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Learning by producing student journals

Case Study

1. Project Overview  

The following report and the work it presents were funded by the Cultural Studies Learning and Teaching Project Fund.
ADC-LTSN funded us to undertake research into a project Learning by producing student journals.  We chose to investigate this area because we were looking to find a way to integrate the publication of a student journal/magazine into an assessed module in the Media Communications and Cultural Studies Programmes in the Department of Media Communication and Cultural Studies in Bath Spa University College.  The initial idea for the project grew out of our past experience where the attempted production of student journals/magazines had failed because of the way that student assessment for modules impacted upon the voluntary input of students.  Whilst we had found that students were initially keen to participate on a voluntary basis in the production of a student journal/magazine, the growing competition between assessment and voluntary activity as the semester progressed prevented consistent commitment to such a project and resulted in students dropping out to concentrate on assessed work.  

The opportunities offered by the possibility of the Media/Cultural studies project funded by The Cultural Studies Learning and Teaching Project Fund permitted the teaching team to design and introduce a case study, practical module in which students would produce such a journal as part of an assessed module.  

1.1 Aims of the project:

The aims of the project were to facilitate the transfer of experience, skills and knowledge that students acquire through the production of a student journal as part of their degree programme.  We also wished to facilitate the introduction of a wide, multi-skilled, level one module that offered inter-disciplinarity and multi-disciplinarity and one that allowed for a practical and functioning end product that could be built upon year on year.  

In terms of the case study the Media/Culture Journal was defined as a student online publication; the specific framework for the publication to be “by students/for students,” with the content and context of the publication to be decided by students taking the case study module.  Students were to be responsible for the output of the Media/Culture Journal in terms of design, content, planning, management, editing, and the evaluation of their journal under the guidance and support of the Media and Cultural Studies teaching and technical team at Bath Spa University College. One of the key aims of the project therefore was to develop a mechanism that enabled students to decide what they  wanted to achieve from the module.  This in turn necessitated students taking an active role in defining the parameters of the programme of study.  Students were to link their own needs and desires to the assessment requirements of the module and manage and consider the way in which the two elements would come together.    

1.2 Rationale 

It is widely recognised that students working on projects and in collaboration can develop a wide range of cognitive abilities and personal and transferable skills that are often underdeveloped by some traditional teaching, learning and assessment processes.  

· The initial motivation of the ‘learning by producing student journal’ project was to assess and test the effectiveness of placing a functioning, student led journal project within the framework of a level one module to analyse the effectiveness and problems associated with such a task.      

· The assessment needed to allow for final and continuous assessment; the formal assessment of the link between theory and practice; problem solving; team-dependent learning situations; and self-evaluation.

2. The aims of the case study:

The main aims of the case study were:

· To engage with some of the areas of concern related to student-led learning and to facilitate student ownership, encouraging student-centred learning.    

· To engage with theory and practice.

· To investigate team-dependent learning situations.

· To facilitate Problem-based-learning situations.

· To allow for student self-assessment and peer-assessment. 

In order to facilitate the aims of the module students were required to:

· Construct a design for the final product relevant to the software introduced on the module.

· Research and Write articles for and produce images, photography, advertisements etc., for the final product.    

· Investigate relevant data for inclusion in the final project (issues that are relevant to Culture/Media students).  

· Produce a final student journal for publication online via relevant dissemination routes.
· Elect an Editorial Board from amongst student members on the module.
· Attend lectures, workshops/seminars dealing with technical, theoretical and practical elements appropriate to the production of an online journal.

· Engage with various theoretical frameworks including cultural and narrative theory; journalistic practice (ethics, law, form and context); media and communications theory, audience and reception theory; practical applications in terms of technology, team work and IT, web-based, design skills, vocational and working practices.

· Keep an individual journal/diary throughout the module, which would include lectures, workshops, teaching sessions and details of individual or group work outside the formal teaching sessions. 

3.  Theory and Practice

The teaching team started their discussions relating to theory and practice from the premise that there is a perceived binary opposition between theory and practice that is limiting and divisive. We felt that overcoming such an opposition would involve a redefinition of both media practice and vocationalism. Typically, educators in media and related disciplines have tended to respond to the requirement of vocational relevance within courses and programmes of study by implementing or increasing the amount of ‘hands-on’ technical skilling.   We also felt that most of the attention has centred on equipping students with production and post-production skills such as video editing or web design. While the acquisition of such techniques is not in itself problematic and was a built in requirement of the case study, the lack of contextual awareness that often characterises ‘vocational’ programmes of study is a more serious issue. The over-concentration on the generation of completed product serves to underplay the significance of process, and thereby, learning. Design decisions, the management of client relationships, the ability to project and contingency plan, to be critical and self-reflective, to work in teams, recognise one’s own preferred modes of operation, strengths and weaknesses, to cope with unexpected situations such as technical failures or modifications to project briefs, are just some of the essential elements of practice that are potentially masked by overemphasising technical skills acquisition and the ‘professionalism’ of the final product.  We felt that our main challenge was to find ways of incorporating such skills within the case study.
It was considered essential that students’ understanding of the position of the work they were engaged in and how it related to the activity and practice that precedes and follows it, was central.   Students needed therefore to become conversant with the practices and processes of production, the shape and structure of the organisations, institutions and other bodies that comprise the industry in which the work they were carrying out would be located.   These vocationally relevant elements needed to be integrated within the theory and practice carried out on the module.  We did not use simulated industry conditions nor role-play, but emphasis on the above was central to the lectures, discussions and workshops.  In this way the case study can be seen to comprise more than simply a series of technical competencies. 

With the above in mind it was acknowledged from the outset of the case study that the theoretical aspects of the module would concentrate on those elements that were usually absent in vocational modules concentrating on technical skills.  The success of the project depended upon breaking down the perceived oppositions between theory and practice in terms of student understanding at level one.  The importance of those elements discussed above together with the integration of technical skill, a clear understanding of the target audience, industry ownership, ethics, the way meanings are constructed by both the production team, the text and the audience were central.  It is these aspects that the case study attempted to combine within its theory/practice/group/team work structure.  

It was also considered vital that the structure of the assessment together with the natural application of the theory to working practice be complementary and encompass as many elements as possible in order that students were aware of the position of the work they engaged in and how it related to the activity and practice that preceded and followed it.  

For example:

· Links to ethical and legal frameworks were stressed in both lectures and in the process of decision making relating to content and context.  

· Editorial frameworks in the industry were outlined, as were roles within the publishing industry.

· Important issues such as the ‘glass ceiling’, ‘freelancing’ and questions of talent versus learned skills were discussed as central issues within journalistic debate.  

· Discussions of such issues as taste and decency in relation to journalism together with questions as to what relation the various contributions to the Journal had in terms of gender, race and ethnicity were central to discussion.

The application of theory was stressed throughout the module, with emphasis on discussing theoretical concerns in terms of their practical application and their place within the working practices employed by the industry.   

Student ownership of the case study offered the challenge of students producing their own end product, identifying their own desires and choices, working out what would be needed to achieve their aims and those of the assessment required.  It also allowed students to define what skills were already available in each group – and individually - and decide which needed development.   In terms of problems encountered on the module by students the teaching team could not predict ‘problem scenarios’ and/or assess the correct approaches to these.  Instead we adopted a problem-based learning approach (PBL) more reflexive and one that responded to the needs identified by students in relation to the problem scenarios encountered.  This is at once the strength and weakness of this approach, in that it potentially creates a great deal of work for tutors, whilst at the same time offering genuinely tailored curricula.  Accepting that no two cohorts of students will present the same sets of skills this means that this module, structured in this way, remains fresh and different (and challenging for both students and staff) on each delivery. 

M. Savin-Baden writing in Problem-Based Learning FAQs  in 2000 indicates the difference between problem-solving learning and problem based learning as follows:

Problem-solving learning (PSL)is the type of teaching many staff have been using for years and the focus is upon giving students a lecture or an article to read and then a set of questions based upon the information given. Students are expected to find the solutions to these answers and bring them to a seminar as a focus for discussion.

Problem-based learning (PBL) is different. The focus here is in organising the curricular content around problem scenarios rather than subjects or disciplines. Students work in groups or teams to solve or manage these situations but they are not expected to acquire a predetermined series of ‘right answers’. Instead they are expected to engage with the complex situation presented to them and decide what information they need to learn and what skills they need to gain in order to manage the situation effectively.

(M. Savin-Baden, 2000, ‘Problem-Based Learning FAQs’)

Working from the above the teaching team recognised that a module that facilitated student ownership as a central criterion, did not lend itself to a typical PSL approach.  The demands of PSL wherein tutors define and map the parameters of, design and deliver a programme of learning as outlined above was not appropriate for the Media/Culture Journal.  PSL was not in keeping with the stated aim of the module which was to facilitate student ownership and encourage student centred learning.    

Instead the teaching team agreed upon an approach that was broadly inspired by the ‘problem-based’ learning model.  The module was set up and structured to permit students to ‘work in teams to solve or manage situations that arose in the context of working within the publishing industry on a specific product.  As problems arose students were expected to engage with the situation, analyse the complexity of the problem, and make decisions about what they needed to manage the situation effectively.  Whilst some of these were anticipated by the teaching team some were also a result of student choice in terms of the journal content and context.   

4. Outcomes - Students would:

Subject knowledge

a. Gain basic knowledge of web-based technology (Access [database software]; SNAP [questionnaire software]; FrontPage; Word; PowerPoint etc.)

b. Know the history, context and development of the relevant approaches to the construction of an online publication.

c. Acquire knowledge of production techniques, research and routines/processes of the media industry applicable in a vocational context, as evidenced in the creation of pre-production and production, and supporting critical documentation.  

d. Gain theoretical and practical knowledge in relation to publishing a student journal including cultural theory; journalistic theory and practice in relation to media practice and vocationalism (ethics, law, form and context); media audience and reception theory; and theoretical implications in terms of technology.    

Subject skills
e. Gain skills in small group-based activities in a simulated working environment (working to specific deadlines; working within design limitations; working individually and co-operatively on articles and reviews etc; investigating advertising criteria and ethics etc.)

f. Acquire skills in reviewing, evaluating, and exploring course reading material

g. Be able to analyse images, articles, and practices relevant to media/cultural studies publication.
General skills   

h. Be able to evaluate critically media roles and skills in production work and the wider context of production via personal project evaluation and project dissemination.

i. Gain transferable skills through the development of oral, analytical and critical skills, study and research skills.

j. Gain skills in-group liaison, gathering balanced data, interview techniques, production of questionnaires and various other practical skills.

k. Enable students to use creative technical skills (image, layout, style etc.)

l. Experience peer assessment and self-assessment via project journals/diaries and self-evaluation.

5. MODULE STRUCTURES
5.1 Module details:  

· The module was structured into two three-hour sessions – 39 students in two separate groups.  
· See module handbook (Appendix 1) for a week-by-week breakdown.        
6. Commentary:

6.1 Student brief – The students were informed that this module was a case study, and of its role in the Project.  The teaching team clearly stated that student into the module was valuable, and that they would be afforded the opportunity via ongoing feedback to facilitate change.    
6.2 Structure of teaching sessions – Teaching sessions were divided into one-hour slots for lectures followed by one-hour practical sessions in relation to Front Page and IT skills.  The working schedule for the final hour, and out-of-class independent learning and participation, was agreed by the tutors and in relation to the various demands of group projects in each group (see ‘working practices’ below). 

It was agreed that the following guidelines were to be included as essential components of the case study module structure. 

1. Extensive supporting materials.

2. Flexible approach to change in line with feedback and assessment of working practices.

3. Tutor and technical support of the group work process.
4. Continuous module feedback opportunity via discussion groups.
7. Assessment – full details of assessment can be found in the Module Handbook in Appendix 1. 

7.1  Assessment strategy was structured in relation to the following:

· Bath Spa University College’s assessment criteria and with reference to the following: 

· Group Work Assessment in Media Production (GWAMP) at http://gwamp.bournemouth.ac.uk/goodpractice.html.

· The Programme Benchmark Statement for Communication, Media, Film and Cultural Studies (2002) http://www.qaa.ac.uk/crntwork/benchmark/phase2/communications_textonly.htm
· QAA guidelines for assessment: www.qaa.ac.uk/crntwork/benchmark/benchmarking 

                  www.qaa.ac.uk/crntwork/benchmark/phase2consult.…….

· LTSN Generic Centre Assessment Series: www.ltsn.ac.uk/genericcentre 

· Problem Based Learning information http://www.hebes.mdx.ac.uk/teaching/Research/PEPBL/
      http://www.hebes.mdx.ac.uk/teaching/Research/PEPBL/page6.htm
7.1.2   It was agreed by the teaching team that assessment criteria should also be structured to contain:
· A balance between intellectual and practical elements of the module.

· Assessment that would allow for achievable rather than aspirational goals.

· An assessment section that allowed for self-evaluation. 

· Assessment that would facilitate student reflection on their participation and that of their peers within the group-working environment. 
· Assessment criteria that was transparent allowing students to understand the assessment process.   
7.1.3 Assessment consisted of:

Journal 30% – In the student journal, students were required to:

· Analyse six sessions including lecture, workshop and student-led work.

· Link the theoretical aspects of the lectures to the practice in terms of the seminars and the student-led work.

· Trace the process and progress of the group contribution in terms of team work and their individual contribution.

 Self-Evaluation  10% – In the evaluation, students were required to:

· Reflect upon the learning process from their own personal perspective.
· Evaluate various aspects of the module (theory, practice, team work, individual contribution to the final project.
· Identify the areas that they felt would be useful to them in the future.
· Evaluate the module as a whole in terms of the balance and interrelation of the organisational skills, transferable skills and personal skills that it had developed.
Final Project ​ 60% – The final project was assessed as a finished group contribution, all members of the group obtained the same grade relevant to their group web pages; students were assessed on:

· Their understanding of the web-authoring package.

· The management of their web pages.

· Their ability to construct a user friendly web page based on their introduction to the requirements of Disability Discrimination Act, Part 4 (2000).

· The overall quality of their design.

· The use of navigational aids and external links.

· Editorial skills (spelling, grammar, etc.).

All assessment was due for submission at the end of the module in week 13 (see Appendix 1)

8.  Module in Practice: 

Working practices, problems encountered and amendments – The module was very tightly structured to facilitate the acquisition of critical and theoretical areas, together with technical/computer skills problem solving and organisational skills, transferable and general skills.  Initially we intended lectures to start from week one, in practice the first three lecture slots were taken up with setting up the working schedule and practices and formal lectures started in week four. The week-by-week breakdown of the module is listed in the module handbook appended to this report. (For details of the week-by-week breakdown of the module and full details of key readings and lectures please see the MC1006 Media/Culture Journal Handbook appended to this report)

In week one: students were allocated groups by the tutors and asked to outline the skills they already felt were in place, these were outlined as technical; organisational; creative; practical.  

· Students were required to fill in a questionnaire stating their own skills within the following categories – administrative/editorial; IT; Graphics/Photography; Reporting.  In addition a final section of the questionnaire required students to state their preferred role in their groups.  With this final section we allowed for the possibility that students would prefer to take a role unfamiliar to them, rather than concentrate on a role in which they already had skills/confidence.   

Re-structuring of lectures – Despite the fact that lectures were written into the module handbook from week two, it was soon evident that these would have to be re-scheduled in favour of assessing skills, forming coherent groups and agreeing a structure for the Media/Culture Journal.  It was decided that reading should be circulated from week two, but that formal lectures would now start in week four.  

In week two: the information supplied by students was disseminated across the groups and each group was agreed in terms of the balance between the categories required.  

· Students were specifically allocated roles within appropriately balanced groups as per their preferences (as far as possible).  This procedure was very smooth and the teaching team were fortunate in that all students’ preferences and skills were easily slotted into groups with their agreement.  

· Groups were informed that at the end of each week an agreed report was to be forwarded, by email, to the module leader with details of: i) work undertaken, ii) work planned and, iii) problems encountered/overcome.   

· Students were asked to consider what sort of journal they would want to produce.  They were asked, in groups, to come up with ideas to be put before the class the following week.

In week three:  the groups and the teaching team held a wide-ranging discussion based on students’ ideas about what sort of Journal students wanted. The suggestions were varied and were mostly coherent and positive (see Problem Based Learning below).

The first three weeks were fully taken up with practical workshops accompanied by reading materials and these intensive practical workshops were necessary to organise and structure group work and work through the process of decision-making in terms of context and content.  By week four this had been achieved to a high standard, groups had formed and bonded, students had agreed roles within groups and various contributions to the final project were underway.  Lectures were formulated to fit with the needs and requirements of the various group initiatives.  
In week four: the pattern for sessions was clearly established and agreed.  Final decisions on content and context were decided within the ethical framework of the University College (introduced in week two).  Feedback procedures were outlined:

· Weekly feedback by group leaders by email on work undertaken, work planned and problems encountered.
· Feedback sessions built into workshops weekly
· Weekly tutorial hours set aside by tutors for individual feedback where required
· Election of student representative for the module to feed back to steering group meetings
· mid-semester focus group session to be timetabled in week six.   
Weeks 5 and 6 continued the working pattern established in weeks 1 to 4, these two weeks also consolidated and assessed the first four weeks through lectures, a series of group and individual tutorials and formative assessment of project contributions.   There was a structured focus group meeting to discuss the module (see feedback report below) and further preparation for group assignments.


From weeks 7 to 10 lectures and workshops ran each week and students pursued, in groups, the assignments that they had been allocated.  Regular tutorials/updates with teaching team wereavailable as required.

Week 11 was the submission date for final online project contributions and preparation for final edit by the teaching team and student members of the editorial board.

Week 12 final edit by the teaching team and student members of the editorial board.

Week 13 submission of assessment (Journal and self-evaluation).  Feedback discussion and questionnaires. 

Note:  For full details please see Appendix 1, Module Handbook. 
9. Feedback on progress  

Continuous feedback was encouraged both in teaching sessions, by individual tutorials and by weekly email reports.  The group also elected a student representative for the module to collect comments and attend formal meetings of the steering group.  
9.1  Report from student representative (mid-semester feedback at Steering Group Committee) 

· Students were ‘enjoying the module’ and whilst they found its flexible structure and workshop environment strange at first, once the adjustment from the usual structures of ‘theoretical’ modules had been made, students reported that they enjoyed both the ‘ownership’ of the module and the ‘flexibility of group and individual work’.  

· Students had raised the issue of theory and asked about the links between theory and practice.  It was agreed that the teaching team would report back to the students and discuss the combination of theory and practice in the following session.  This area would also be monitored closely once formal theoretical lecture series begins in week four.  It was also agreed that the teaching team would construct a website for the project and that lecture notes would be placed on this site for students’ information.

· Students had also raised the issue of weekly feedback to tutors.  They requested that this be formalised more precisely as they remained unclear as to what was expected.  It was agreed that a formal feedback form would be designed which would be completed weekly as a guide for team leaders, this would then form the basis of the weekly email report to tutors from team leaders.     

· In terms of the course students had found the freedom associated with the final individual work hour difficult at first, being more familiar with lectures and seminars, the workshop/student-led working was unfamiliar.   However, it was also noted that once they had understood the structure of the module and adjusted to this formula they were happy with both the structured sessions and the final hour where they were free to select their tasks and work individually.  
Unfamiliar learning environment – Continuous feedback from students initially indicated that they were finding the flexibility/freedom of the module difficult.  The need to be told what to do, as opposed to deciding for themselves was found to be problematic and independent learning was seen as a problem.  The sessions were tightened up to make sure planned work was organised for the individual and group work outside of classes. However, once the structure of the sessions became apparent and the groups found focus for their efforts these problems slowly receded and student enjoyed the freedom and independence.
· Students commented that non-attendance impacted on the ability for groups to work consistently and on planning and organisational strategies.  Whilst it was agreed that the importance of attendance had been stressed from the start of the module, this remained a problem to be raised again at the next group meeting.  
The feedback indicated above was taken from feedback sessions in the workshops.  More formalised feedback was planned through the student representative’s report to the Steering Group meeting reported below.  See Section 7 “Student Feedback” 

10.  Problems encountered.

10.1 Problem-based learning scenarios. 

One problem that emerged in reference to a project on University planning and strategy was one that involved access to senior management at Bath Spa.  Senior management were very helpful and approachable in terms of time and availability, however students were not permitted to record interviews and were asked not to quote directly.  This initially proved a problem and one team in particular had to work together to solve and manage this situation.  They used early discussions on ‘considering your sources’ and ‘interviews’, lectures and readings and reference to issues of procedures and appropriate use of materials to solve this problem.    Reference back to these materials and guidance from the teaching team allowed student to restructure the information gathered into a general article rather than a specific interview feature: (see Bath Spa Voices)  
There were problems of access to information in relation to personnel, venues, etc.  Students handled these well:
· One group wanted to visit various sports games and venues.  They approached various sports bodies for free tickets and these were forthcoming.  (see Bubble Bath) 
· One group asked for letters of introduction for use in their investigation of eating places in Bath. This group of students has provided a guide of local pubs, restaurants and cafes (see Places 2 Go).   Another group provided a comprehensive guide to Bristol and Bath coffee houses, including price comparisons and customer feedback, (see Follow the Cattle Grid Road)    

10.2 Content and Context of Journal

Balance between student-led work and tutor-led work: One of the early problems encountered involved the appropriate balance between flexible student-led working and guidance from tutors.  

· One group wanted to concentrate on a narrow music feature.   However, as it had been agreed that the Journal would focus across a broad range of student types in terms of age and interest range, it was pointed out that this was perhaps too narrow a focus.  It was also noted that it was dependent upon simple web searches and therefore not sufficiently demanding in relation to the outcomes of the module.  Initially the group were very reluctant to widen their focus and the teaching team had to be prescriptive offering alternative venues and areas for research.  Once the group settled to the new criteria they worked hard, obtained free tickets to various musicals and different venues across the area.  They embraced the project fully and became more involved and interested in outcomes and group interaction. Consequently, one member of the group reviewed the current production of Romeo and Juliet at the Theatre Royal whilst another was able to obtain a complimentary ticket to the Eden Project.  Both enjoyed their experiences, admitting that they were ‘not just for the more mature student’.  Their reviews can be found in the Bubble Bath section of the Journal 
· One group initially wanted to write a feature, which was a list of very student subjective complaints.  The teaching team pointed out that whilst these were important, they were issues that should be raised with the Student Union or Housing and that as this journal was intended for general dissemination and for prospective students across a range of institutions, such issues may not be suitable.  It was, after general discussion with the whole group, decided that this sort of problem would be best served within the Student Union context or the Student Services context rather than in the Journal.  A compromise was reached (see Campaigners) 

· Some students were keen to work individually but not willing to share information. This is well demonstrated by the In the Know team, who provided no front page index to their site (although this was a requirement of the assessment) and whose pages were all individually constructed and contained no links to pages belonging to other members of the group.  As a result this group lost vital marks.

10.3 Attendance

One of the major issues that became increasingly problematic was that of attendance.  This was an issue in particular relation to group-work.  The teaching team recognised from the outset that attendance would be an important factor given the importance of collaboration and co-operation required in the group environment.

The value of team work to students in terms of employment is not always recognised in an educational system that encourages competition.  However the skills associated with team work build character and leadership qualities and these skills are also required in employment, particularly in a media environment.  The problem of low attendance threatens the success of a module that has group/team work as a central component.

Attendance was discussed as a possible area for adjustment when the module is repeated next year at Bath Spa and several possibilities were raised..

a. Making attendance part of the assessment for the module.

b. Penalising students who failed to alert tutors of non-attendance via email or via group leaders.

c. Giving individual students below 50% attendance a penalty of 10% from the final mark.

d. Making attendance compulsory unless evidence of sickness or mitigating circumstances was made available.

· Another area of concern related to attendance was the ‘drop out rate’. Three students dropped out of the module (two very early and one later for health reasons).  This meant that group decisions were disrupted. (however, this tested the teams’ ability in PBL as well as their flexibility and team cohesion).  

· Attendance dropped off as the module proceeded and this was discussed at the steering group meetings and in the group as a whole.

(Bath Spa University College has a system in place where tutors inform the Student Programmes Office in week 5 as to problems with attendance, students are then contacted and informed of the serious consequences of poor attendance.  However, in the case of a team intensive module, the week five deadline was considered unsuitable.  The absent students were contacted from week two by tutors via text and email.  The need for attendance was stressed at all points of contact and bar a very few exceptions attendance remained at around 80%).

· The teaching team reported to the steering group that the Department had the option to increase required attendance to 75% (for future Media Journal modules).  Student feedback was requested as to whether students felt this was appropriate and whether the attendance was enough of a problem to justify such a move. 
 

(The implications for students were fully explained to students.  It was subsequently agreed that close monitoring and follow up would be continued throughout the case study and this would be stressed via individual letters from week three.)

10.4 Group work problems:

Of particular concern as the module progressed was the ‘go it alone’ student.  The student who comes up with an idea and then finds it difficult to allow participation by other members of the team.  (teams were encouraged to share ideas and in the case of a whole group concentrating on one idea the team leader was asked to delegate tasks to see the idea to full potential).

11 Student Feedback (end of module feedback via questionnaires)
Positive learning outcomes:

· Ability to link theory and practice 

· Understanding of the industry and the way it works in practice.

· Improved computing skills.

· Team building.

· Understanding of working environment/practice in publishing industry.

Positive elements of the module: 

· Freedom of choice and emphasis.

· Ownership of the module.

· Interesting and relevant subjects and areas of investigation.

· No books to buy.

· Two teaching staff working together and individually added variety and interest. 

Problems encountered:

· Difficulties with communication between the two different seminar groups and to some extent between groups within the seminars. 

· Three-hour sessions were too long.  Students suggested that the time should be divided between a one-hour lecture and a two-hour workshop, thus allowing for a change of environment and a break.

· Breakdown of computing facilities at crucial moments.

12. Concluding remarks:

It is inevitable that new and innovative learning and teaching practice will bring with it a set of challenges to be tackled by both tutors and students alike. As a consequence of the reflective practice of tutors and in response to feedback from students in the focus groups, a number of key issues were identified. Where possible, these were tackled throughout the first run of the module, and all will be taken into consideration in the design of subsequent runs and associated modules.

One of the major issues the teaching team encountered related to their own ambition. In particular, setting up the parameters of independent learning and encouraging students to recognise the importance of the idea of their ‘ownership’ of the module within a structured framework of feedback and group organisation required more time than had been initially anticipated and allowed for in the module programme.  Whilst tutors had assumed an almost immediate and smooth transition into group work and independent learning, this was more difficult than expected.  Students needed time to adjust to the structured feedback and organisation of work and, in response to this feedback, the module was modified in terms of both pace and content in order to facilitate the transition from ‘traditional’ learning scenarios (which the students were familiar with) to the central ideas of ownership, independence/group dependence and choice. Once adjustments were made the module proceeded smoothly and students enjoyed and appreciated these aspects of the learning experience. The emphasis on group and independent working also necessitated a stronger support system of tutorials and feedback session than were initially put in place.

The main issues raised in feedback was the need to strengthen communication between separate groups working on the same journal and improve the communication structures within groups especially in relation to attendance, group work and the format of the sessions (specifically, the three hour workshops).

In the academic year 2004-05, there are already three groups (54 students) signed up for the module and the communication issue has been addressed as a matter of priority.  It is anticipated that there will need to be at least four all-group meetings scheduled within the timetable to facilitate discussion, feedback and decision-making during this run of the module.  Three hour sessions have been adjusted to a one hour/two hour split for each of the three groups.  Attendance will be closely monitored and followed up by tutors, and group dynamics will be monitored in relation to attendance problems.  The broader pedagogical issues that frame a module such as the Media/Culture Journal remain relevant and ongoing – defining theory and practice in relation to the module; balancing assessment in terms of both individual and group work within the teams; negotiating module ownership and problem-based learning arising as a result of student led work will continue to be monitored and revised as the module grows.   

13. Further information:

The final Journal will be published on the internal world wide web in BSUC in October 2003 http://www.bathspa.ac.uk.  

The Department of Media and Cultural Studies at Bath Spa University College will be running the module in the second semester of the 2003-2004 academic year.  The module will be updated and adapted in line with the findings discussed above.  The Media Journal produced by students in 2002-03 is copied on CD-ROM, copies of this, the updated Module Handbook and a Module Teaching Pack can be obtained by contacting Margaret Shaw at m.shaw@bathspa.ac.uk. 

The teaching team at Bath Spa have also decided that the Media/Culture Journal lends itself well to partial delivery via a Virtual Learning Environment (VLE) to run in conjunction with the module and add value to the teaching and learning experience.  The VLE is under construction and will be introduced in 2004.

Appendix One: Media/Culture Journal 2002-03.
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Disability statement

If you are or feel yourself to be, a disabled student it would be most helpful if you could please advise me, either personally or by letter, of any special requirements you might need to make your participation in this module easier.  I will do my best to help.

The School Disability Officer is:

Dr. Roberta Anderson

Room NE108

Tel: 01225 875526

E-mail: r.Anderson@bathspa.ac.uk
Workshops will take place in CN104 on Mondays at 9.00 and 1.00

Media/Culture Journal: MC1006 (Runs in Semester Two)
Module Coordinator: Margaret Shaw
Introduction:
Rationale for Module: Educational and Academic

This module offers students the opportunity to contribute to a Media/Culture Journal from its inception to publication (www/printed) within the framework of a specific skill based and theoretical module. The module will offer basic computer skills in online publishing, a theoretical framework in journalistic practice and a practical application of these to the construction of student led Media/Cultural Studies Journal which will be published on the world wide web and, if practicable, in print form. 

On successful completion of this module students will:

Subject knowledge

m. Gain basic knowledge of web-based technology (Access [database software]; SNAP [questionnaire software]; FrontPage; Word; PowerPoint etc.)

n. Know the history, context and development of the relevant approaches to the construction of an online/written publication.

o. Acquire knowledge of production techniques, research and routines/processes of the media industry applicable in a vocational context, as evidenced in the creation of pre-production and production, and supporting critical documentation.  

p. Gain theoretical and practical knowledge in relation to publishing a student journal including cultural theory; journalistic theory and practice in relation to media practice and vocationalism (ethics, law, form and context); media audience and reception theory; and theoretical implications in terms of technology.    

Subject skills
q. Gain skills in small group-based activities in a simulated working environment (working to specific deadlines; working within design limitations; working individually and co-operatively on articles and reviews etc; investigating advertising criteria and ethics etc.)

r. Acquire skills in reviewing, evaluating, and exploring course reading material

s. Be able to analyse images, articles, and practices relevant to media/cultural studies publication.
General skills   

t. Be able to evaluate critically media roles and skills in production work and the wider context of production via personal project evaluation and project dissemination.

u. Gain transferable skills through the development of oral, analytical and critical skills, study and research skills.

v. Gain skills in-group liaison, gathering balanced data, interview techniques, production of questionnaires and various other practical skills.

w. Enable students to use creative technical skills (image, layout, style etc.)

x. Experience peer assessment and self-assessment via project journals/diaries and self-evaluation.  

Teaching methods:

Weekly workshops: will offer a combination of readings, discussions, talks and hands on practical elements.  Workshops will also concentrate on web based technology and online publishing and an investigation of writing skills, research and interview skills.  

Lectures will establish a theoretical context for the practical content. 

Students will be expected to work outside of the class/workshop situation on various contributions (individual and group) to the final project. 

KEY TEXTS:
Brendan Hennessy, Writing Feature Articles: A Practical Guide to Methods and Markets (Oxford: Focal Press, 2002)

Chris Frost, Reporting for Journalists, (London and New York: Routledge, 2002)

Matthew Kieran, Media Ethics, (London and New York: Routledge, 1998)

Joe, Nicholas, John Price and Ben Moore, Advanced Media Communication and Production, (Walton on Thames: Nelson, 1996)

Note:  Students will be placed in reading groups and will share texts 

Assessment:

Journal of workshops, lectures, seminars (30%)

(this assessment component is designed to give students the opportunity to demonstrate the following learning outcomes – b. d. f. g. i)

Special assignment (self/peer evaluation) (10%)

(this assessment component is designed to give students the opportunity to demonstrate the following learning outcomes – h. i. l.)

Contributions to the final Media/Cultural Studies Journal Project (60%)

(this assessment component is designed to give students the opportunity to demonstrate the following learning outcomes a. c. e. g. i. j. k)

The Journal should include the following: 30%

· Workshop diary: should contain a written discussion of at least 6 of the lecture/workshop sessions with links to research. 
· A record of the group work.

· A record of the individual contribution by the recording student.
Special assignment (as relevant to the module): (10%)

· This will take the form of a self-evaluation of the project and the learning experience.

Contribution to the final Media/Cultural Studies Journal (60%)

· Each group of student will be allocated a specific contribution to the final project (Media/Culture Journal).  The group will be graded on the whole group project by both tutors.  The grade for each group contribution will be the same for all students who participated in that group work.

Module Programme:

Week 1:


Lecture: 
Introduction to the Module.
Workshop:
Part 1: This session will Introduce the module, outline the framework for editorial decisions; discussion of assessment, structure and overall project.  Assessment of student skills.

Team selection and outline of research to be carried out for week 2

Discussion and mapping of student journals (assessment component)  

Part 2: The second part of the session will discuss the software to be used for publishing and set up working groups.
Reading for Week 2: 

http://www.bathspa.ac.uk/schools/graduate-school/research-ethics-and-governance/
Week 2:


Lecture:
What kind of ‘Journal’ do we want?  - Ownership of the Journal – audience.

Workshop:
Part 1: Investigation into research carried out from week 1.  Analysis of the Medium.  Discussion of the type of journal to be produced.  Ideas forum for the final project.  Talk on type of content in magazines for discussion.


Part 2: The second part of the session will introduce the software and get started on learning the package to be used in publishing.

Reading for Week 3:

Chapter 1, ‘From Author to Article,’ Chapter 4, ‘The World of Ideas’ and Chapter 5, ‘Article types and their markets’ in Brendan Hennessy, Writing Feature Articles: a practical guide to methods and markets 3rd revised edition  (Oxford: Focal Press, 2002) pp. 1 – 13; pp. 58 - 67 & pp. 68-92. 

Week 3: 


Lecture:
Content and Context – What goes in – what stays out? Why on-line? How on-line?

Workshop:
Part 1: This week’s workshop will discuss ideas for articles and the process of getting these into shape for publication.   The groups will work out their ideas and offer a coherent, structured outline of the process required to complete the contribution pre-publication on the web.  Limitations of the software will be discussed and equipment availability for various contributions will be analysed.

Part 2: Computer sessions. Introduction to FrontPage – students will design their own ‘home page’

Reading for Week 4:


Appendix 3: ‘National Union of Journalists’ Professional Code of Conduct’.



Appendix 4: ‘Code of Practice for the Press’

Andrew Belsey, ‘Journalism and Ethics: can they co-exist?’ in Media Ethics, edited by Matthew Kieran (London and New York: Routledge, 1998) pp. 1-14

Week 4:


Lecture:
The framework of the publishing industry, codes of conduct and ‘ethics’.

Editorial Meeting

Part 1: Editorial Meeting - What goes in?  Pre-Production Editorial Meeting to decide final contributions and allocate responsibilities in the groups for final project.

Part 2: Computer sessions. Completion of individual ‘home pages’. Discussion/ideas session on final layout for each group 

Reading for week 5:

Groups will be assigned relevant chapters in B. Hennessy, Writing Feature Articles:



Profiles and Interview Features



Column Writing



Reviews

Groups will be assigned relevant chapters in Chris Frost, Reporting for Journalists:



On the Road



Making Contact



Interviewing

Groups will be assigned relevant chapters in Joe Nicholas, John Price, Ben Moore, Advanced Media Communication and Production:
Representation

Photography and Illustration

Week 5:
Assignments 

Workshop:
Group and individual tutorials – formative assessment of project contributions 

Week 6:
Editorial and Group Meetings & tutorials

Workshop:
Module evaluation to date:  Preparation for group assignments.


Weeks 7 – 10: Workshops will run each week and students will pursue, in groups the assignments that they have been allocated. 


Regular updates with teaching team will take place and any problems will be addressed. 
Week 11:
SUBMISSION OF PROJECT CONTRIBUTIONS DEADLINE

Week 12:
Departmental and Project Editorial Board will meet to appraise final project.  The Journal will be sent to ADC-LTSN project manager. 

Editorial Board:

Margaret Shaw (Head of Media and Cultural Studies)

Roberta Anderson (Research Co-ordinator and Tutor)

Steve Manley (Lecturer in Media Communications and Cultural Studies)  

 
Donna Diamond (Student Representative)

Week 13: 
SUBMISSION OF ASSESSMENT. 




The English Subject Centre


Royal Holloway, University of London


Egham, Surrey TW20 0EX


Tel  01784 443221  Fax  01784 470684


Email esc@rhul.ac.uk


www.english.heacademy.ac.uk
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� In addition the students were introduced to the University guidelines on research and ethics �HYPERLINK "http://www.bathspa.ac.uk/schools/graduate-school/research-ethics-and-governance/"��http://www.bathspa.ac.uk/schools/graduate-school/research-ethics-and-governance/�


� Bath Spa has a policy of 50% attendance in all modules and has been piloting attendance of 75% in modules where this is thought necessary to the subject.  If a student fails a module or part thereof attendance is a deciding factor at examination board level, if attendance is under the required level, the module or its equivalent has to be retaken.  Two such failures lead to ‘course terminated’.  A final decision on the 75% rule where appropriate has yet to be reached.  Depending upon this decision the team may take up the 75% rule for this module in future years. Of particular concern as the module progressed was the ‘go it alone’ student.  The student who comes up with an idea and then finds it difficult to allow participation by other members of the team.  (teams were encouraged to share ideas and in the case of a whole group concentrating on one idea the team leader was asked to delegate tasks to see the idea to full potential.)
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