Bringing the Outside In

Enriching Student Learning in the Humanities
through Environmental Engagement




As part of our2010 Education for Sustainable Development programriee Historyand Englis
Subject Centrelaunched two initiatives to encourage students and lecturers to engage with the
environment beyond the classroom.

We wanedto motivate staff and students whose teaching and learning takes place primarily indoors
to go out and experience the places that fothe context for the subject of study in order to enrich
both academic learning and environmental awareness.

To this end,we asked students and lecturers from throughout the UK to subcaise studies
describing how oftampus fieldrips and visits enhancé their learning and increask their
environmental awareness.

What follows is a dlection of those case studiedVe hope they will inspire others toexplore
learning opportunities beyond the university classraom
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CHILDREN IN SICKNESSND HEALTH

Dr Alysa Levene & Dr Jane Stevens Crawshaw
Department of History, Oxird Brookes University

¢tKS Y2RdzA S W/ KAfRNBYy Ay {A01ySaa IFyR ISIftiKQ A&
by themes. We seek to develop an appreciation in our students of the ways that childhood has been
framed and experienced over a pedi of 200 years, and to encourage them to develop personal
interests in the topics they select to write about in their coursework. One of the overarching themes

we have been developing this semester is that of confinement; in particular asking studgnis to

together presentations on spaces, which are linked to weekly topics (for example, schools, asylums

and workplaces). These presentations are assessed during the sessions and by way clup write
based on primary sources. The focus of the module iglgi@dlied with our departmental policy of
researchled teaching for finayear students, which forms a further layer of engagement with the

themes as topics of active investigation. This field trip was designed to promote this sense of active
engagementpy showing the students two contrasting spaces connected to the history of childhood.

We had already spent time in seminars discussing the fact that childhood is a subjective and social
construction and, by taking the students out of the classroom and th&o spaces used and
AYKFOAGSR o0& OKAtftRNBY Ay G(KS LI adzr ¢S K2LISR G2 |
prior contacts with the archivists at Great Ormond Street and the Education Officer at the Museum

of Childhood to arrange privilegeat@ess to historical artefacts and spaces which are not normally
accessible to the general public.

The two spaces we visited on this field trip were deliberately chosen to contrast with each other in a
number of ways. First, they connected to different topiwithin the module: the hospital with
OKAf RNByQa KSIfUKXI |yR (KS Y-oziiSgdSecodd] thel areOvéryk £ RNB y
different spaces: the hospital constructed on a cramped site in central London, and the museum
occupying an originaYictorian exhibition space where objects are displayed in large cases. Further,

GKS 1 2aLIAGKFE Qa | NOKAGPGS A& K2dzaSR Ay 2yS 2F G4KS
the type of space inhabited by the children admitted there, while the musewas originally a place

where children went with their families as part of their leisure time (a function whig@hifits to an

even greater degree in its current form). Third, they are in different parts of London, giving the
students a further impregs2y 2 F (G KS @FNASGe 2F OKAf RNByQa aLd O

We began the day at Great Ormond Street, where the archivist, Mr Nick Baldwin, gave us a tour,
which included the original nineteenttentury chapel. The tour illustrated the changing use of space

for the care of sick children, and the specificity of care (for example, in the use of artwork, and the

small scale of the chapel withitschidA T S LJISga& I yR WOK2 A NQpateds).i SRRA S
CKAA ¢6Fa F2ff26SR dzL) ¢ Rehibition ondhie Aigtaly ofite haspits, and NOK A @
the opportunity to see some original handwritten case notes. We then moved on to the Museum of
Childhood at Bethnal Green, where we had a handling session with the Education Officer, looking at
articlesof KA f RNBSy Qa Of 20 KAy3ad ¢KS adGdzRSyida GKSy aLlSyl
area.

The field trip was planned carefully in relation to our wider pedagogy, but we were mindful to
present it to the students in neutral terms. We did not discusatthemes we would develop in
advance, and nor did we set any particular questions or reading for the students to do. This was
because we wanted them form their own judgments of the spaces and artefacts they saw, and to
take away their own conclusions whigve would follow up in subsequent seminars and coursework
activities. We did, however, deliberately select the spaces we visited to fit in with two of the themes
we would go on to develop in coursework.




We thus developed our pedagogical aims in folgmsessions after the field trip. In the subsequent
week, we used the theme of child leisure to ask the students to reflect on the following questions in
small groups:

e 2KIG RAR (K Ydza SdzyQa O2ftf SOlGA2ya ada3asSaid i
chi RNBy Qa (2eak

¢ What does this suggest to you about the way that children played in the past?
e Were you struck more by continuities or change?

This enabled them to think through the meanings of the objects they had seen at the Museum, and
relate them to ideasbout childhood. We also used the trip to prepare the students for one of their
pieces of assessed coursework, which was a popular article or museum guide to an object or building
connected with the history of childhood. Seeing such a variety of objdcteeaBethnal Green
Museum and having thought about their meanings, gave this workshop (and the subsequent pieces
of work) greater meaning and depth.

We developed their experiences of the Hospital visit in a subsequent week on child health. Again,
studentswere asked to reflect on their reactions to the hospital as a space in seminar discussion,
and we built on this further by leading a workshop based on the online Historic Hospitals Admission
Project which includes the records of Great Ormond Street Halspile asked students to select a
group of patients based on period or disease type, and then discussed their experiences of disease
and treatment via what we had seen of the objects and spaces at the Hospital.

The field trip had valuable outcomes and bétsefor the students. We both felt that they had
gained a real appreciation of how spaces and objects were used and experienced by children in the
past, and how these could vary. The trip also gave the students much more confidence in
approaching their asessed coursework, and they expressed a greater degree of empathy with their
selected topics. It also helped the students to grapple with the key themes of the module; one
student, for example, commented directly on the impact of the contrasting architeatfi the two

sites. Feedback indicated that they found the experience to have been valuable, interesting and
enjoyable. Comments recorded anonymously after the trip included:

WLG YIRS gKIG 6S KIFIR £SINYySR ¥SSt a2 YdzOK Y2
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We both felt thatthe trip had been a great success in provoking individual reactions in our students

which they were then able to relate to the wider themes of the module. We had planned the use of

time carefully in advance, and our only improvement in this respect wbaldb request a longer

handling session. This was also something requested in student feedback. However, there is a
charge for this, and so this is dependent on funds being available. We would also request that the
handling session be more directly basedN2 dzy R OKAf RNByQa G2eaz FyR
indicated that she would be very happy to do this another time. The day was enjoyable and
instructive in itself, but it gained much greater weight by being followed up specifically in seminar
discussion and assessed work. This was further enhanced by the fact that the student selected their

own topics for their popular article/museum guide, which allowed them to develop their personal




reactions to objects and places they had seen during the trip. Tineasgessed activity using the
NEO2NRa 2F DNBIFG hNXY2yR {GNBSOG 1 2aLAdlrt ¢l a |fa
seen the very small space where these children would have been treated. The process of sickness,
confinement and treatment washts brought to life considerably.

While this trip was built on the specific themes of this module, it is something which could easily be
developed by other lecturers. Our principal aim was to identify key themes which could be
developed in selected locatig, and this is entirely transferable given the range of museums and
historic places across the country. Our location in Oxford gave us ready access to London, but similar
ideas could be developed by visiting historic houses or local museums, many of cehittin

objects connected with social and medical history.

Bibliography
Great Ormond Street Hospitddttp://www.gosh.nhs.uk/about_gosh/gosh_history/
Museum of Childhoodttp://www.vam.ac.uk/moc/
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CREATIVE WRITING INCARDIFF MUSEUM

Shelagh Weeks
Cardiff University

As a part of the three modules of Creative Writing that | teach in the autumn semester at Cardiff
University, | take individual groups out to Cardiff Museum and Art Gallery. Prior to this, | may send

them outside briefly, & improve their powers of observation: of landscape, setting and character

but this outing is our first major trip beyond the classroom. | generally visit the galleries in advance

FYR LXFY | ¢2N]akKSSid olFaSR 2y (Kisplay®ény el G SY L
paintings (Cardiff often themes contemporary painters with older works).

| take the students on the visit about halfway though their course, so they have already gained some
confidence and the small group workshop has encouraged wnidgnt working. Earlier in the
Creative Writing module we have explored the ways in which published writers find their voice and
subject matter, looking at texts and the inteonnectivity between form and content. We also
discuss how some student writedraw heavily on their own experience, while others respond
better to the mysterious or to pictures and objects. The museum is a catalyst and liberator for all: for
those who enjoy exploring the unknown, for those who find it difficult to escape memoithdse

who find the classroom constricting or stuffy, for those who feel the presence of everyone else a
negative or competitive force. In class we consider many fine literature extracts, but sometimes the
layered complexities and sophistication can be mg to the new practitioner. Our visit to the
museum encourages greater creative freedom and touches upon different, and complementary,
explorations and cultural adventures.

The students meet in the museum lobby and the group is given a worksheet and museum map, then
sent away to observe, reflect and write. Students generally have 15 minutes or so to explore and 40
minutes to make roulg notes before we meet in the foyer café for a coffee and cake (one of the
hightlights!) and then go to a workhopping room where students edit, feedback in pairs, polish
work and end by reading something out loud. The worksheet makes clear that evemlbhave to

read, even if it is just a sentence. | have discovered that some form of light pressure is necessary,
otherwise the students are likely to wander for so long they never get down to fruitful composition.
Paintings and sculpture seem to produtte more startling and unusual work (often encouraging
diverse narrative voices or new points of view) and therefore | direct them to these areas. However,
I do not preclude students from following strong interests that lie elsewhere (the natural world,
archaeology, the basking shark, porcelain etc).



http://www.english.heacademy.ac.uk/explore/publications/casestudies/sustain/shelagh.weeks@virgin.net

In my hand out, | make sufficient directed and open suggestions to nudge even the most recalcitrant
student toward some form of imaginative or observational response: considering potential dialogues
between claracters in paintings, describing (in detail) situation or landscape, conjuring monologues,
imagining the before or after of paintings, imagining the museum as a setting for invented
characters who have a chance, or clandestine meeting. Because studergs@ruraged to use a
stream of consciousness method and to write without constraint, the combination of the vividness
of the paintings, the solidity or lightness of sculptures (Rodin, Degas, Hepworth) and the inspiring
and liberating geographic space {a@ss, good light, solitude) diminish inhibition and self
censorship, and nurture engagement. Many of the students, in the questionnaires mention the calm
and peace of the place.

{2YS 2F Y& adGdRSyda KIF@S yS@SNI o Svhparicaarly iheNRA T F Q:
displays of paintings) that sits just a hundred yards from the University. Introducing students to
history, art and archaeology is educational in the most general sense and the visit helps to broaden
understanding and encourage coratiwity. Our visit is fun, informal and allows me to sit and talk to
students who, on university territory, can be shy and withdrawn; in the coffee break, they also
Sy3ar3aS Y2NB SyidKdzaAladAaAoOrtte gAGK 2yS ling2 i KSND
subversive, escaping to secret corners, communing with disparate worlds, entering a dialogue with
the past and also with a more keenly felt present. Each of us makes a choice about which art or
object we will privilege with our attention. In turn, eadi us is worked upon often in surprising
ways- by a complex and unpredictable paradigm of image, association, colour and atmosphere.
Stimulated by the richness or enigma of scenes, characters and objects, our imaginations and
understanding are pushed/i yS¢ RANBOGA2yad hyS &addzRSyd adal as
O2yOSNYyAyYy3a NI YR K2¢ FINIA&aGaQ adtetsSa Oy 06S 7Tz
WOKIyOS G2 SELX2NB ARSIHAE (KIG ¢62dZ R ofyrgyii KI @S
GdzRSyda @NRI 0KFGz tlezydzéldzl-f aAlGdz- dA2ya | NB
GKSNBA&ASQT | G§KSNJ GKI WL gta ofS (2 AYIFIAYS
KSNB 6SNB wf Ra 2F AR s ludentsFseated thak tieimliseumygiRes & K I NJ C
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think paintings carbe very inspiring, and the concepts behind them are helpful for story ideas. The
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and fluent work has come from our sessions in the museum and Art Gallery. litleaga piece

from one of our third year studenwwho is now undertaking an MA in Creative Writing. It would be a

stretch to suggest that the museum trip opened up the possibility of suchgrasluate study, but it

cetah yf &8 RS@St 2LISR GKS aidzRRSyiQa O2yFTARSyOS:z FyR
to text and self, a powerful sense that the potential for stories lies all around. What is noticeable in

Fff Y& &aGdzRRSyidiaQ 62N)] Rdaahtiguss afiek & a graateraitention tg R F 2 N
detail and nuance, as if the layering of paint and intricacies of scene, combined with the quiet and

space have slowed and intensified perception. They open their eyes; they really start to see what is

and whatmight be. Later, in our museum workshop, students also, in their verbal delineation of
gKIFEG G(GKSe& OK22a$8 (2 NBaLRyR (23X 06S3IAay (G2 w26yQ
choices and writing emphases more seriously.

Having a worksheet is in itéel solution to an earlier problem. The students trail in over a period of

thirty minutes (despite my injunction to be on time). Standing in the foyer with a sheaf of papers
allows the earliest to set off immediately and the stragglers to catch up. Angttediem | needed

to resolve was that the first year | ran the course, | put the session on Week 10. It was an enjoyable
FTAYI a20A1Ff X odzi addzRSyda O2YLXFAYSR GKS& &SN
LINB LISNI & L2t AaK {yed stagtingh Now,yha visit akes iage just befofeyfeRding

week (Week 5 0f 10). In many of the questionnaires, the students state the remaining problem is
fIr01 2F GAYS O6WIKS K2dzNJ F1 Sy o0eQ aleéa 2y&0 0 dzi
timetable adjustments. Interestingly, individual students or small groups often return in their own

time and continue to engage with this unique space. Our small peer workshopping groups in Cardiff
encourage autonomy, sefhotivation and independent leaing; the trip to the museum builds on

this and perhaps it is inevitable, that once offered the place as a cultural possibility, they will make

use of ia again.

In the spring semester | use the Museum a second timaéso the covered market in the centrd o
town. | am planning to undertake a trip to the central library.

Bibliographical References

National Museum, Cardiff

Frans HalsPortrait of a WomanA story by Megan King

Capturing the Moment A student response to the Cardiff Museum visit by Sarah 8Vick
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I-SPY ANYTOWN

A READ¥MADE FIELD TRIP EXERSE THAT YOU CAN RUFROM ANY CAMPUS OR
CLASSROOM

Dr Toby Butler
University of East London and Birkbeck, University of London

This case study describes how a relatively simple mapping exercise can be ustdely angage
students to think about local history, memory and how the past is revealed (and obliterated) in their
own locality.

This exercise or mifield trip, which can be conducted and discussed in as little as three hours, was
recently used in ahird year undergraduate history course in Memory and History. The course looks
in some depth at oral history, memory, collective memory, memorialisation and the presentation of
memory in museums.

L RS@St2LISR I GKNBS aSaaa dcH lockdiaNdow &nd \ghy histely Gnd 2 NB |
memory is recorded and memorialised in places, ranging from war memorials and monuments to

the latest multimedia trails that can be downloaded on to locatiamare mobile phones. In the first

session we consider a numbef controversial examples of memorialisation, ranging from the

| 2t 20FdzaG YSY2NAIf Ay . SNIAYy (2 GKS AyF2NXIE |y
This field trip/mapping exercise came next, designed to get the students thinking activelyhaivou

and why memory and history 2 NJ A réflgcd in their immediate surroundings. In this case it

was the new Docklands campus of the University of East London, on the quayside of the Albert Dock

and within sight of London City Airport and thecBixconference centre. The final session was back

in the lecture theatre, where | covered some of the theory of place (see for example Creswell, 2004)

and some artistic experiments in using oral history to interpret places, including my own

WYY S Y2 NE o (sdadfn®s bélow).

My motivation for designing such a session was to provide a more active, experiential and
explorative experience to give the students some variety in terms of learning style in what was
otherwise a typically lecture and seminar doted course. | was also keen to develop our
a0dzRSy G Qa OdzNRA2aiide I ofriestdf gu siubledtR BSin Badt Lohddif) tofne KA & G
from a wide range of backgrounds and the docks weamd still areg a fascinating area in terms of
local, ndional and international connections. | was also keen to design an experience which was
relatively open and not expert led, so the students had the freedom to build their own experiences
and reflections. The$py exercise itself was something that | hadeloped with a colleague, Mark
Hunter, for a fun workshop activity to provoke dialogue between academics from a variety of
disciplines visiting the newly opened Terminal 5 at Heathrow Airport. Since then | have successfully
used the exercise with undergtaate and postgraduate students at Concordia University in
Montreal, Canada.

A coursework option, alongside more traditional essay assignments, asked the students to construct
a short trail which incorporated local history research and oral history, amdige a fully
referenced trail description complete with a justification of its design, drawing on the theoretical
work and case studies they had encountered on the course. Another motivation for this session was
to show the students how easyand excitng- it can be construct such trails and hopefully motivate
them to try a new type of applied coursework assignment.

10

——
| —



The 1Spy exercise

Equipment
e 8to 10 coloured tapes, insulation tape ideal
e sticky note pad
e several pairs of scissors
e Photocopies of locahap for each studemtcampus location at centre
e Photocopies of ISpy question sheet
e Any historical maps you have of the area
o Digital cameras/student mobile phones (optional)

The session began in the classroom, where | had asked the students (about ardtmtal) to clear

the furniture to the edge of the room. | had asked them to bring coats and walking shoes to the
session, so they were aware that this was going to be a little unusual. | intended to begin by
discussing some readings | had asked them tindqweparation (Butler 2005 and 2009), but as very
few had done the work this was quickly jettisoned and | outlined how it was possible for anyone to
create a memorial or history trail, drew attention to the fact that this was a possible coursework
option and explained, referring to some examples in the readings, that there were some tricks used
by intellectuals and artists that we can use to think creatively about places and their pasts.

| then explained that we were about to go on a small adventurdoeiyg the local area. At that

point | passed around three historical maps around the group, asking them to locate where they
were on each map. This could have been done via powerpoint, but | wanted them to have the
experience of handling real Ordnance \By maps (the ones | had were from the Cassini Historical
Map series which match Ordnance Survey Landranger). | pointed out a few important changes, like
how recently the land were about to explore had been marshland. | then | explainedShe |
concept ad outlined their task.

{ L ¢éla I LRLMzZFN AaSNASa 2F alLRGISNNRA 3IdzZARSa L
theme (FSpy at the airport,-Bpy musical instruments etc) and contained an illustrated list of objects

the reader had to find. The datend location of each sighting would be recorded in the book and

gKSYy (KS 06221 61 a 02YLX S{3RA -eddydeiBRwvho Geatdd3hg i G2
concept) who would send back a feather and an order of merit.

In this exercise | have thed?R Sy (1 a ( K S LI fi2A08A0y I YWRL Ay A G NHzOU A 2y & .
to record their journey:

I-SPY Exercise

e An object (that you can bring back)
e Aline of power

e A memory (yours)

e A memory (from a third party)
e An absence

e An atmosphere

e An emotional momat

¢ A movement memory

e A possible future

e Alayer

e A hidden history

11
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Your {SPY task is to find each of the above. Work in pairs (why not try it with someone

82dz R2y Qi 1y2¢6 a2 6StftKOD 5NI 6 @2dzNJ 22dNy S@

SI OK WT taty & Ddvent $yyihold for each, as you wish.

52y Q0 62NNEB F02dzi FAYRAY3I GKSY [tffd vdzZ fAGE

52y Qi 06S 20SNIe O2yOSNYySR Fo2dzi GKS | LILISF NI

tool for you to remember and convey elememyour adventure to others.

| explained that it was up to them to interpret what each thing meant and that the memory from a
third party would require them to talk to a stranger. | then gave the students an hour to complete
the task and return to the clasoom.

When the students returned (inevitably some will be late) | explained that we were now going to
create a large map of our collective experiences on the floor. Using lines of tape, | laid out and
labelled a couple of major roads/features so the graould roughly locate their experiences. Using
the coloured insulation tape, the pairs were given 10 minutes to mark on the floor the location of
their two most interesting finds (one for larger groups), designing an appropriate symbol for each
experience The objects they have gathered can either be displayed on a desk at one end of the
room or placed on the map itself.

I then said that | wanted them to imagine that | was a stranger to the area, and as | walked from
location to location the appropriate jrashould explain what | might experience at each place on the
map.

' VAGSNEA GRS
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The joy of this exercise is that you will never know what the students will come back with. At
Terminal 5, which had only been apdor a week, one pair questioned a security guard and
discovered that there was already a memoadn inscription on the side of a raised flower bed to

two people who had died in the construction work. In the docklands we discoveredgtume
markets that used to be held on the site of the campus; concrete bollards that were leaning over
because of the marshy foundations below, and tragesth physical and remembereglof the dock
industries that had all but disappeared. It can be instructive to ersgeithe students to consider
gKe& GKSNB | NB Wo fclcan hiSlorylantBrierory 2iwfell indteSeasitylinlsome areas
than others? When you walk through a landscape, what traces of the past can be sensed? Now think
about which elements of the pasthdS 06SSy 206t AGSNI GSRK 2K2Qa LJ ai
could it be put back? How do you think this area is going to look and feel in 50 years time? If you
were going to design a trail or a map like this for the future inhabitants, what would you twant
include? What would you symbolise? What would you leave out? Why?

Students gathering some oral history on the
I-Spy exercise in Montreal
(Photo: Joyce Pillarella)

An FSpy map

| had a three hour session but it was tough to include all | watdgeskveral pairs were late coming

o 01 FTYR GKS WAKINAY3I SELSNASYOSaQ LINI 2F (KS
potentially led to students feeling that their contributions were not being given the attention they
deserved. | resolved to kpehe introduction to the exercise much briefer to give more time for the
discussion after the exercisg included artistic/theoretical examples beforehand because | wanted

iKS addzRSyida G2 G 1S GKS SESNDA & Gecedstiribeddbitiee Y 2y
students responded very positively to this exercise. They seemed to particularly enjoy the
SEOAGSYSyid 2F YIFI1Ay3 RA&Z0O2GSNASE YR W26yAy3aQ (f
lecture/seminar scenario.
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I received his comment from Joyce Pilila, an MA student who had tried the exercise and was
inspired to try the exercise with her Italian Canadian students in Montreal:

WX GKSANI AG2NASA YR (KSANINlydars alyandtbey 6t S Y S
were makng links to the oral history to Italian immigration, Ville Emard stories, places,
their generation vsthe olderonas i KS& &2dzyRSR fA1S a! &aGdzZRSyi(adc

It also gave some students who did not contribute much in seminars to really eggagealmost
impossible not to in an exercise like this. It was also wonderful to hear the results of the impromptu
interviews they conducted¢ some of the memories they gathered were very movgngnd | hope

that it might give the students confidence to use oral hist@garding in their dissertation research.

A few weeks later | asked if anyone was considering turning in a trail for their courseabodkit 25

per cent of the class said they were, which | was pleased to hear as students at this level tend to be
fairly riskadverse when it comes to assessments that count towards their final degree grade.
exercise has already successfully been used with students in the disciplines of history, geography and
languages and | believe it could work well for any subject énattts, humanities or social sciences

with an interest in using place as a starting point for enquiry.

Suggested reading:
Cresswell, T. (2004lace: a short introductioi®©xford: Blackwell.

Butler, T and Miller, G (2005 W[: AyLhar8iRark in Sound, ad® t A O 2 | fCultur@ ¥ | NI ¢
Geographiesl2.1, 2005, 7-88.

Butler, T (2007WWa SY2NER aOF LISY 1 2¢ | dzRA2 gl tl1a OFry RSSLISyYy
oral history and cultural geographyeography Compads(3): 35@372

Butler, T (2008)¥ ¢ S hgQ@ukdAearning guide for Memoryscape: How audio walks can deepen our
aSyasS 2F LXIFOS o6& AYydS3INI Ay 3IGdodidplly Cangdst KA &z
(5): 175@1754 (2008)

.dzif SNE ¢ oO0Hnngv WYaSY2NEBAOI LIS Yndstapdl hInelriveh y 3 2 N
CKFYSaQd Ly t I dAf | & Kéaodlg and g Pdsts: PEblic H¥t&y Koday 9 R& 0
Palgrave Macmillan 22339
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Useful websites:
www.memoryscape.org.uk

This is my project website, which features two online tra®ckerswhich explores
Greenwich and the memories of the London Docks that are archived in the Museum of
London, andrifting which is a rather strange experiment combining physical geography and
oral history along the Thames at Hampton Court, but still makes for &@nesting trail.
Audio, maps and trails can be downloaded for free, so students with phones or ipods can try
the trails if you are within reach of Surrey or London. The site features an online version,
with sound accompanying photographs of the location.

www.portsofcall.org.uk

More trails here, this time of the communities surrounding the Royal Docks in East London.
The scenery here is very dramatic and anyone interested in the regeneration of East London
and ts impact on local communities will find these trails interesting. Like Dockers, the walks
feature a lot of rare archive interviews. This project involved a great deal of community
interaction and participation as | experimented with trying to get peopimlived with the

trail making process. The site uses Google maps for online delivery.

www.soundwalk.com

This New York based firm creates exceptionally high quality soundwalks, and they are well
worth the money. The started by producing trails for different districts of New York (I
recommend the Bronx Graffiti trail) and have recently made trails for other cities, like Paris
and Varanassi in India.

www.visionofbritan.org.ukand http://www.british -history.ac.uk

Wonderful for finding historical maps of your area.
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http://www.portsofcall.org.uk/
http://www.soundwalk.com/
http://www.visionofbritain.org.uk/
http://www.british-history.ac.uk/

TREES IN REPRESENTADN AND REALITY

AN INDUCTIONACTIVITY FOEENGLISHLANGUAGESTUDENTS

Arran Stibbe
Univesity of Gloucestershire

As part of induction at the University of Gloucestershire, fpesir English Language students
conducted an outdoor exercise assessing the relationship between representations of trees and
their physical presence. This case stu@s part of the English Subject Centre's 'Bringing the Outside
In' case studies initiative.

In 2007 the Centre for Active Learning at the University of Gloucestershire launched an ambitious
educational experiment: the induction project. In their first week of university, before classes even
began, 3D new students would go on a field trip, engage in a collaborative research project, give
group presentations and receive formative feedback. Some staff were sceptical, particularly those in
areas where field trips were unheard of, but in the end it prowedharkably successful, as
(Swansborough 20Q0TCentre for Active Learning 2009%5tudents made friends, got to know their
lecturers, and most importantly got the message that studying at university involotge a
engagement, enquiry, teamwork and sdifection rather than the memorising of facts.

The Humanities Department (which includes History, English Literature, English Language, RPE and
Creative Writing courses) decided on an overall theme of tree$, @ath course designing its own
specific activities related to the theme. For the English Language Course, the activity was an
investigation of linguistic and visual representations of trees, and comparison of these
representations with direct personal expence of trees. The aim was to engage students in critical
analysis of representations while appreciating the more direct sensual reality, and gaining ecological
awareness in the process. The induction project has now run four times. The first twoirivobged

full day trips to the Forest of Dean where students spent hours outside in the woods, but financial
constraints meant that the second two field trips were held in the tamer environment of Pittville
Park in Cheltenham, which nonetheless has somgnifi@ent trees.

The activity was described to students in the following terms:

GC2NJ YFrye NBFrazyasz GKS Fdzidz2NBE 2F KdzYkFyade Aa
How we feel about trees, and ultimately, how we treat them, is influencedhlbyways they are
represented in the texts and images which surround us. For Heidegger, the ultimate symbol of
K dzY | y A Gdesrdctiveidistedard of the natural world was the representation of the forest as
bestand ¢ a standing reserve of resources, standing timber. The aim of this project is to
investigate the representation of trees, and beyond that, the nature of representation in general.
You will accomplish this in an experiential exercise where you will be comparing your direct
experience of tres with linguistic and visual representations in books, exhibitions, the internet, and
your own representations through photography.
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In your investigation you will be taking photographs of trees and through this will undoubtedly
discover the paucity of mresentation. You will find that the frame of a photograph is not able to

contain the whole tree, and that it is impossible to capture the way that leaves move in response to

iKS aryYS oNBSTS GKId &2dz FSSt 2y e2dMK OKS SYIPa K @
W21 1Q G2 02y @Seé GKS Sy2N¥2dza GFNARIFGAZ2Y YR AYRA
froSteo ,2dzQff RAAZO2QOSNI K2g3X gAGK g2NRA adzOK | &
22RO | yR @2dzQf f Rolugh paet@ Gridllyricalzarése, MyEto béirfg ees tdilife on

the page, representing them as living, growing, sexual beings worthy of protection for themselves

and the future survival of humanity.

Working as a group you will collect representations oéséom sources in the library and from the

internet. You will also go outside to experience the reality as directly as your senses allow, and
FAGGSYLIWG G2 OFLIWGdz2NBE GKA& NBFfAGE Ay LK20G23INI LKAOD
arethere of kNS ASYGAYy3d GNBSAKQT W2KIG AYLIEAOIFIGAZ2YEA YA
FYR Wil 2¢g A& NBLINBaSyildlFdAzy RAFFSNBYOH FNRBY NBIFf A
that you discover, you will give a presentation/performance which egawour findings to the

group. This performance can be a straight academic description of what you find, or you can use
ONBIFGABGAGeY KdzY2dzNJ 2NJ AYFIAYyLFGA2y (2 LINBaSyid e2o

There are a number of pedagogical ainehind this activity, some explicit in the instructions above
and some less overt.

1) The first aim is to allow students to develop their own grounded understanding of the difference
between representation and reality, something which is essential singksBrLanguage is, at heart,

an analysis of linguistic representation. This kind of understanding cannot be gained through sitting
in the library reading books on social construction, since the books contain only representations of
things rather than thehings themselves. In comparing direct sensory experience of trees with mere
words about them it is hoped that students can come to appreciate directly the paucity and
partiality of representation.

2) The second aim is to frame the students as researclarguirers who are using their skills in
English Language to explore representations of the world around them and critique the role of those
representations in constructing the society and culture they are part of. This is, of course, in the
context of theunsustainability of that society.

3) The third aim is to help students develop their own ecological consciousness, discovering for
themselves the interconnections and interdependencies between humans and other species. This is
not a wellmeaning distractin from the English Language course intended to foster environmentally
friendly behaviour, but something more fundamental. As is usual in the discipline of English
Language, the course recognises that language is a social phenomenon, occurring witleimc éaf|

by, and influencing society. But it goes one step further, and considers the fact that societies are
embedded in, influenced by, and influence larger ecological systems. In other words, the course
does not treat humans as if they existed in a vacuumteracting only with other humans, but
instead considers people as embedded in a rich social, physical, biological and ecological world. With
ecological consciousness, students will be able to examine language in its full social and ecological
context.

Students worked in teams analysing linguistic and visual representations of trees on the internet;
they walked among trees, stood beneath trees, photographed trees and in some cases even hugged
trees. They gave group presentations on what they found @mgortantly) enjoyed the entire
process. The presentations themselves varied in their creatively, form of expression, and depth of
insight, but in general were factual in describing a range of representations while skirting around the

[ 7))



deeper issues of thalifference between representation and reality. It is unlikely that students
gained a profound appreciation of the limitations of representation and began a lifelong search for
authenticity because of this project. But their feedback (via questionnairdsrdarmal discussion)
reveals that they did gain something from this activity which would have been impossible without
going outside.

{GdzRSyia 6SNB dzyl yAY2dza GKI G GKS LINR2SOi Fa |
Of FaayYlIiSaQx | ¢Rin adipkattidal tasks duigide the ylassradm was central to this.
Comments included:

¢ 'Being outside gave me a chance to bond with my group.'

e 'Going outside made our research less formal and made people more relaxed.’

e 'Being outside it was much easierdocialise as well as work and it really helped break down
social barriers in our group.'

There were also numerous comments which indicated that, in terms of the subject matter itself,
being outside gave essential new perspectives that could not be obtdioad books. Students
could see trees as individuals, understand them better, see them from a different perspective, and
explore their own feelings when interacting with trees. In their own words, interacting directly with
trees:

e 'means we can really seeskes as individuals'

¢ 'was useful in seeing trees in real life rather than in pictures'

e 'was a bit of an ey@pener'

e 'gave me a closer understanding of and feeling for trees'

e 'was a very natural redife experience so it helped me see the trees fromother
perspective'

e UKSELISR G2 3IAGS I WNBIHEQ OASs 2F K2g GNBSa Ol

e 'got us to open up about how standing under trees made us feel'

e ‘'[meant] we were able to experience how the trees felt and how they made yel fe
standing next to them’

e 'gave us a deeper insight'

¢ 'made me look at trees in a different way'

All of this suggests that students did gain an understanding of the difference between
representation and reality even if they could not, or chose not to,resp it explicitly in their
presentations.

¢F{AYy3a LINI Ay GKS LINRP2SOG asSSvya G2 KIF@S AyONB|
something which is best conveyed in their own words:

¢ 'Viewing trees helped me get more knowledge of them and my lowéhem has increased.’

e 'Since this project | feel a lot closer to nature and have an enhanced respect for trees in
particular.'

e 'My view has become broader and | can see how trees play an integral role in life.’

¢ It made me aware of all the connectiahs

o 'Before trees were just trees but after looking at them they all seem to have more character
and seem somehow more human than before.’

e 'My perspective has changed a lobefore | never really appreciated trees but now | have
found a new importance fothem and a greater understanding of them."

e | feel more aware and appreciative of trees and how important they are in life.’

e It has offered insight into climate change.'
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e 'l used to take trees for granted, walk past them and not really take noticéherh.
However, now | see trees in many different ways and gained an appreciation for them.'

e My view of trees has changed as a result of this exercise as | now see the connection we
have with them and how vital they are to our existence instead of justgoa resource.’

There were, however, students who were more task orientated and saw being outside as less
relevant to the practicalities of preparing their presentation. For these students being outside
seemed of margina: significance

o 'useful but not essatial to the activity'

e 'Working as a group and sharing our ideas and interpretations seemed more
important/useful than going outside.'

e UL R2y Q0O (GKAY]l (GKS 2dziR22NJ I OGA@GAGE gLa +y A
the project was morémportant.'

e U! 3STdzZ odzi L FStG Al olayQid ySOSaal Ne oy

Interestingly, when describing what they gained from the project, these students focus entirely on
what they have learned about the representation of trees rather than about the reality of the trees
themselves:

¢ '| have learned about the etymology of trees and that they can be represented in a variety of
ways.'

e '| have learned that trees are represented in a variety of ways in different forms, e.g., films,
literature.'

¢ ‘| have a better understanding tifie representation of trees.’

e UL RARYQUO NBFIfAAS K2g AYLERNIIFIyG GNBSa | NB 4K
of a daunting tree in a novel plays an important part in creating a certain atmosphere.'

It is as if, for these students, the tretfsemselves remained in the background, obscured by their
own representations.

¢tKS SESNDAAS Wg2NL&aQ o6FG t€SEHad F2NI YlIyeée aG§dzRSy (3
are given information about human ecological relations with trees andunstms on a particular

way to approach and view trees, which they put into practice outside with real trees. (For an
interesting alternative way of framing student interaction with trees 8égnell 2009 This is all that

is necessary the very naturakituation of human beings interacting with other beings that they co
evolved with does the rest. With some variations, the exercise is repeatable for a wide range of
disciplines- literature students could look at representations of trees in books and esenthem

with real trees, creative writers could create their own stories about trees, film students could
compare film representations with reality, and media students could make their own films of trees.
It would also be a useful exercise for biologydsts to compare the often mechanistic and
reductionist representations of trees in biology textbooks with the living reality.

There is one final point to make. The exercise clearly simplifies the difference between
representation and reality. Encounterstiva real tree are never completely direct because the way

of approaching the tree is discursively framedn this case framed by the instructions on the
SESNDA&AS aKSSG Fra ¢Stf a G(KS @FNAR2dza RA@O2 dzNA S
the past. There are also cognitive filters on perception whichgroeess and rarrange sensory

data. On the other side, representations are backed up by memories and sensory imagination which

make them richer than the kind of pure symbols that app@amathematical equations. There are
philosophical questions about the degree to which the trees themselves are active agents, forcing

their unique forms into the perceptual field of the viewer, and the degree to which trees are
discursive constructs exisg predominantly in the minds of the viewer. It is up to students
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themselves to come to a sophisticated understanding of the relationship between discourse and
reality through their reading but also, crucially, through direct experience as they dsiexbicise.

Suggested reading:

Bignel| B. (2009)Beauty as a Way of Knowing/ Arran Stibbe (edTjhe Handbook of Sustainability
Literacy Dartington: Green Books, pp. 1998.

Centre for Active Learning (2009)he Introduction of an Active Learning Inductiodniversity of
Gloucestershg.

Swansborough, Sue. (2007getting it Right from the Start: Active Learning and Induction in a
Higher Education Setting®resentation at CLTR Conference, Edge Hill Univedsityskirk,
May 10th 2007.
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http://arts.brighton.ac.uk/stibbe-handbook-of-sustainability/chapters/beauty-is-a-way-of-knowing
http://insight.glos.ac.uk/tli/resources/toolkit/wal/sustainable/Documents/Induction.pdf
http://www.edgehill.ac.uk/cltr/docs/abstracts%20booklet.pdf
http://www.edgehill.ac.uk/cltr/docs/abstracts%20booklet.pdf

POETRY AND SUSTAINABITY

Dr. Hugh Dunkerley
University of Chichester

Students went on a field trip to Kingley Vale natveserve in West Sussex as part of a module on
contemporary poetry and the environment. This case study was part of the English Subject Centre's
'‘Bringing the Outside In' case studies initiative.

The field trip is part of a level 3 undergraduate module@itiS R WwSAy @Sy G Ay 3 bl G dzN
t 2SGNE YR GKS 9YQPBANRYYSYGiQd ¢KS AY 2F GKS Y2R
in which texts construct and deconstruct various attitudes to nature with particular reference to

poetry and its abilityto take us beyond instrumental and anthropocentric assumptions. The title,
YwSAYZBSYdAya bl GdzNBEQ>X adSvya FNBY GKS FIO4G GKIG
that poets are also reinventors of these ideas themselves. Wordsworth, for exaot@aged our

view of the Lake District forever. In exploring the variety of ways in which a number of contemporary

poets engage with nature as a subject, students have to engage with and critique different social
constructions of nature that are current the beginning of the twentfirst century.

While English Studies has, over the last thirty years, engaged with issues of race, class and gender,
until recently it has had little to say about environmental crisis. However, an increasing number of
writers are dealing with the environment in their work. Living as we do in an age of unprecedented
environmental change, it seems vital that we engage our students with writing which deals with
issues such as pollution, global warming and population growthtidatrinderstanding of the ways

such issues are negotiated in literature can help provide students with the tools necessary to
dzy RSNARGlI YR GKS AyONBlFaAiAy3dte WKSFGISRQ RSo6lF(GSa adz
students will carry such ideasith them when they graduate and will be able to engage more
effectively in debates about what a socially and environmentally sustainable society might look like.

The module also aims to make interdisciplinary connections, particularly with scienced@atioen
aeaisSyQa GSyRSyoOe (2¢l NRaA alLISOAFfAaldA2Yy YSIya
limited understanding of scientific concepts such as evolution and climate change. Students are
required to engage with a variety of scientific ideas thgbuihe poetry studied.

My motivation for organising the field trip was to engage students with an actual environment. After

| finished my first degree, | worked for the British Trust for Conservation Volunteers as a schools
officer. My brief was to engagehildren with a hand®n experience of the natural world. During this
time | became aware not only of environmental issues, but also of the effects of direct sensuous
experiences of nature. One aim of the field trip was therefore to give students an eetbodi
experience of a natural environment. In addition to this, the field trip was intended to inculcate an
understanding of basic ecological concepts related to one specific environment as well as raising
awareness of the interdependence of the human andréural.

Before embarking on the field trip, the students engaged with the work of a number of
O2Yy G SYLRNINE LRSGA 6NARGAY3TI lo2dzi yIlGddz2NBZ & 6S
Wt a02NFfQ woO2ft2328Q YR W9 yadlhyNRolMeingandiearaingQ® ¢ K
about a real environment, they would be able to begin to grasp how ecological concepts can inform

our understanding of a nature, as well as seeing how we culturally construct many of our ideas

about nature.Kingley Vale Nature Reserigesituated on the South Downs close to Chichester. The

reserve is managed by Natural England and we were shown round by the local wardeesérkie

contains a number of different habitats, including extensive yew woods as well as downland turf.
However, Kingley Vale is not a natural landscape. It has been shaped by millennia of human activity.

For example, there are three Bronze Age burialumas on the summit of the hill. Remains of

Neolithic field systems can also be seen in on the valley slopes. The areas of downland turf would
quickly disappear under scrub if it were not for systematic grazing. The warden gave the students an

(2]


http://www.naturalengland.org.uk/ourwork/conservation/designatedareas/nnr/1006085.aspx

account of tke human as well as the natural history of the reserve, emphasising the ways in which
humans have a hand in managing the natural processes that we saw around us.

The field trip was rated by many students as a highlight of the module. Comments suggestied tha
gave them a deeper understanding of the interrelationships between the natural and the human in a
local environment. This increased understanding fed through into the seminar room, where student
discussions of the work of specific poets often refléectiee experience of the field trip. For example,

on a number of occasions students referred specifically to the field trip when looking at the work of

a poet who wrote about a particular landscape. It is of course very hard to quantify the overall effect
of GKS FASER UGNARLIE 2N GKS Y2RdzZA S a gK2tS T2N 01
such shifts in attitudes are often incremental and take may take place over long periods of time.
However, | did ask students to fill in a questionnaire a #md of the module about whether their
attitudes had changed because of the module. | began the questionnaire by asking students if they
had had any experience of environmental issues at school and whether they thought this had
affected their attitudes inany way. This interested me in particular because when | worked as a
schools officer with the British Trust for Conservation Volunteers in the nineteen eighties, the
environment was high on the agenda in primary schools. The answers to these questigastedg

that about half of the students had had some teaching about environmental issues at school.
Bearing in mind that a few of the students were quite mature, | was surprised that more of the
@82dzyASN) 2ySa RARYQU KI @S & ertBat ddlFrhdSt NaidStyidd$nade T (G K S
them more aware of their own impact on the planet. Asked about the impact of the current module,
most students said that it had made them more aware of the issues. However, when asked whether
their behaviour might changbecause of what they had learnt, the answers were more mixed. A
number had clearly taken the module because they were already interested in environmental issues.
Their answers tended to suggest they would carry on as before. A number did say they would
consider issues such as driving and flying less and recycling more. However, a number gave answers
that suggested that they saw the whole issue as so vast and removed from their own lives that any
action would be futile.

This last response raises an importégue for Education for Sustainable Development. How do we
NI AasS addzZRSydaqQ gl NBySaa 2F Syg@ANRYYSyGl Adaa
overwhelming that personal action seems pointless? In fact | am careful in the module not to

present envirmmental issues as intractable, but this is a perception that many may already bring to
the course. However, | do think it is vital that education gives students some sense of agency.

Suggested reading:
Garrard, G., 2004. Ecocriticism London: Routledge.
HE-CE, 2005 ustainable Development in Higher Education

Roberts, C and Roberts, R., 2007. Greener by Degrees: Exploring Sustainability through Higher
Education Curricula. GDN, University of G&siershire.

Stibbe, A., 200&Reading and Writing Society: the role of English Subjects in Education for
SustainabilityEnglish Subject Newsletiéssue 14, April 2008, ppZ2B.

Natural Englandingley Vale website
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http://www.hefce.ac.uk/pubs/hefce/2005/05_01/
http://www.english.heacademy.ac.uk/explore/publications/newsletters/newsissue14/stibbe.htm
http://www.english.heacademy.ac.uk/explore/publications/newsletters/newsissue14/stibbe.htm
http://www.naturalengland.org.uk/ourwork/conservation/designatedareas/nnr/1006085.aspx

FROM CLIMATE TO LANBCAPE

IMAGINING THEFUTURE(CLIF)

Dr Kym Martindale
University College Falmouth (Tremough Campus)

o

R T S5
Traces of change and intervention.

Students used a field trip to Cornwall as the basis for creative gsoj@agining the future impact of
climate change. This ext@urricular activity, part of the interdisciplinary CLIF project, led to
presentations at a major academic conference. This case study was part of the English Subject
Centre's 'Bringing the Out®dn' case studies initiative.

TheCLIF projecas such is based in the Cultural Geography department of the University of Exeter,
Cornwall, under the direction of Professor Catherine Leyshée Brace). | contributed to a previous

project run jointly by Professor Leyshon and Dr Adeline J&hutisa (English, University of Exeter,

Cornwall) which culminated in an edited collection of esg®yace and JohrAButra 2010)In 2009,

Professor Leyshon invited me to bring a group of creative writing students into the CLIF project, an
AYGSNRAAOALE AYIFINE SEFYAYFGAZ2Y Ayid2 WdzyRSNAEGI YR
potential desirability of these changes, as well as pgtioes and imaginings of future climate
OKIFIy3aS Ay NBtlFdGA2y G2 FFYAEtAFN KIFIoAGI G&LIF YR |
project website) The landscape focused on here, is the Lizard, the most seegkerly pointof

Cornwall, and a place both remote and wild, yet much visited by tourists. The other disciplines
involved are bioscience, geography, and English (Exftke project was made open to second year

students on the English with Media Studies and English Gieative Writing degrees at University

College Falmouth (UCF). Initially, 6 students volunteered, but only 3 have fully committed to the
project, the group being augmented by a family member of one of the students. Further input came

from a PhD studentgnglish, University of Exeter, Cornwall) who also teachestipagtfor English at

UCF, and who has acted as a facilitator throughout.

| accepted the invitation for several reasons:

¢ My own research area is in place and writing, specifically poetry, bhgast long felt
AYLRNIFYyO G2 SEGSYR GKS WNBFOKQ 2F NBaSHNDK
to, and part of the student experience.

e The collaborative and interdisciplinary nature of the project would, | felt, broaden the
a0 dzRSy i a expdriéghteRS YA O

o It felt important to offer the students a creative opportunity that was separate from the
curriculum ¢ thus enhancing their CV and employment profilavhile reinforcing certain
St SySyita 2F GKS I Oldzf OdzNNA Odzf dzy WAY GKS FA:

e \We teach discorse and critical analysis primarily, and | felt it would be productive for the
students to encounter different discourses and ideologies in terms of place and subjectivity.
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http://climatetolandscape.wordpress.com/about/

Local rock.

Initially, the group was taken onguided walk by Paul Simmons WalkitCornwall who revealed

GKS f1yRalOlLISQa @I NAR2dza KA a2 NRdSBoténicaD dehidi wabll £ >
F2t{t26SR o0& | RAaOdzaaizy Ay GKS t20Ff GF @SNys:
knowledge had opened up new readings of an otherwise deeply familiar landscape, or brought
insights into their aquaintance with an aliemvironment (two of the group are local, two are from
south east England). The group then went away to consider how they might begin to respond
creatively to this landscape under imagined impacts of climate change. A month later, we held a
workshop in whith we explored draft pieces the group had done, and looked closely at the
entrenched ideologies of Romanticism in (our own) constructs of place, nature and environment.
The group expressed much interest too, in attending, and presenting their work at the
Environmental ChangeCultural Change conferenceJniversity of Bath, Septembez010, so |
answered the CFP with a proposal to do this. By July, the group had produced a literary essay piece,
a short film, a range of photographs, and a painting. This was expanded later this year, by poetry
from another member of the group, and all work was presented on the campus at Tremough, as part
of the launch of a series of Geopoetic Lunches organised byPtetin-Residence in Cultural
Geography, University of Exeter, Cornwall.

Wind, rain and erosion.

The benefits to the students were/are several, darare both pedagogical and personal.
Pedagogically, they engaged with Romanticsm as it was implicit in their expectations of the
landscape and their responses to it; this deepened their understanding of a movement and ideology
which they had previously onlencountered in the lecture and seminar rooms, and on the page. In
this sense, the experience specifically enhanced their reception of ideas they were encountering in
their studies of 18tHL9th century literature and culture, and of representations ofpitofrom More

to Second Life. The short film in particular, which one student produced, clearly foregrounds the
tension for her of the burden we place on landscape in our desire for it to protect the utopia of
childhoodg¢ and not merely her own, but thosef her children perhaps. The literary essay takes this
FAdzZNI KSNE NBGSIfAYy3a (KS FdziK2NDRa O2yFNRYy Gl GA2Y
nostalgia such expectations are founded in prevent us from imagining a future at all. The experience
of going out into the landscape and actually being in it, offered the students a heuristic approach to
dzy RENBEGFYRAYI GKS Odzf GdzNI £ O2y a0 NHOGSRYSaa 27

24

——
| —

~

a
F

2

0 K


http://www.walkitcornwall.co.uk/
http://www.bath.ac.uk/esml/conferences/e-c-c-c/

Picturesque and dangerous.
Copyright Kath Barnes (Plastic is Fantastic).

On a personal level, their presentation and attendance at the conference has been a tremendous
boost to their confidence, and will be useful on their CV: it eets certain transferable
employability skills, and should they wish to apply for funding towards postgraduate study, the
experience will be a bonus. The project has enriched present and future student experience in this
sense. However, the benefit extends us, the lecturers, as the students saw for the first time,

FOF RSYAO NBaSFENDODK Ay FOUA2yY y20G 2yte gSNB (KSe
were producing and presenting work to other academics. This was particularly revealingior th

YR NRBdzyRSR 2dzi GKSAN) dzy RSNBRUGFYRAY3I 2F GKS | OF F
addition, the conference lectures and seminars, and networking they were able to do, further
enriched their learning, and was inspiring and fertile as thegan to consider topics for their final

@S NDRa RAZAASNIIFGAZ2Y D

The students said:
Aimée

"The CLIF project made me realise that | am a hopeless Romantic (with a capital R!).
It made me question how and why | feel about things, instead of just wandering
around ooing and ahing at 'the nature' | have begun to read it differently and
challenge my preconceptions.

The conference gave me an opportunity to see working practitioners in action,

something | think as an undergraduate | would usually miss out on. githas me

confidence in presenting my work and | felt really proud of us. Aside from deadlines

and assessments it was really rewarding to work on something personal and then

present it in an academic forum, it wasn't about marks it was about doing our

projeOll 2dza GA0Sz I O2YLX SGSfe RAFFSNBYyd FSStAy
just feels really worthwhile.'

Pip

"This [presenting at the conference] has given me a more productive confidence in
presenting my work in the future. It was interestinghear and see how the more
seasoned academics presented their work even if at times the content was a little
lost on me.

It has been so much fun exploring new ideas both within my own thoughts and
I OF RSYAO € SINYyAy3a |yR f A athitgy hayedleanintzso 4 K2aS 27
far can only be an asset to any future endeavours.’
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The involvement in the CLIF project has been invaluable in several ways.

e LG KFa 6ARSYSR (KS &GdzRSyiaQ SELSNASYyOS 27
disciplines and institibns, and attendance as delegates at a major academic conference.

e |t has given UCF staff further experience of interdisciplinary and -insgitutional
collaboration, and consolidated working relationships between departments and other HEIs.

e lthasenh yOSR G(G(KS &aidzRSyiaQ SELSNASYOS 2F GKS Od
skills set, and thus their employability.

e LG KFra OKIfftSyaSR (KS &d0dzRSyiaQ dzyRSNEGI yRAY
and climate change as it might impact anocal landscape in ways that strengthen, expand
and apply the curriculum.

Industal heritage?

Future improvements: it has not been possilite assess some of the benefits formally, through
FaaAdyySydas a GKAA ¢l & y2G LINI 2F GKS LINR2!
responses would have required an embedded element, which was not possible, and would have
gone againstthe princdf S 2F GKS NBaASINOK AGasSt¥F oGz StAOAl
own). A more structured process would have made the experience quite different. Fortunately, a
colleague at UCF has recently been awarded funding to explore the functiomwrgfefiing and

narrative in popular understandings of climate change. We are taking the CLIF experience forward to
work on the new project, involving new students both as respondents, and as apprentice
researchers. The work they produce will feed into thajor project, but we can also use some of the
methods and tools (oral histories, digital media) within our creative writing programme. We feel it is
important nevertheless, to retain the optional extaarricular status of the project, since this is
particularly useful to students in terms of their profile and future employability. In terms of
enhancing their performance in the formal curriculum however, we will monitor this, and interview

the students concerned with regard to what they feel influencedrtperformance.

The heuristic learning element of CLIF has also laid foundations for a learning and teaching initiative
that will involve the design of a flexible research skill strand mapped into various creative and critical
modules. The strand will fosuon archives and their use, bringing archives into the seminar room,
but also taking students into the archive. Their use of the material, databases and resources, and
their understanding of the archive itself, will be formally assessed in short assi¢ggmregch as
research reports, and through applied criteria in longer assignments.
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Suggested reading:

CLIF project website

Walkit Cornwall website

Catherine Brace and Adeline JoHhgra (eds)Process Landscape and T@odopi Press, 2010)
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FROM THE CLASSROOMOITHE SIERRA:
Studying Indigenous Politics in Highland Peru

Andrew Milner (University of Newcastle)

By examining the changing fac 2 ¥ AYRA3ISy2dza LRt AGAOFE | OGADAGER
1980, my recent historical studgttempted to come to terms with the continued weakness of
AYRAIASYy2dza LREAGAOA Ay t SNHzZQ&a aAiASNNI @ haidNI OA

incompatible with modern society these highland indigenous peoples have laboured to dispel
RSNRIFG2NE O2yy2iyfazga @F HKEKXNNEOFREKAFAZ2Y | a
A0 NHzOG dzNBa F2NJ LRt AGAOIt |hatdippedrdzinvilfing oyfeprasgnt dr WRSY
acknowledgethe ethnic and cultural diversities of its population in their pursuit of a modern

national identity.

Like with many works, my study did not start out how it concluded. My initial intention was to
follow in the footsteps of Peruvian journalist and novelist Mario Vargas Llosa whose 1983 newspaper
FNGAOES WLYIljdzSad Ay GKS 'yRS&aQ KIFIR GF1Sy KAY G2
Vargas Llosa aimed to uncover the reasons for the murdeigbit ournalists who themselves had
journeyed many miles on foot to report the slaughter of guerrilla terrorists belonging to the Maoist
group, the Sendero Luminoso (Shining Path) by local indigenous villagers. However, desiring a
broader scope for my fit visit, my travels soon formed into an exploration of wider Peru taking four
weeks to journey with a friend from Lima, through the Andean Cuzco region where my main
research took place, and finally on to Puno before crossing in to Bolivia. | beliestedisect
interaction with the environment | was studying would enable myself to get a true seasd sense

is as appropriate a word as anfor the atmosphere in which both mainstream Peruvian society and
paradoxically, the indigenous appear to-exid. Such an insight in to the customs, the cultures, the
way of life, religions, and dap-day existence of these peoples could not be derived from the
classroom. It seems appropriate at this juncture to provide a brief extract from my work that
exhibitsthe unique experiences received from direct engagement with the environment in question:

Wia L GNI@SttSR o6& o0dzA FNRBY [ Aaged manwhdwdd sitidg L 4 |
near me and asked for some of my water. He spoke to me in Spanisiiftanchodding his thanks,
NE&adzYSR KAada O2y@SNEIFGA2YY 6AGK KAad O2YLI YyA2YyI Ay

Although to the unobservant reader, this situation appears relatively inconsequential, in fact this
incident struck me with immense potency evoking questions in my @i the veracity of ageld
O2yOSLIiA2ya 2F (GKS ol O1gFNRySaa 2F t SNHzQAa WLYRA
Peru. Here was a man with indigenous features and travelling by modern public transport. He was
bilingual and exposed frorbeneath a vibrant alpaca blanket | could see that he was wearing a

! This is essay tied for first place in tBenging the Outsidén Student Essay Competition.
% Andrew Milner, Travel Diary, Peru, 21 June 2009.
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Y I LILJ a6SFGaKANL FyR OFNNEBAY3 | 02 ({ivisibn o2 ¥ / 2 Ol
modernity and tradition entwined, in a succinct microcosm, contradicted-giagding colonial and
casteYAYRSR LISNOSLIWiA2ya 2F GKS AYyRAISy2dza LI LIz | G A
26y LINBO2yOSLIiA2ya | aa20A-b688RS NMNIKNKS RIS YWNHYNT R d2O |
people. It was from this point that | realised the true direntimf my studies; to examine the gaping
ONB@lFaasSa GKFd flreé o0Si6SSy tSNHzQ& AYyRAISy2dza |y
latter appear in no rush to bridge.

What is more, by actively inviting private companies to buy up rural land and gaess to
NE&2dz2NOSa> t SNHzQa 3I20SNYYSyda KIFE@S LINRG21SR (KN
forms of autonomous sefjovernance in many highland and jungégion indigenous communities.

l'a &adzOKI (KS 2 @SNBKSTt Y hodshroRdedifdeEs ok myRtudy. 2 ANdesireStdNHzQ &
know more of these peoples and their plight became the foundation of my work that sought to
RAALISET LINBO2yOSAGSR y2iAiAz2ya 2F GKS {(FNRAySaa 27
WRSAaYy dzR2IQYy R yWLPSRNBS Q 6 LJ2 2 NL ® LYiSNWBASsa L 02y RdzC
complex and colourful fabric of the true situation of modern Peruvian society that indicated how the
RSYFYyRa 2F t SNHz2Q&d AYyRAISy2dza LISI®dAdoi€ thar\tke agu§ A y 3
mountain spirits of Inca tradition. For in highland Peru, the two worlds that find themselves
simultaneously entwined and divided between indigenous and mainstream society reaffirm the
IJ2PSNYYSyiQa dzysAf yRAIWS ANRDE SNRa DHIKEF ((iRrRS AYI0O2 NL
population into the nation).

Appropriately somehow, the two sociological worlds that exist in Peru reflect the existence of two
worlds of historical studyone that limits itself to the confinements te classroom; the other that
reaches out beyond it, to the environment to which the study relates so that a clearer
understanding, an increasingly equitable analysis and a more noteworthy study may be added to the
literary storehouses of social science.

% Compiling his most acclaimed works in the late 1950s and 1960s Peruvian novelist, poet and anthropologist,

José Maria Arguedas, explicitly juxtaposed ideas of Peruvian modernity with Quechuaorramlitking

notions of hybridity as an inclusive, not an exclusive, criterion. Raised by Quechua indigenous but educated

YR ONRdAKGI G2 ¢SHtOdK o0& ¢gSaiSNYAaSR a2 O0A dasteice! NHdzSRI
in many individual Peruya YAy Ra 2F (g2 02y OSLIiAz2ya 2F (KS 62NI RD
(1965), in José Maria Arguedasitologia DidacticdLima: Horizonte, 1981), 75; José Maria Arguedas (trans.

Frances Horning Barraclougd)5 S S LJ (Awiti@ Sdw@o® Uwmersity of Texas Press, 1978)
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HISTORY AND THE ENVIRQNMENT

Rachel Pisto(Royal HollowayUniversity of Londoj¢

Courtesy of the Friendly Hand Charitable Trust | found myself able to undertake a two week tour of
California in order to visit some of the American sites and archives atsdevith the internment of
those of Japanese ancestry living in America during the Second World War.

You can read about how disconnected the former internment camp sites were from civilization but
you cannot fully grasp this fact unless you actually rantar, buy a map, and drive into the
Californian desert. Manzanar is over 200 miles northwest of Los Angeles and 250 miles south of
Reno, in the Owens Valley, California. Formerly the site of an apple orchard, Manzanar was
constructed on part of an IndiaReservation at the foot of the Sierra Nevada mountain range. The
scenery is stunning, the isolation is completapart from the highway abutting the entrance there

is no sign of civilization as far as the eye can see. One can only begin to imagine haertiees
arriving from Los Angeles felt. Ninety pmmt of the internees relocated to the middle of the desert

had originated from Los Angelésne of the largest cities in the United States. The horror of being
placed in the middle of nowhere, part afpoorly constructed tar paper barrack your only protection
from the harsh desert winds that stirred up regular sand storms, can only be imagined. But it can be
imagined that much better by actually standing in the dust and allowing yourself to feeldturyh
surrounding you. No one has chosen to live on this barren site since the Second World War and so
the concrete footings of the buildings and road system lie relatively untouched. National Park
Service archaeologists have unearthed some of the gacdestructions that the internees built in
order to make their surroundings more palatable. Seeing the concrete remains of the gardens gives
you a powerful example of the effort that those of Japanese ancestry went to in order to make the
best of an appaltigly bad situation. To walk up the steps in the hospital garden is to connect
yourself in history to the internees who walked the same paths over sixty years ago. To see
Manzanar you do not just visit the physical space the site inhabited, you also &ep#te and
understand how its vastness affected those interned within it. My visit to Manzanar has helped put
my reading about the camp into a greater physical context. | have driven the roads the internees
took when they were transported to Manzanar i842 and | have walked the paths they walked. |
have also appreciated the longevity of some of their handiwork. Whilst it is impossible for anyone
who has never had their freedom forcibly removed from them without due process of the law to
fully comprehendhe internment experience, it is possible to begin to comprehend the magnitude
of the internment experience by visiting the sites with which it is associated.

All of the sites of former internment camps are united in the criteria used for deciding wbere t
situate them, however each also has its own unique character. To visit one is to give the historian a
greater understanding and contextualisation of the subject of Japanese American internment, but to
have the opportunity to visit more than one illumirest so much more. Five hundred miles north of
Manzanar lies the site of Tule Lake, 35 miles south of Klamath Falls and 10 miles south of the town
Tulelake. Much of the town of Newell, built partly on the former internment camp site, is
constructed from thebarrack buildings that were left behind when the internment camp was closed

in 1946. In some of the buildings the use of the barracks is immediately obvious whereas in others it
Aa KIFNRSNJ (2 GStftad bSgSttQa ISy Salledreatidriibzilify A a (K
and features an impressive rock fireplace constructed by the internees. On Castle Rock, across the
highway from the former camp location, a cross is visible in the cleft of the rock, originally placed
there by the internees and repted when it blew down in 1977 by the local commuBithn

*This is essay tied for first place in tBenging the Outsidén Student Essay Competition.
® http://www.nps.gov/history/history/online_books/anthropology74/ce8.htm
® Conversation with Angela Sutton, National Park Service Ranger for Tule Lake, September 25, 2010.
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historian can only truly understand the significance of such things by seeing them with their own
eyes.

The most significant building in its original position is arguably the reinforced conciistapiule

[F1S 6la GKS Y2al O2yUNROGSNEAIET 2F GKS GSy WNEBf
OSYiSND gKSNB Iff (K2aS RSSYSR RAatzelf G2 ! YSN
concrete walls bear inscriptions carved by the inesatrapped inside. This is not a history limited to

the classroom, this is living history and has the power to captivate those who know little or much on

the subject of internment. The jail building is a tangible piece of evidence that shouts to thkdact

internment occurred in America during the Second World War and speaks as a reminder to those

that visit that the subject should not be forgotten.

The physical evidence of Second World War internment in the Californian landscape has helped me
to further visualise my field of research. The physical landscape of the internment camp sites had an
immense effect on those who were interned, and by spending even just a few hours at both
Manzanar and Tule Lake, | have gained a greater understanding of thfestsefThese physical
locations are the sites of so many memories and can tell so many stories if people will only take the
time to stop, walk around, and listen.

Selected Images:

|

Manzanar auditorium with two reconstructed
barracks as the site stands today

Landscaped garden remains, Manzanar

Inside Tule Luke jail as it stands today

Internee cross, Tule Lake
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BOLSOVERCASTLE QUEENS HOUSE AND THE LOSY ALCYONDAYESOF THECAVALIERS
Sarah Clark (University of &fk)

A second yeaMPhilPhD student in the History department at the University of York, my work
explores memories of the Royals and Royalists of the English Civil Wars from 1660 to the present
day. An important aspect of my research involves considdhiagpresentation of the Cavaliers as
tragic and/or romantic heroes at museums and heritage sites. After some extensive reading of all
manner of political, biographical, material and Art histories, as well as fictional tales of the Civil
Wars, in the seconthalf of my first year of study | embarked upon a series of visits to locations
significantly associated either with the Royalist cause, or with particular Royalist/Royal individuals.
These visits were conducted financially and logistically independently iny institution, although

some of them did take place during term time with the encouragement of my supervisor. This case
study addresses two houses included in my trips which added a distinctly new perspective to my
work, Bolsover Castle in Derbyshikey R vdzSSyQad 1 2dzaS Ay DNBSYysAOKOD
over a six month period, these two inspired in me an appreciation of a coherent story of the
romance and loss associated with the Royalist cause as it can be seen and remembered through
expeaience of architectural and local environment.

In February, my visits began with a trip to Bolsover Castle near Worksop. This Castle was the home

of William Cavendish, Duke of Newcastle. In the 1630s, Newcastle was Governor of the Prince of
Wales and fromi KS / A @At 2 NR& 2dzioNBF{ dzydAt GKS .Gt
/| KI NI Sa LQa DSySNrfaxz tfSFRSNI 2F GKS wz2elfAiad ! N
was Welbeck Abbey in Nottinghamshire, but Bolsover, a few miles away dabed3erbyshire

border, was his grand architectural project. It was in the designing of his house that he expressed his
personality, the palatial apartments of the Terrace Range befitting his status and wealth, the
magnificent Europeastyle Riding House velne he practised his beloved Art of Horsemanship for
GKAOK KS gta FFIYSRX FyR GKS W[AGOHES /lFadtSQx |
FYR | SYNASGGF alNAF® L KFER NBFR lo2dzi G4KS RNJI)
landscape perched on hill overshadowing the Derbyshire/Nottinghamshire countryside, and it
certainly did not disappoint. Visible for miles around, Bolsover looks enormous and even complete

from some angles. From others at a closer range, where the ruins of tllesed errace Range are

more obvious, its imposing position gives it a sense of tragic majesty. Wondering around the Range

itself, the English Heritage boards depicting the grand chambers as they would have been in
bSgOlFadt SQa f ATFS i xdvobiiel, €ac¥ribatey 'y the expgosed positigh afddaind

tunnel effect of the ruined halls, adding to the romantic and poignant feeling that the era of the

/' GSYRAAK&AQ LI Sl &adz2NB FyR SEGNI g 3FyO0S Aa fz2ado
/I adt Sy bSgOlFadtsSQa Wl 2dzasS 2F 5SftA3IKIQ HKAOK K
attributes and happiness, chivalry and romance, where he held his great events and entertained the

King. A major English Heritage restoration project in the 1%#@srecreated much of the former
RSaA3ady 2F (GKS /ladftsSQa RSO2NJ FyR (GK2dzAK Al A& y
knew, it certainly gives a taste of its former splendour. The contrast of the beauty, extravagance,

peace and delight of #n Little Castle as you imagine it touring the refurbished rooms, and the
desolate ruined majesty of the terrace range, is palpable. A great sense of the lives of chivalric
pleasure and romance of the 1620s and 1630s, which the Cavaliers lost forevey thaii640s,

d0NHz01 YS Y2NB TFdzZ te o6SAy3a GKSNB Ay (GKS &axdsS 27
archival and literary research. | left Bolsover with a greater appreciation of how interrelations
between architecture and landscape could gieingrain a sense of lorgpne personal and national

history into a particular locality.
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My appreciation of the poignancy of a cavalier House of (lost) Delight in a modern era which views

the Caroline era with retrospective knowledge of the Civil Waras weinforced by a visit two
Y2yiKa fF0GSN) G2 vdzSSya |1 2dzaiSE DNBSYsAOKDd vdzsSSy Qs
pre-Civil War Greenwich Palace. Designed by Inigo Jones for Queen Anna of Denmark, it was later
finished by her daughtein-law> | SYNASGGIF al NAF Fd GKS KSAIKG 27
Cavendish, Henrietta had her palace decorated in sumptuous style which reflected her personality

and politics. It also celebrated and glorified the love which existed between Kingusah@nd was
AYGiSYRSR (2 0SS UGUKSAN 26y Wl 2dzaS 2F 5SftAIKGQT |
enjoy their perfect domestic harmony in style. As at Bolsover, recent times have seen conservation
attempts to return the layout and décor dhe rooms to the original form which Charles and

| SYNASGGUlI KIR (1y26y®d ¢KS NBal2NI A2y 62N)] |G vdz
2dzEG I LR AAGARZ2Y 2F adz2NBAOGAY3I RSO2NIGAGS 3ISYa Ay | ¢
and thenaval art collection now housed there do add a similar, and perhaps even greater sense of
poignancy than the exquisite Little Castle and destroyed apartrhaittings of Bolsover. The rooms

of this beautifully proportioned architectural masterpiece, snimait striking seems to echo with the

doomed peace and happiness of the Royal Couple which the modern visitor knows was to be
brought to an abrupt end.

¢tKS RSaAdya 2F 020K .2fta208SNJ YR vdzSSyQa | 2dza$s
owners, that the air of a bygone era of irretrievable happiness expressed by the-gil war poets
and writers seems amply demonstrated here through atmospheric landscape and environment.

Selected images:

Bolsover Castle

The Entrance to the Little Castle at Bolsover

¢KS ¢SNNI OS wlhaylFSS Q yIRi
Bolsover taken from the main Courtyard

LyA32 W2ySaQa FhelRS 2F fF
Greenwich, now part of the National Maritime
Museum

The Fron8de of the Terrace Range
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The Tjapukai Abori ginal Cultural Park:

Kurunda Rainforest, Australia

Elizabeth Roden (University of Liverpool)

Whilst undertaking my Masters in History at The University Liverpool one of my tasks was to write a

3000 word critical review of a museum or exhibition. | chosexplore the use of museums as areas

of cultural activity within local communities and their attempt to help interpret different societal
IANRPdzLIAQ KA&G2NER YR KSNRGFEAS® hyS 2F GKS L} I OS:
Cultural Park in the W¢anda Rainforest in Australia, which | had visited during an eight week long

trip around Australia in the summer of 2007. Below | include my discussion on the Cultural Park.

Indigenous people are believed to have lived in Australia for at least 60,@08; ymwever by 1788
Europeans had been settling in Australia, resulting in the removal of the Indigenous people from
their homeland. There was the belief held by European settlers at that time that they were superior
G2 GKS | 02 NRIA ViGeacd antl gligaud B Y HYi KE® g EidlfyRa 2F ! o
slaughtered and segregated into poor areas of land they were not allowed to leave. Aboriginal
children were removed from their parents and taken away to be taught the correct way of the
whites. Research carried out by the Australian Museum in 1997 had shown a lack of understanding
by nonindigenous Australians about the historical and current issues surrounding the Aboriginal
population. It is clear from previous discussion that museums cart asseconciliation by providing
access to information, objects, stories and the indigenous people themselves. This is what we need
to consider when looking at the role and purpose of the Tjapukai Aboriginal Cultural Park in
Australia.

The museum itself isituated in the Kurunda Rainforest in Cairns in Australia and can only be
accessed by train which takes you through the Kurunda village via a freshwater station or by sky rail
which takes you high above the vast picturesque area of rainforest (Apperidic€ke price for the
all-inclusive museum experience with traditional aboriginal campfire lunch, skyrail and train journeys
is around $196 per person, which is normally aimed at the tourists that are in the Cairns region.
However seldrive tickets are oly $33 making the museum more accessible to the local people. The
experience of entering the rainforest by train allows people to feel comfortable with the
environment they are to spend the day exploring, passing waterfalls, lakes and dense areas of
rainforest. Arrival at the Tjapukai Aboriginal Cultural Park sees the visitor immediately become
immersed in the Aboriginal natural environment. Visitors gain access into the Main Camp by crossing
a wooden bridge over a creek, passing native tress, herbs amdnigucampfires. This introduction

sets the precedent for the day ahead and it is clear the geographical location is important to help aid
visitors understanding of the Aboriginal way of life.

David Hudson Manager of the Tjapukai Aboriginal Cultural Pakex A Y SR K2 ¢ KS gl yiGS
people there is more to Australia than bloidl A NS R adzNF 02@& a5 7atdytdl NB 2 &
Ot SINJ GKId GKS ySSR G2 SELINBaa 020K GKS KAalG2NE
around the world is a monsibility that is taken seriously. Once you embark on your day at the

/[ dzf GdzNJF € tFN)] @2dz 6S3IAY G2 dzyRSNEGFYR GKS G(G2LAO
showcasing of cultural beliefs through various forms united with contemporary sviewd
representations of the Aboriginal people. The Cultural Park is divided into an indoor museum
experience and an outdoor interactive display (Appendices 2). The indoor museum exhibition
RAALIX @& Ydz2NI fa FNRY ¢2I Lidz] | Aofdés, indteuddnts afINEe A y Sy

! http://www.tjapukai.com.au/svmanager/corporate/indephpaccessed on 14/12/09
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household tools to name but a few. The exhibition explores themes of spirituality, cultural heritage,
family, land and social justice through a variety of methods. One of the most effective ways the
material in the indoor musgm is presented is through a short twenty minute video presenting the
last 120 years of Aboriginal history, looking mainly at the impact of modern day on the 40,000 year
old culture. The video includes oral history accounts from Aboriginal people teflitigem own
experience and culture which is very enlightening, truthful and compelling, especially for those who
know little about the aborigine experience in Australia.

Visitors after gaining an insight into the traditions and history of the Tjapuka&t A& IA Y SEQ T NP\

indoor museum exhibition can then experience the culture for themselves through interactive
displays outside in various parts of the Kurunda Rainforest. The creation theatre sees the mixing of
live performers representing the old aboirig culture with new technology such as live holograms

to explain to visitors the story of creation as believed to be by the Tjapukai. Heading further into the
natural rainforest visitors can watch traditional Tjapukai dances that are used to represent the
meaning behind tribal totems, survival skills and song. It becomes clear to the visitor that unlike
traditional museums who display historical objects, the traditional masks that are worn by the
FO2NRIAYSEAQ INB | 20 f Sadritudl ifwiicNiey gieiwotnK Iy G KS

When thinking about how most people learn they are normally believed to be kinaesthetic, auditory
or a visual learner, this is a belief pushed in schools to encourage teachers to make sure all material
is accessible to alypes of learners. The Cultural Park has managed to offer visitors experience in all
of these areas, showing how important it is for all visitors to be able to access the material in some
way. The indoor museum offered both visual and auditory displaydicathe dances and theatre
performances. However perhaps it is the outdoor demonstrations which allow visitors to gain access
to a kinaesthetic practical insight into the aboriginal culture that really helps aid understanding of a
society that is totally ifferent to the one people experience every day in Australian and western
society. It is clear from the indoor exhibition that war, hunting, food, medicine, music and religious
beliefs were important in the Aborigine culture and this is something theytdrunite with the
outdoor activities. Visitors discover how to play a didgeridoo while learning how the aborigines
believed it connected with their souls, through spear and boomerang throwing visitors are made
aware of different techniques used in warfaaed hunting. Visitors have the chance to touch, taste

and feel food and medicines gathered from the rainforest and discover how it was used in everyday
aborigine society. The Tjapukai Aboriginal cultural Park is a hands on experience that allows visitors
to meet with real Aborigines who help explain the life their ancestors experienced, while being able
to relate to problems still experienced by the aborigines today.

The Cultural Park is clearly an effective way to promote the culture and historne dhtligenous
Australian people to a broader community and is a positive example of cultural tourism. The
experience of this museum can be used to show visitors that cultural diversity can and should be
seen as a strength that can be used to promote a celtbased on freedom, rather than racial
stereotype.

Selected Images
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DIDCOT RAILWAY CENTE

Friedrich Rudolf Johannes Newman (University of Hertfordshire)

5ARO020G wlAtglre /SyiNB 200dzLIASa 6KIG 61 a 2y0S hE:"
Great Western Railway (GWR). Preserved by volunteers, the Centre is credited with being one of the
most significant in Britain.

| have always studied under the logic that active participation adds a level of understanding that
cannot be achieved soletiirough literary research; the reason for my visit. 1st May 2010 was the
start of a special Gala celebrating the 175th Anniversary of the GWR, with numerous guest
locomotives joining their fleet for nine days. This was aalined trip by car (usingidzot Station

car park; jointly shared with the Centre). | visited independently of my institution on three separate
days, each lasting from 10:00 to 16:00.

¢CKS /SYyGNB o2lada GKS 2NAIAYLE wmpon f2020@ (A DS
demonstration lines, signal boxes and a museum of small artefacts. They have-fagnggeam
locomotives (some under restoration in their own workshops), many examples of carriage and
freight stock and a recently built replica 1840s Broad Gauge lotteenand train.

Owing to the Gala, guest locomotives were also running, including City of Truro (the first locomotive

to ever exceed 100mph), Nunney Castle and Autotank class 1450. With so many locomotives, the
Centre was able to display the shed asvduld have been in its heyday, with lines of engines in
A0SEHFYZ | YR KSAROD WR2VdB0 fRESY2yaid NI GAZ2Y GNIAya o6A0K
carriages. Finally, the visiting Autotank was fitted with autotrain gear, allowing it to run on the
branch line in prototypical manner via duplicate controls in the carriage.

My current research is based on the social and economic impacts surrounding the development of
mid-19th Century railways. Therefore | have studied sources including construction and
maintenance accounts, shareholders reports outlining the latest extensions etc. However numerous
sources directly refer to the technical and social development of travel and trains themselves; for
SEFYLX S LR2N O2yRAGAZYya T2 NNELIGINS S\WBRINE  A2YYLINRIONGE V&S
reliability of locomotives and the danger and discomfort to staff.

Consequently my research placed the site within a greater context of technical, social and economic
development. For example, it permitted great@nderstanding of why there was so much fear of

the new technology as demonstrated by Bregalige locomotive Firefly compared with earlier

equine transportation, along with the fierce inteompany arguments over the logistics of having

more than one natioal track gauge I NBdzySy Ga a2 F2NOSTdZ GKS& 4SNB
DI dzZ3S4a Qo LG +Fftaz2 KStLISR SELXIAY ¢Ké &z Ylye Ofl
technological advancement and changes in what was required of them.

The vsit also broadened my understanding of what | had read, along with adding several key pieces
of information that would otherwise have been extremely difficult to appreciate through
documentation.

The most fundamental impact was seeing a steamashed ira period configuration, with numerous

engines being tended no longer a common occurrence. This visualisation of an active depot,
further aided by demonstrations of turning and coaling showed the physical effort and planning
involved to create a reliablservice. Having rolling stock dating from approximately 1840 to 1940
AK26SR K2¢g yS¢ GSOKy2f23ASa 6SNBE LI ASR o0So3aod
as steam injectors had yet to be invented) and their restoration sheds allowedwa ofighe

37

——
| —



technical intricacies of steam propulsion and the work involved in maintengrex@abling me to
view construction methods in a way one could not visualize from the records.

Ly aLAGS 2F NBFRAYy3I 2F L} 2N AeiRpbuiidg2ayhawing ghd Wt | NI
soot, with next to no suspension was an experience that defies description! It was noteworthy that

even the roofed Second Class carriage was similarly uncomfortable (also having wooden seats and
open windows), even if the spension was a marked improvement. By comparison, the 1900

WOt SNBaili2NEQ OFNNRAFISA RSY2yaildNI}GSR K2g LI eAay3
seats, ventilation, dedication to detail superior to today and new technologies such as
communication ords. | was able to see some continuations though, such as the lack of corridors

and the primary use of wood for construction.

Having gained special permission to experience conditions for the crews on the footplate (the
locomotive cab), the strength & RSEGSNAG& NBIdZANBR (2 dzy RSNIIF 1S
apparent very quickly. Furthermore, a footplate ride on City of Truro provided yet more
appreciation for the conditions faced by locomotive crewthe sparse cab provided little shelter

when reversing; catching wind and rain. The Driver also explained variables which affect engine
controls and how the basic dgn principles are virtually unchanged from the 18&0gseful for

when comparing railway developments.

The forward visibility (alonghe boiler barrel) was superior to other locomotives present due to

| KdZNOKgl NRQ& GF LISNBR 02AftSNJ RSaA3days odzi adAaftft NI
Most importantly, the ride demonstrated at its most basic the skill of the cresafiely operating

such a complicated machine to a schedule and how atrocious conditions could be for them, even

with later attempts to improve them.

To conclude, my studies resulted in being able to contextualise what | saw to the broader eras they
originated from, but the day also graphically demonstrated how conditions drastically improved for
passengers, while the early issues of visibility, physical exertion and crew conditions lingered right
until the end of steam. While technology resulted in fasiad more efficient engines, it was the

skill of those operating them that led to their success, popularity and fame today. A picture may say
a thousand words, but the experience of riding in the cab of a steam engine is easily worth a
thousand pictures!
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Selected Images:

Broad Gauge Second Class coach
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IDENTITY AND THEENVIRONMENT IN THANDES
Steven Elliott (Newcastle University)

Between June and September 2010 | travelled to Peru and Bolivia to study cultural identities under
bSgOlFadatsS ! yAGSNEAGeQa @GFOFiA2y a0OK2fl NEKALI aoOK
numerous personatontacts with the people whom | had previously only studied from afar, |

became increasingly aware of the sensitive and personal nature of the study of identity.
Furthermore, due to the importance of environmental issues to Andean identities | learrtaeao

these must be dealt with sensitively.

Whilst speaking with Andeans regarding their identity, as | felt the sincerity in their voices, | realized

the importance of this issue to many people and how respectful | would have to be when handling
thisinmyNBS &SI NOK® a2RSNYy KAAG2NR2INI LIKé | NHdzS&a F2NJ
O 2 Y'Y dzy SHowe®g whist | never felt compelled to criticize the works of Anderson et al, they

can perhaps cause the historian studying from afar to forget itinaigined communities are built on

GSNE NBIf (KAy3I&ad alE 2S0SNN&a O2yOSNya TF2NJ adz 2!
dzy RS N&A i | Yy RéulliEhi(pheBomenar? sbdh As identity, and this project has brought my own

views far more in line ith this opinion?

When interviewing Andean people to gain an insight into their personal interpretations of their

identity | was surprised to find that many understood this concept, which | only became aware of at

dzy A BSNE A G & & WL R Suéindaiii Anerfca) aslit is waM@vidd hltSpgriiapsimdre so in

this region which has suffered a particularly troubled past. However, | was unaware until my visit of

iKS SEGSyd GKIFG GKA& RSoOoFGS KFER FAfGSNSRI R2gYy
expressed my pleasure to discover how knowledgeable people were of Andean history and was
IABSY (GKS NBLX @& OGKIFG WYl ye LEveness coRlentyldbécaniey 2 6 ( F
increasingly conscious of the extent to which history is atipal act and, in turn, that the events

upon which it is constructed upon are of great personal importance to people. Therefore, as | felt

GKS LI &aarzy Ay AYOUSNIBASsSSaQ @2A0Sa L NBFHEAT SR |
as the rebelbbn of Tupac Amaru Il and the brutal executions that followed must be dealt with
aSyaridAagStesr gAGK 2So0SNRaE WSYLI GKSGAO dzy RSNR G yF

This understanding extended also to religious traditions, particularly those with environmental
concerns, which | had alsviewed previously with only the objectivity of a historian and not the
empathetic understanding also requireihe Andean religious tradition of reciprocity is known as
WIeyAQ YR Al 3I20SNYya o02GK az2O0Alf dEdpremidedis/ & | &
simple, nothing is received without giving something in return nor-vasa. Whilst it is a simple

notion, and one echoed by environmentalists towards issues such as foresting, to see it put into
practice had a profound effect on nif) In the rural Andes, where pré€olumbian beliefs are most
AadNRy3afe KSEtRXT L 0SOFYS IgFNB 2F GKS LN OGAOS 2
FOGAY3I & |y dzy2FFAOAL t6 | NIOR S5 AFIESLWE | 2AF SNRISAGEKS Ri Hii
and water conscious irrigation, combined with crop rotation, would allow for sustainable fadring.

In short nothing is exploited nor wasted, and everything replaced via natural irrigation or crop

® Benedict Anderson, Imagined Communitites: Relections on the Origin and Spread of Nationalism (London:
Verso, 2003)

% SvenElizeson, Max Weber's Methodologies: Interpretation and Critique (Oxford: Blackwell, 2002), 80.
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rotation, without use of artificial fertilizers or pestilgs. As with many traditional processes of
manufacturing or agriculture in Peru, Ricardo mentioned, with pride evident in the tone of his voice,
that this was a pre&Columbian technique and its practice has continued into the present. Perhaps the
influenceof postcolonialism, in its Latin American guise of indigenismo, the perseverance -of pre
Columbian ways of life was also stressed in many museums and appeared to form an important part
of the contemporary Andean identity.

As already mentioned in this egsa felt the need to approach my research into Andean identity
cautiously and with a degree of empathy. As environmental issues formed such an important part of

this identity | took the same approach with these. The importance of the environment to theaéind

NEf AJIA2dza ARSyGAdGe A& SY02RASR Ay (GKS RSAGex t I
Wg2NIRQ A& | Y2NB FO0O0Odz2NIF 4GS GNryatraaAz2y GKFIYy WS
Pachamama. This 4affirmed my feelings, that idertités, although constructed, are constructed on

very real and personal beliefs, including the Andean connection with the environment. As my
empathy with this identity grew, in turn so did my empathy with the environmental causes which it
influenced. RememeRA y3 GKIF G L gra | 3IdzSad Ay 020K GKS 02«
this empathy caused me to consider my impression on my hosts, the people of Peru and its
environment. As such my decisions in choosing guides for hiking or other tours weenaet

strongly by whom ensured a low environmental impact, something | had not previously considered.

| considered the environment as a host because of the Andean belief that Pachamama, and thus the
earth, is a living being. As such this sentiment of rizdanectivity meant the empathy | felt to
environmental causes in Peru continued at home. Therefore, after a trip that intended to research a
culture that | hope to study much further, | have returned not only with more questions about
Andean culture but lso my own lifestyle and academic approach. In short, | have developed an
empathetic and subjective interest with not only Andean culture, but also the environment, that |
feel allow me to adopt the correct approach in my research and lifestyle respgctA®imentioned

at the start of this essay distance can possibly lead to the historian to not fully appreciate the
sensitivities of his object of study, the same is true of the environment. | believe having, to an
extent, bridged that gap | have a greatenderstanding of how respectful | must be of both my
object of study and the environment and that in both cases | must, literally and metaphorically,
WGNBIFR OFNBFdz f 2 dQ

Selected Images:

Photograph of Tipon irrigation systems and  Photograph of Cusco Cemetery, many of the
agricultural terraces graves contain offerings such as Coca leaves
to Pachamama
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