŜƴŜŘ ǎŜŎǳǊƛǘȅΦ ¢ƘŜ 
concrete walls bear inscriptions carved by the inmates trapped inside. This is not a history limited to 
the classroom, this is living history and has the power to captivate those who know little or much on 
the subject of internment. The jail building is a tangible piece of evidence that shouts to the fact that 
internment occurred in America during the Second World War and speaks as a reminder to those 
that visit that the subject should not be forgotten.  

The physical evidence of Second World War internment in the Californian landscape has helped me 
to further visualise my field of research. The physical landscape of the internment camp sites had an 
immense effect on those who were interned, and by spending even just a few hours at both 
Manzanar and Tule Lake, I have gained a greater understanding of those effects. These physical 
locations are the sites of so many memories and can tell so many stories if people will only take the 
time to stop, walk around, and listen. 

Selected Images: 
 

 
Landscaped garden remains, Manzanar 

  
Internee cross, Tule Lake 

 
Manzanar auditorium with two reconstructed 
barracks as the site stands today 

 
Inside Tule Luke jail as it stands today 



 
33 

(/53%3 /& Ȭ$%,)'(4ȭ AND DISASTER: 
BOLSOVER CASTLE, QUEENȭS HOUSE AND THE LOST Ȭ(ALCYON DAYESȭ OF THE CAVALIERS 

Sarah Clark (University of York) 

A second year MPhil/PhD student in the History department at the University of York, my work 
explores memories of the Royals and Royalists of the English Civil Wars from 1660 to the present 
day. An important aspect of my research involves considering the presentation of the Cavaliers as 
tragic and/or romantic heroes at museums and heritage sites. After some extensive reading of all 
manner of political, biographical, material and Art histories, as well as fictional tales of the Civil 
Wars, in the second half of my first year of study I embarked upon a series of visits to locations 
significantly associated either with the Royalist cause, or with particular Royalist/Royal individuals. 
These visits were conducted financially and logistically independently from my institution, although 
some of them did take place during term time with the encouragement of my supervisor. This case 
study addresses two houses included in my trips which added a distinctly new perspective to my 
work, Bolsover Castle in Derbyshire, ŀƴŘ  vǳŜŜƴΩǎ IƻǳǎŜ ƛƴ DǊŜŜƴǿƛŎƘΦ hŦ ŀƭƭ ƻŦ ǘƘŜ ǇƭŀŎŜǎ L ǾƛǎƛǘŜŘΣ 
over a six month period, these two inspired in me an appreciation of a coherent story of the 
romance and loss associated with the Royalist cause as it can be seen and remembered through 
experience of architectural and local environment. 

In February, my visits began with a trip to Bolsover Castle near Worksop. This Castle was the home 
of William Cavendish, Duke of Newcastle. In the 1630s, Newcastle was Governor of the Prince of 
Wales and from ǘƘŜ /ƛǾƛƭ ²ŀǊΩǎ ƻǳǘōǊŜŀƪ ǳƴǘƛƭ ǘƘŜ .ŀǘǘƭŜ ƻŦ aŀǊǎǘƻƴ aƻƻǊ ƛƴ мспп ƘŜ ǿŀǎ ƻƴŜ ƻŦ 
/ƘŀǊƭŜǎ LΩǎ DŜƴŜǊŀƭǎΣ ƭŜŀŘŜǊ ƻŦ ǘƘŜ wƻȅŀƭƛǎǘ !ǊƳȅ ƛƴ ǘƘŜ ƴƻǊǘƘ ƻŦ 9ƴƎƭŀƴŘΦ /ŀǾŜƴŘƛǎƘΩǎ ŎƘƛŜŦ ŜǎǘŀǘŜ 
was Welbeck Abbey in Nottinghamshire, but Bolsover, a few miles away across the Derbyshire 
border, was his grand architectural project. It was in the designing of his house that he expressed his 
personality, the palatial apartments of the Terrace Range befitting his status and wealth, the 
magnificent European-style Riding House where he practised his beloved Art of Horsemanship for 
ǿƘƛŎƘ ƘŜ ǿŀǎ ŦŀƳŜŘΣ ŀƴŘ ǘƘŜ Ψ[ƛǘǘƭŜ /ŀǎǘƭŜΩΣ ŀ ƳƻŎƪ ƳŜŘƛŜǾŀƭ Ŧƻƭƭȅ ƛƴ ǿƘƛŎƘ ƘŜ ŜƴǘŜǊǘŀƛƴŜŘ /ƘŀǊƭŜǎ L 
ŀƴŘ IŜƴǊƛŜǘǘŀ aŀǊƛŀΦ L ƘŀŘ ǊŜŀŘ ŀōƻǳǘ ǘƘŜ ŘǊŀƳŀǘƛŎ ƴŀǘǳǊŜ ƻŦ ǘƘŜ /ŀǎǘƭŜΩǎ ǇǊƻŦƛƭŜ ǿƛǘƘƛƴ ǘƘŜ 
landscape, perched on hill overshadowing the Derbyshire/Nottinghamshire countryside, and it 
certainly did not disappoint. Visible for miles around, Bolsover looks enormous and even complete 
from some angles. From others at a closer range, where the ruins of the roofless Terrace Range are 
more obvious, its imposing position gives it a sense of tragic majesty. Wondering around the Range 
itself, the English Heritage boards depicting the grand chambers as they would have been in 
bŜǿŎŀǎǘƭŜΩǎ ƭƛŦŜǘƛƳŜΣ ŎƻƳōƛƴŜǎ ǿƛǘƘ ŀƴ ƻǳtdoor feel, exacerbated by the exposed position and wind-
tunnel effect of the ruined halls, adding to the romantic and poignant feeling that the era of the 
/ŀǾŜƴŘƛǎƘǎΩ ǇƭŜŀǎǳǊŜ ŀƴŘ ŜȄǘǊŀǾŀƎŀƴŎŜ ƛǎ ƭƻǎǘΦ ¢ƘŜ ŎŜƴǘǊŜǇƛŜŎŜ ƻŦ ŀ Ǿƛǎƛǘ ǘƻ .ƻƭǎƻǾŜǊ ƛǎ ǘƘŜ [ƛǘǘƭŜ 
/ŀǎǘƭŜΣ bŜǿŎŀǎǘƭŜΩǎ ΨIƻǳǎŜ ƻŦ 5ŜƭƛƎƘǘΩ ǿƘƛŎƘ ƘŜ ŘŜŎƻǊŀǘŜŘ ŜȄǉǳƛǎƛǘŜƭȅ ŀƭƻƴƎ ǘƘŜƳŜǎ ƻŦ Ƙƛǎ ƻǿƴ 
attributes and happiness, chivalry and romance, where he held his great events and entertained the 
King. A major English Heritage restoration project in the 1990s has recreated much of the former 
ŘŜǎƛƎƴ ƻŦ ǘƘŜ /ŀǎǘƭŜΩǎ ŘŞŎƻǊ ŀƴŘ ǘƘƻǳƎƘ ƛǘ ƛǎ ƴƻǘ ǊŜǎǘƻǊŜŘ ŎƻƳǇƭŜǘŜƭȅ ǘƻ ǘƘŜ IƻǳǎŜ ǿƘƛŎƘ bŜǿŎŀǎǘƭŜ 
knew, it certainly gives a taste of its former splendour. The contrast of the beauty, extravagance, 
peace and delight of the Little Castle as you imagine it touring the refurbished rooms, and the 
desolate ruined majesty of the terrace range, is palpable.  A great sense of the lives of chivalric 
pleasure and romance of the 1620s and 1630s, which the Cavaliers lost forever during the 1640s, 
ǎǘǊǳŎƪ ƳŜ ƳƻǊŜ Ŧǳƭƭȅ ōŜƛƴƎ ǘƘŜǊŜ ƛƴ ǘƘŜ ǎƛǘŜ ƻŦ ǘƘŀǘ ƘŀƭŎȅƻƴ ΨŘŜƭƛƎƘǘΩ ǘƘŀƴ ƛǘ ŜǾŜǊ ƘŀŘ ŘƻƴŜ ǘƘǊƻǳƎƘ 
archival and literary research. I left Bolsover with a greater appreciation of how interrelations 
between architecture and landscape could deeply ingrain a sense of long-gone personal and national 
history into a particular locality. 
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My appreciation of the poignancy of a cavalier House of (lost) Delight in a modern era which views 
the Caroline era with retrospective knowledge of the Civil Wars, was reinforced by a visit two 
ƳƻƴǘƘǎ ƭŀǘŜǊ ǘƻ vǳŜŜƴǎ IƻǳǎŜΣ DǊŜŜƴǿƛŎƘΦ vǳŜŜƴΩǎ IƻǳǎŜ ƛǎ ǘƘŜ ǎƻƭŜ ǎǳǊǾƛǾƻǊ ƻŦ ǘƘŜ ōǳƛƭŘƛƴƎǎ ƻŦ ǘƘŜ 
pre-Civil War Greenwich Palace. Designed by Inigo Jones for Queen Anna of Denmark, it was later 
finished by her daughter-in-lawΣ IŜƴǊƛŜǘǘŀ aŀǊƛŀ ŀǘ ǘƘŜ ƘŜƛƎƘǘ ƻŦ /ŀǊƻƭƛƴŜ ΨtŜŀŎŜΩ ƛƴ ǘƘŜ мсолǎΦ [ƛƪŜ 
Cavendish, Henrietta had her palace decorated in sumptuous style which reflected her personality 
and politics. It also celebrated and glorified the love which existed between King and Queen and was 
ƛƴǘŜƴŘŜŘ ǘƻ ōŜ ǘƘŜƛǊ ƻǿƴ ΨIƻǳǎŜ ƻŦ 5ŜƭƛƎƘǘΩΣ ŀ ǇǊƛǾŀǘŜ ǊŜǘǊŜŀǘ ŦǊƻƳ ǇƻƭƛǘƛŎŀƭ ŎŀǊŜǎΣ ǿƘŜǊŜ ǘƘŜȅ ŎƻǳƭŘ 
enjoy their perfect domestic harmony in style. As at Bolsover, recent times have seen conservation 
attempts to return the layout and décor of the rooms to the original form which Charles and 
IŜƴǊƛŜǘǘŀ ƘŀŘ ƪƴƻǿƴΦ ¢ƘŜ ǊŜǎǘƻǊŀǘƛƻƴ ǿƻǊƪ ŀǘ vǳŜŜƴΩǎ IƻǳǎŜ ƛǎ ŦŀǊ ƭŜǎǎ ŜȄǘŜƴǎƛǾŜ ƘƻǿŜǾŜǊΣ ōǳǘ ǘƘŜ 
ƧǳȄǘŀǇƻǎƛǘƛƻƴ ƻŦ ǎǳǊǾƛǾƛƴƎ ŘŜŎƻǊŀǘƛǾŜ ƎŜƳǎ ƛƴ IŜƴǊƛŜǘǘŀΩǎ ƻǿƴ ōŜŘŎƘŀƳōŜǊΣ ǿƛǘƘ ǘƘŜ ƭŀŎƪ ƻŦ ŦǳǊƴƛǘǳǊŜ 
and the naval art collection now housed there do add a similar, and perhaps even greater sense of 
poignancy than the exquisite Little Castle and destroyed apartment-buildings of Bolsover. The rooms 
of this beautifully proportioned architectural masterpiece, small but striking seems to echo with the 
doomed peace and happiness of the Royal Couple which the modern visitor knows was to be 
brought to an abrupt end.  

¢ƘŜ ŘŜǎƛƎƴǎ ƻŦ ōƻǘƘ .ƻƭǎƻǾŜǊ ŀƴŘ vǳŜŜƴΩǎ IƻǳǎŜ ǎƻ ƘŜŀǾƛƭȅ ŦŜŀǘǳǊŜ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ƻŦ ǘƘŜƛǊ /ŀǾŀƭƛŜǊ 
owners, that the air of a by-gone era of irretrievable happiness expressed by the post-Civil war poets 
and writers seems amply demonstrated here through atmospheric landscape and environment. 

Selected images: 

 
Bolsover Castle 

 
¢ƘŜ ¢ŜǊǊŀŎŜ wŀƴƎŜ ŀƴŘ Ψ[ƛǘǘƭŜ /ŀǎǘƭŜΩ ŀǘ 
Bolsover taken from the main Courtyard 

 
The Front Side of the Terrace Range 

 

 
The Entrance to the Little Castle at Bolsover 

 
LƴƛƎƻ WƻƴŜǎΩǎ ŦŀœŀŘŜ ƻŦ ǘƘŜ vǳŜŜƴΩǎ IƻǳǎŜ ŀǘ 
Greenwich, now part of the National Maritime 
Museum 
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The Tjapukai Abori ginal Cultural Park:  
Kurunda Rainforest, Australia 

Elizabeth Roden (University of Liverpool) 

Whilst undertaking my Masters in History at The University Liverpool one of my tasks was to write a 
3000 word critical review of a museum or exhibition. I chose to explore the use of museums as areas 
of cultural activity within local communities and their attempt to help interpret different societal 
ƎǊƻǳǇǎΩ ƘƛǎǘƻǊȅ ŀƴŘ ƘŜǊƛǘŀƎŜΦ hƴŜ ƻŦ ǘƘŜ ǇƭŀŎŜǎ L ŎƘƻǎŜ ǘƻ ŜǾŀƭǳŀǘŜ ǿŀǎ ¢ƘŜ ¢ƧŀǇǳƪŀƛ !ōƻǊƛƎƛƴŀƭ 
Cultural Park in the Kuranda Rainforest in Australia, which I had visited during an eight week long 
trip around Australia in the summer of 2007. Below I include my discussion on the Cultural Park.  

Indigenous people are believed to have lived in Australia for at least 60,000 years; however by 1788 
Europeans had been settling in Australia, resulting in the removal of the Indigenous people from 
their homeland. There was the belief held by European settlers at that time that they were superior 
ǘƻ ǘƘŜ !ōƻǊƛƎƛƴŜǎΩ ƛƴ ǎǘǊŜƴƎǘƘΣ ƛƴǘŜƭƭigence and religious wellōŜƛƴƎΦ ¢ƘƻǳǎŀƴŘǎ ƻŦ !ōƻǊƛƎƛƴŜǎΩ ǿŜǊŜ 
slaughtered and segregated into poor areas of land they were not allowed to leave. Aboriginal 
children were removed from their parents and taken away to be taught the correct way of the 
whites. Research carried out by the Australian Museum in 1997 had shown a lack of understanding 
by non-indigenous Australians about the historical and current issues surrounding the Aboriginal 
population. It is clear from previous discussion that museums can assist in reconciliation by providing 
access to information, objects, stories and the indigenous people themselves. This is what we need 
to consider when looking at the role and purpose of the Tjapukai Aboriginal Cultural Park in 
Australia. 

The museum itself is situated in the Kurunda Rainforest in Cairns in Australia and can only be 
accessed by train which takes you through the Kurunda village via a freshwater station or by sky rail 
which takes you high above the vast picturesque area of rainforest (Appendices 1). The price for the 
all-inclusive museum experience with traditional aboriginal campfire lunch, skyrail and train journeys 
is around $196 per person, which is normally aimed at the tourists that are in the Cairns region. 
However self-drive tickets are only $33 making the museum more accessible to the local people. The 
experience of entering the rainforest by train allows people to feel comfortable with the 
environment they are to spend the day exploring, passing waterfalls, lakes and dense areas of 
rainforest. Arrival at the Tjapukai Aboriginal Cultural Park sees the visitor immediately become 
immersed in the Aboriginal natural environment. Visitors gain access into the Main Camp by crossing 
a wooden bridge over a creek, passing native tress, herbs and burning campfires. This introduction 
sets the precedent for the day ahead and it is clear the geographical location is important to help aid 
visitors understanding of the Aboriginal way of life. 

David Hudson Manager of the Tjapukai Aboriginal Cultural Park exǇƭŀƛƴŜŘ Ƙƻǿ ƘŜ ǿŀƴǘŜŘ Ψǘƻ ǎƘƻǿ 
people there is more to Australia than blond-ƘŀƛǊŜŘ ǎǳǊŦ ōƻȅǎΣ ƪŀƴƎŀǊƻƻǎ ŀƴŘ ǾŜƎŜƳƛǘŜΩ7 and it is 
ŎƭŜŀǊ ǘƘŀǘ ǘƘŜ ƴŜŜŘ ǘƻ ŜȄǇǊŜǎǎ ōƻǘƘ ǘƘŜ ƘƛǎǘƻǊȅ ŀƴŘ ƭƛǾƛƴƎ ŎǳƭǘǳǊŜ ƻŦ ǘƘŜ ŀōƻǊƛƎƛƴŜǎΩ ǘƻ ǾƛǎƛǘƻǊǎ ŦǊƻƳ 
around the world is a responsibility that is taken seriously. Once you embark on your day at the 
/ǳƭǘǳǊŀƭ tŀǊƪ ȅƻǳ ōŜƎƛƴ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǘƻǇƛŎǎ ǘƘŀǘ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜ !ōƻǊƛƎƛƴŜǎΩΣ ǘƘŜǊŜ ƛǎ ǘƘŜ 
showcasing of cultural beliefs through various forms united with contemporary views and 
representations of the Aboriginal people. The Cultural Park is divided into an indoor museum 
experience and an outdoor interactive display (Appendices 2). The indoor museum exhibition 
ŘƛǎǇƭŀȅǎ ƳǳǊŀƭǎ ŦǊƻƳ ¢ƧŀǇǳƪŀƛΩǎ Ƴƻǎǘ ǇǊƻƳƛƴŜƴǘ ŀǊǘƛǎǘǎΣ ǿŜŀǇƻƴǎΣ Ŏlothes, instruments of trade, 

                                                           
7
 http://www.tjapukai.com.au/svmanager/corporate/index.php accessed on 14/12/09 
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household tools to name but a few. The exhibition explores themes of spirituality, cultural heritage, 
family, land and social justice through a variety of methods. One of the most effective ways the 
material in the indoor museum is presented is through a short twenty minute video presenting the 
last 120 years of Aboriginal history, looking mainly at the impact of modern day on the 40,000 year 
old culture. The video includes oral history accounts from Aboriginal people telling of their own 
experience and culture which is very enlightening, truthful and compelling, especially for those who 
know little about the aborigine experience in Australia.    

Visitors after gaining an insight into the traditions and history of the Tjapukai aōƻǊƛƎƛƴŜǎΩ ŦǊƻƳ ǘƘŜ 
indoor museum exhibition can then experience the culture for themselves through interactive 
displays outside in various parts of the Kurunda Rainforest. The creation theatre sees the mixing of 
live performers representing the old aborigine culture with new technology such as live holograms 
to explain to visitors the story of creation as believed to be by the Tjapukai. Heading further into the 
natural rainforest visitors can watch traditional Tjapukai dances that are used to represent the 
meaning behind tribal totems, survival skills and song. It becomes clear to the visitor that unlike 
traditional museums who display historical objects, the traditional masks that are worn by the 
!ōƻǊƛƎƛƴŜǎΩ ŀǊŜ ŀ ƭƻǘ ƭŜǎǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴd ritual in which they are worn. 

When thinking about how most people learn they are normally believed to be kinaesthetic, auditory 
or a visual learner, this is a belief pushed in schools to encourage teachers to make sure all material 
is accessible to all types of learners. The Cultural Park has managed to offer visitors experience in all 
of these areas, showing how important it is for all visitors to be able to access the material in some 
way. The indoor museum offered both visual and auditory displays as did the dances and theatre 
performances. However perhaps it is the outdoor demonstrations which allow visitors to gain access 
to a kinaesthetic practical insight into the aboriginal culture that really helps aid understanding of a 
society that is totally different to the one people experience every day in Australian and western 
society.  It is clear from the indoor exhibition that war, hunting, food, medicine, music and religious 
beliefs were important in the Aborigine culture and this is something they try to unite with the 
outdoor activities. Visitors discover how to play a didgeridoo while learning how the aborigines 
believed it connected with their souls, through spear and boomerang throwing visitors are made 
aware of different techniques used in warfare and hunting. Visitors have the chance to touch, taste 
and feel food and medicines gathered from the rainforest and discover how it was used in everyday 
aborigine society. The Tjapukai Aboriginal cultural Park is a hands on experience that allows visitors 
to meet with real Aborigines who help explain the life their ancestors experienced, while being able 
to relate to problems still experienced by the aborigines today.     

The Cultural Park is clearly an effective way to promote the culture and history of the Indigenous 
Australian people to a broader community and is a positive example of cultural tourism. The 
experience of this museum can be used to show visitors that cultural diversity can and should be 
seen as a strength that can be used to promote a culture based on freedom, rather than racial 
stereotype.  

Selected Images 
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DIDCOT RAILWAY CENTRE 

Friedrich Rudolf Johannes Newman (University of Hertfordshire) 

5ƛŘŎƻǘ wŀƛƭǿŀȅ /ŜƴǘǊŜ ƻŎŎǳǇƛŜǎ ǿƘŀǘ ǿŀǎ ƻƴŎŜ hȄŦƻǊŘǎƘƛǊŜΩǎ ǇǊƛƴŎƛǇŀƭ ΨƳƻǘƛǾŜ ǇƻǿŜǊ ŘŜǇƻǘΩ ŦƻǊ ǘƘŜ 
Great Western Railway (GWR).  Preserved by volunteers, the Centre is credited with being one of the 
most significant in Britain.   

I have always studied under the logic that active participation adds a level of understanding that 
cannot be achieved solely through literary research; the reason for my visit.  1st May 2010 was the 
start of a special Gala celebrating the 175th Anniversary of the GWR, with numerous guest 
locomotives joining their fleet for nine days.  This was a self-planned trip by car (using Didcot Station 
car park; jointly shared with the Centre).  I visited independently of my institution on three separate 
days, each lasting from 10:00 to 16:00.   

¢ƘŜ /ŜƴǘǊŜ ōƻŀǎǘǎ ǘƘŜ ƻǊƛƎƛƴŀƭ мфон ƭƻŎƻƳƻǘƛǾŜ ǎƘŜŘΣ ŎƻŀƭƛƴƎ ǘƻǿŜǊΣ ǘǳǊƴǘŀōƭŜΣ ΨƳŀƛƴΩ ŀƴŘ ΨōǊŀƴŎƘΩ 
demonstration lines, signal boxes and a museum of small artefacts.  They have twenty-four steam 
locomotives (some under restoration in their own workshops), many examples of carriage and 
freight stock and a recently built replica 1840s Broad Gauge locomotive and train.   

Owing to the Gala, guest locomotives were also running, including City of Truro (the first locomotive 
to ever exceed 100mph), Nunney Castle and Autotank class 1450.  With so many locomotives, the 
Centre was able to display the shed as it would have been in its heyday, with lines of engines in 
ǎǘŜŀƳΣ ŀƴŘ ŜǾŜƴ ΨŘƻǳōƭŜ-ƘŜŀŘΩ ǎƻƳŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴ ǘǊŀƛƴǎ ǿƛǘƘ ƳǳƭǘƛǇƭŜ ƭƻŎƻƳƻǘƛǾŜǎ ŀƴŘ ǾƛƴǘŀƎŜ 
carriages.  Finally, the visiting Autotank was fitted with autotrain gear, allowing it to run on the 
branch line in prototypical manner via duplicate controls in the carriage.   

My current research is based on the social and economic impacts surrounding the development of 
mid-19th Century railways.  Therefore I have studied sources including construction and 
maintenance accounts, shareholders reports outlining the latest extensions etc.  However numerous 
sources directly refer to the technical and social development of travel and trains themselves; for 
ŜȄŀƳǇƭŜ ǇƻƻǊ ŎƻƴŘƛǘƛƻƴǎ ŦƻǊ ǇŀǎǎŜƴƎŜǊǎ ƻƴ ŜŀǊƭȅ ΨtŀǊƭƛŀƳŜƴǘŀǊȅ ǘǊŀƛƴǎΩΣ ƛƳǇǊƻǾŜƳŜƴǘǎ ƛƴ ǎǇŜŜŘ ŀƴŘ 
reliability of locomotives and the danger and discomfort to staff.   

Consequently my research placed the site within a greater context of technical, social and economic 
development.  For example, it permitted greater understanding of why there was so much fear of 
the new technology as demonstrated by Broad-gauge locomotive Firefly compared with earlier 
equine transportation, along with the fierce inter-company arguments over the logistics of having 
more than one national track gauge ς ŀǊƎǳƳŜƴǘǎ ǎƻ ŦƻǊŎŜŦǳƭ ǘƘŜȅ ǿŜǊŜ ƪƴƻǿƴ ŀǎ ǘƘŜ Ψ.ŀǘǘƭŜ ƻŦ ǘƘŜ 
DŀǳƎŜǎΩΦ  Lǘ ŀƭǎƻ ƘŜƭǇŜŘ ŜȄǇƭŀƛƴ ǿƘȅ ǎƻ Ƴŀƴȅ ŎƭŀǎǎŜǎ ƻŦ ƭƻŎƻƳƻǘƛǾŜ ǿŜǊŜ ǊŜǉǳƛǊŜŘΤ ƛǎǎǳŜǎ ƻŦ ǇǊŜǎǘƛƎŜΣ 
technological advancement and changes in what was required of them.   

The visit also broadened my understanding of what I had read, along with adding several key pieces 
of information that would otherwise have been extremely difficult to appreciate through 
documentation.   

The most fundamental impact was seeing a steam-era shed in a period configuration, with numerous 
engines being tended ς no longer a common occurrence.  This visualisation of an active depot, 
further aided by demonstrations of turning and coaling showed the physical effort and planning 
involved to create a reliable service.  Having rolling stock dating from approximately 1840 to 1940 
ǎƘƻǿŜŘ Ƙƻǿ ƴŜǿ ǘŜŎƘƴƻƭƻƎƛŜǎ ǿŜǊŜ ŀǇǇƭƛŜŘ όŜΦƎΦ ΨCƛǊŜŦƭȅΩ ƘŀǾƛƴƎ ŀ ƘŀƴŘ ǇǳƳǇ ŦƻǊ ŦƛƭƭƛƴƎ ǘƘŜ ōƻƛƭŜǊΣ 
as steam injectors had yet to be invented) and their restoration sheds allowed a view of the 
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technical intricacies of steam propulsion and the work involved in maintenance ς enabling me to 
view construction methods in a way one could not visualize from the records.   

Lƴ ǎǇƛǘŜ ƻŦ ǊŜŀŘƛƴƎ ƻŦ ǇƻƻǊ ŎƻƴŘƛǘƛƻƴǎ ƻƴ ΨtŀǊƭƛŀƳŜƴǘŀǊȅ ǘǊŀƛƴǎΩΣ ǊƛŘƛƴƎ one in pouring rain, wind and 
soot, with next to no suspension was an experience that defies description!  It was noteworthy that 
even the roofed Second Class carriage was similarly uncomfortable (also having wooden seats and 
open windows), even if the suspension was a marked improvement. By comparison, the 1900 
ΨŎƭŜǊŜǎǘƻǊȅΩ ŎŀǊǊƛŀƎŜǎ ŘŜƳƻƴǎǘǊŀǘŜŘ Ƙƻǿ ǇŀȅƛƴƎ ǇŀǎǎŜƴƎŜǊǎ ƘŀŘ ǊƛǎŜƴ ƛƴ ƛƳǇƻǊǘŀƴŎŜΣ ǿƛǘƘ ǇƭǳǎƘ 
seats, ventilation, dedication to detail superior to today and new technologies such as 
communication cords.  I was able to see some continuations though, such as the lack of corridors 
and the primary use of wood for construction.   

Having gained special permission to experience conditions for the crews on the footplate (the 
locomotive cab), the strength anŘ ŘŜȄǘŜǊƛǘȅ ǊŜǉǳƛǊŜŘ ǘƻ ǳƴŘŜǊǘŀƪŜ ǘƘŜ CƛǊŜƳŀƴΩǎ ŘǳǘƛŜǎ ōŜŎŀƳŜ 
apparent very quickly.  Furthermore, a footplate ride on City of Truro provided yet more 
appreciation for the conditions faced by locomotive crews - the sparse cab provided little shelter 
when reversing; catching wind and rain.  The Driver also explained variables which affect engine 
controls and how the basic design principles are virtually unchanged from the 1830s ς useful for 
when comparing railway developments.   

The forward visibility (along the boiler barrel) was superior to other locomotives present due to 
/ƘǳǊŎƘǿŀǊŘΩǎ ǘŀǇŜǊŜŘ ōƻƛƭŜǊ ŘŜǎƛƎƴΣ ōǳǘ ǎǘƛƭƭ ǊŜǉǳƛǊŜŘ ƭŜŀƴƛƴƎ ƻǳǘ ƻŦ ǘƘŜ Ŏŀō ǘƻ ǎŜŜ Ǉŀǎǘ ǘƘŜ ŦƛǊŜōƻȄΦ  
Most importantly, the ride demonstrated at its most basic the skill of the crew in safely operating 
such a complicated machine to a schedule and how atrocious conditions could be for them, even 
with later attempts to improve them.   

To conclude, my studies resulted in being able to contextualise what I saw to the broader eras they 
originated from, but the day also graphically demonstrated how conditions drastically improved for 
passengers, while the early issues of visibility, physical exertion and crew conditions lingered right 
until the end of steam.  While technology resulted in faster and more efficient engines, it was the 
skill of those operating them that led to their success, popularity and fame today.  A picture may say 
a thousand words, but the experience of riding in the cab of a steam engine is easily worth a 
thousand pictures! 
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Selected Images:

 
A view of the sheds and approach lines 

 
City of Truro 

 
Broad Gauge Firefly 

 
Broad Gauge Second Class coach 

 
The controls of City of Truro 

 
5ǊƛǾŜǊΩǎ ǾƛŜǿ ŦǊƻƳ /ƛǘȅ ƻŦ ¢ǊǳǊƻ 
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Ȭ42%!$).' #!2%&5,,9ȭ 
IDENTITY AND THE ENVIRONMENT IN THE ANDES 

Steven Elliott (Newcastle University) 

Between June and September 2010 I travelled to Peru and Bolivia to study cultural identities under 
bŜǿŎŀǎǘƭŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǾŀŎŀǘƛƻƴ ǎŎƘƻƭŀǊǎƘƛǇ ǎŎƘŜƳŜΦ ¢ǊŀǾŜƭƛƴƎ ƛƴŘŜǇŜƴŘŜƴǘƭȅΣ ŀƴŘ ŀǎ ǎǳŎƘ ƘŀǾƛƴƎ 
numerous personal contacts with the people whom I had previously only studied from afar, I 
became increasingly aware of the sensitive and personal nature of the study of identity. 
Furthermore, due to the importance of environmental issues to Andean identities I learnt too how 
these must be dealt with sensitively. 

Whilst speaking with Andeans regarding their identity, as I felt the sincerity in their voices, I realized 
the importance of this issue to many people and how respectful I would have to be when handling 
this in my ǊŜǎŜŀǊŎƘΦ aƻŘŜǊƴ ƘƛǎǘƻǊƛƻƎǊŀǇƘȅ ŀǊƎǳŜǎ ŦƻǊ ǘƘŜ ΨǘƘŜ ƴŀǘƛƻƴΩ ŀǎ ŀ ŎƻƴǎǘǊǳŎǘ ŀƴŘ ΨƛƳŀƎƛƴŜŘ 
ŎƻƳƳǳƴƛǘƛŜǎΦΩ8 However, whilst I never felt compelled to criticize the works of Anderson et al, they 
can perhaps cause the historian studying from afar to forget that imagined communities are built on 
ǾŜǊȅ ǊŜŀƭ ǘƘƛƴƎǎΦ aŀȄ ²ŜōŜǊΩǎ ŎƻƴŎŜǊƴǎ ŦƻǊ ǎǳōƧŜŎǘƛǾƛǘȅ ŜƴŎƻƳǇŀǎǎ ǘƘƛǎ ǊŜǉǳƛǊŜƳŜƴǘ ŦƻǊ ΨŜƳǇŀǘƘŜǘƛŎ 
ǳƴŘŜǊǎǘŀƴŘƛƴƎΩ ƻŦ ǎƻŎƛƻ-cultural phenomenon, such as identity, and this project has brought my own 
views far more in line with this opinion.9  

When interviewing Andean people to gain an insight into their personal interpretations of their 
identity I was surprised to find that many understood this concept, which I only became aware of at 
ǳƴƛǾŜǊǎƛǘȅΦ ΨLŘŜƴǘƛǘȅΩ ƛǎ ŀ ǇǊƻƳƛƴŜƴǘ ƛǎsue in Latin America, as it is worldwide but perhaps more so in 
this region which has suffered a particularly troubled past. However, I was unaware until my visit of 
ǘƘŜ ŜȄǘŜƴǘ ǘƘŀǘ ǘƘƛǎ ŘŜōŀǘŜ ƘŀŘ ŦƛƭǘŜǊŜŘ Řƻǿƴ ŦǊƻƳ ΨǘƘŜ ƛǾƻǊȅ ǘƻǿŜǊǎΦΩ Lƴ ŀ ƴǳƳōŜǊ ƛƴǘŜǊǾƛews I 
expressed my pleasure to discover how knowledgeable people were of Andean history and was 
ƎƛǾŜƴ ǘƘŜ ǊŜǇƭȅ ǘƘŀǘ ΨƳŀƴȅ ǇŜƻǇƭŜ Řƻ ƴƻǘ ƪƴƻǿ ǘƘŜ ŎƻǊǊŜŎǘ ƘƛǎǘƻǊȅΦΩ Given these comments I became 
increasingly conscious of the extent to which history is a political act and, in turn, that the events 
upon which it is constructed upon are of great personal importance to people. Therefore, as I felt 
ǘƘŜ Ǉŀǎǎƛƻƴ ƛƴ ƛƴǘŜǊǾƛŜǿŜŜǎΩ ǾƻƛŎŜǎ L ǊŜŀƭƛȊŜŘ ǘƘŀǘΣ ǿƛǘƘƻǳǘ ŎƻƳǇǊƻƳƛǎƛƴƎ Ƴȅ ƻōƧŜŎǘƛǾƛǘȅΣ ŜǾŜƴǘǎ ǎǳŎƘ 
as the rebellion of Tupac Amaru II and the brutal executions that followed must be dealt with 
ǎŜƴǎƛǘƛǾŜƭȅΣ ǿƛǘƘ ²ŜōŜǊΩǎ ΨŜƳǇŀǘƘŜǘƛŎ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦΩ  

This understanding extended also to religious traditions, particularly those with environmental 
concerns, which I had also viewed previously with only the objectivity of a historian and not the 
empathetic understanding also required. The Andean religious tradition of reciprocity is known as 
Ψ!ȅƴƛΩ ŀƴŘ ƛǘ ƎƻǾŜǊƴǎ ōƻǘƘ ǎƻŎƛŀƭ ǊŜƭŀǘƛƻƴǎ ŀǎ ǿŜƭƭ ƘǳƳŀƴƛǘȅΩǎ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ ƴŀǘǳǊe. Its premise is 
simple, nothing is received without giving something in return nor vice-versa. Whilst it is a simple 
notion, and one echoed by environmentalists towards issues such as foresting, to see it put into 
practice had a profound effect on me.10  In the rural Andes, where pre-Columbian beliefs are most 
ǎǘǊƻƴƎƭȅ ƘŜƭŘΣ L ōŜŎŀƳŜ ŀǿŀǊŜ ƻŦ ǘƘŜ ǇǊŀŎǘƛŎŜ ƻŦ Ψ!ȅƴƛΦΩ !ǎ ǿŜ ǇŀǎǎŜŘ ŦŀǊƳƭŀƴŘǎ Ƴȅ ŦǊƛŜƴŘΣ wƛŎŀǊŘƻΣ 
ŀŎǘƛƴƎ ŀǎ ŀƴ ǳƴƻŦŦƛŎƛŀƭ ƎǳƛŘŜΣ ŜȄǇƭŀƛƴŜŘ ǘƘŀǘ ǘƘŜ ΨǿŀǊǳ-ǿŀǊǳΩ ǎȅǎǘŜƳ ƻŦ ǊŀƛǎŜŘ ŀƎǊƛŎǳƭǘǳǊŀƭ ǘŜǊǊŀŎŜs 
and water conscious irrigation, combined with crop rotation, would allow for sustainable farming.11 
In short nothing is exploited nor wasted, and everything replaced via natural irrigation or crop 

                                                           
8
 Benedict Anderson, Imagined Communitites: Relections on the Origin and Spread of Nationalism (London: 

Verso, 2003) 
9
 Sven Eliæson, Max Weber's Methodologies: Interpretation and Critique (Oxford: Blackwell, 2002), 80. 

10
 ΨCǳƴŘŀŎƛƻƴ !ƳŀȊƻƴƛŎŀ ǇƻǊ ƭŀ wŜŎƛǇǊƻŎƛŘŀŘΩΣ http://faramazonia.blogspot.com, (last visited 8 October 2010).  

11
 {ǘŜǾŜƴ 9ƭƭƛƻǘǘΣ ΨtƘƻǘƻƎǊŀǇƘ ƻŦ ¢ƛǇƻƴ ƛǊǊƛƎŀǘƛƻƴ ǎȅǎǘŜƳǎ ŀƴŘ ŀƎǊƛŎǳƭǘǳǊŀƭ ǘŜǊǊŀŎŜǎΩΣ ¢ƛǇƻƴΣ нс WǳƴŜ нлмл 
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rotation, without use of artificial fertilizers or pesticides. As with many traditional processes of 
manufacturing or agriculture in Peru, Ricardo mentioned, with pride evident in the tone of his voice, 
that this was a pre-Columbian technique and its practice has continued into the present. Perhaps the 
influence of post-colonialism, in its Latin American guise of indigenismo, the perseverance of pre-
Columbian ways of life was also stressed in many museums and appeared to form an important part 
of the contemporary Andean identity.  

As already mentioned in this essay I felt the need to approach my research into Andean identity 
cautiously and with a degree of empathy. As environmental issues formed such an important part of 
this identity I took the same approach with these. The importance of the environment to the Andean 
ǊŜƭƛƎƛƻǳǎ ƛŘŜƴǘƛǘȅ ƛǎ ŜƳōƻŘƛŜŘ ƛƴ ǘƘŜ ŘŜƛǘȅΣ tŀŎƘŀƳŀƳŀΣ ƻŦǘŜƴ ǘǊŀƴǎƭŀǘŜŘ ǘƻ ΨaƻǘƘŜǊ 9ŀǊǘƘΩ ŀƭǘƘƻǳƎƘ 
ΨǿƻǊƭŘΩ ƛǎ ŀ ƳƻǊŜ ŀŎŎǳǊŀǘŜ ǘǊŀƴǎƭŀǘƛƻƴ ǘƘŀƴ ΨŜŀǊǘƘΦΩ Lƴ Ƴŀƴȅ ƘƻƳŜǎ ŀƴŘ ǊŜǎǘŀǳǊŀƴǘǎ L ǎŀǿ ǎƘǊƛƴŜǎ ǘƻ 
Pachamama. This re-affirmed my feelings, that identities, although constructed, are constructed on 
very real and personal beliefs, including the Andean connection with the environment. As my 
empathy with this identity grew, in turn so did my empathy with the environmental causes which it 
influenced. RemembeǊƛƴƎ ǘƘŀǘ L ǿŀǎ ŀ ƎǳŜǎǘ ƛƴ ōƻǘƘ ǘƘŜ ŎƻǳƴǘǊȅΣ ŀƴŘ ƛƴ Ƴŀƴȅ ŎŀǎŜǎ ǇŜƻǇƭŜǎΩ ƘƻƳŜǎΣ 
this empathy caused me to consider my impression on my hosts, the people of Peru and its 
environment. As such my decisions in choosing guides for hiking or other tours were influenced 
strongly by whom ensured a low environmental impact, something I had not previously considered. 

I considered the environment as a host because of the Andean belief that Pachamama, and thus the 
earth, is a living being. As such this sentiment of interconnectivity meant the empathy I felt to 
environmental causes in Peru continued at home. Therefore, after a trip that intended to research a 
culture that I hope to study much further, I have returned not only with more questions about 
Andean culture but also my own lifestyle and academic approach. In short, I have developed an 
empathetic and subjective interest with not only Andean culture, but also the environment, that I 
feel allow me to adopt the correct approach in my research and lifestyle respectively. As mentioned 
at the start of this essay distance can possibly lead to the historian to not fully appreciate the 
sensitivities of his object of study, the same is true of the environment. I believe having, to an 
extent, bridged that gap I have a greater understanding of how respectful I must be of both my 
object of study and the environment and that in both cases I must, literally and metaphorically, 
ΨǘǊŜŀŘ ŎŀǊŜŦǳƭƭȅΦΩ 
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Photograph of Tipon irrigation systems and 
agricultural terraces 

 
Photograph of Cusco Cemetery, many of the 
graves contain offerings such as Coca leaves 
to Pachamama 

  






























































