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1 History and Development of the Project

1.1 The Project developed from the introduction in the English Department at Birmingham University (in session 2001-2002) of a Study Log (SL) as an element of assessment on Year 2 Literature Specialist modules, such as single-author modules (e.g., ‘Chaucer’, ‘T. S. Eliot’) or modules based on genre or theoretical or historical context (e.g. ‘Women’s Writing in the 17th and 18th Centuries’, ‘Theories of the Mind’, ‘Modernism’, ‘Shakespeare and Film’). Such a Log, which in other institutions might be known as a Reading Dossier, or Learning Journal, is a collection of materials which a student compiles and which shows ongoing participation in the module in question; in the Birmingham case, it consists of notes on preparatory reading, both primary and secondary, as well as questions formulated by the student for seminar discussion and summaries of the seminar discussion itself (plus any relevant lecture notes and other material chosen by the student). It forms 25% of the assessment for the module, the other 75% being a 2500-3000 word essay. Both SL and essay are submitted at the end of the two-semester (i.e. 22 weeks) module, which is delivered in a one-hour seminar every week.

1.2. The SL was felt to have several educational benefits which more conventional assessment does not afford:

a) it encourages and rewards thorough and systematic preparation for seminars, increasing the likelihood of effective student participation 

b) it leads to students pondering and keeping more in mind issues raised in seminars, given the requirement to provide summaries of discussion (we make it plain that this must be done retrospectively; students are not encouraged to make extensive notes in class)

c) it provides a useful and systematic study-aid relating to the module which students can draw on in writing their required essay 

d) it gives tutors some insight into the actual process of student learning (arguably still a much under-researched area), enabling them to reflect on their own module design through seeing which parts of the module have engaged students most effectively in preparation and reflection

e) it has the secondary advantage of encouraging good patterns of student attendance, given that the presence of conspicuous gaps in the SL is penalised under the marking criteria

f) although we introduced the SL on one Year 2 module only, students who find the systematic and organised approach to study it promotes helpful will carry over the benefits into other modules on their programme, and into Year 3 work, where they are expected to conduct their studies more independently.

1.3 The introduction of what was a novel form of assessment for Birmingham English students brought with it some problems relating to the uncertainty of both students and tutors with regard to what was expected and to appropriate learning outcomes and assessment criteria, as well as more general suspicion of and resistance to pedagogic innovation (see Section 4 below). Should the SL have a set length? In what format should it be presented (retrospectively edited and tidied up or just as it was produced)? Is there a sense in which the enterprise is in some ways patronising to students and over-directive? We were directed in formulating and answering some of these questions by the very helpful Diversifying Assessment: Reviews, Reading Dossiers, Assessing Students in Seminars report of the Assessment and Expanded Text Consortium directed by the English division at the University of Northumbria (Johnson and O’Neill 2000), although this is restricted to documenting practice on one particular module. In the belief that there would be a good deal of relevant experience and practice in the English subject-community as a whole that might enable us to develop and promote the Birmingham initiative, we successfully applied to the English Subject Centre’s Project Funding Scheme for a grant to carry out this research, and disseminate our findings to the benefit of the community.  

1.4 We began the research by circulating all HE English Departments in the UK with details of our Project, and with a request for information about similar initiatives in other institutions. We also made a trawl for information abroad, particularly in the USA, and wrote to some other non-English Departments in this country where we had learned similar educational tools were used. In the report that follows, however, we have restricted ourselves largely to UK practices in Departments of English; our Bibliography (Section 6) records items that have been written in a general way on Logs and Learning Journals, but very little that is specific to programmes in English, and this latter research is what we feel would be of most benefit to the subject-community. Hence we do not report at all on the widespread use of Journals on programmes related to professional practice, or where a record of work experience or placement is required as evidence of problem-solving and self-evaluation, though these latter features can of course be elements within the types of SL we do discuss (see Section 2). Our initial call for information did indeed reveal that SLs or similar documents were in use in several Departments up and down the country, mostly in the ‘new’ universities; that there were wide and extremely interesting variations in practice (see Section 2.3); and that much of this practice took place without the benefit of a knowledge of comparable practices elsewhere.

1.5 The next stage was the organising of a half-day conference held at Birmingham in September 2002, attended by colleagues from several Departments of English where SLs or Journals were used, and to which we invited Jennifer Moon from the SDU at Exeter University as guest speaker (Jennifer is author of Learning Journals and Reflection in Learning and Professional Development, see Section 6 below, Moon 1999a, 1999b).This was our first opportunity to exchange practice and expertise face-to-face, and to consider in detail different types of module documentation that supported the use of SLs. A report of that conference, together with samples of this documentation, was posted on the English Subject Centre’s website, and is reproduced here as an Appendix; in addition, we circulated a paper copy of the report round every university English Department in the UK, which resulted in other colleagues contacting us with information about relevant practices in their institutions, thus broadening our casebook of samples. This further information was incorporated into a draft of our final report; this draft was again circulated around interested parties in other institutions for any final comments and supplementary information.

1.6 In producing this report we have aimed at giving a balanced assessment of both the advantages and the difficulties that relate to the use of SLs. Some of the former have been declared above (Section 1.2), but the latter can be weighty too, and we have not sought to minimise these. Student and staff reaction to SLs is still fairly mixed, at least at Birmingham (see Section 4), though we feel that much of the negative reaction can be addressed by giving clearer and more detailed information about what is actually required in an SL. Much writing on educational practice, which is rightly supportive of innovative methods of teaching and assessment, gives a wholly upbeat account of SLs, Journals and so forth; we are not primarily writers on education but lecturers in English literature, and our judgement of SLs takes into account practical day-to-day circumstances and constant feedback from both students and colleagues. We still believe the use of SLs can be immensely beneficial, the more so if some of the problems we identify below can be addressed in advance.

2 Types of Document

2.1 Reading Dossiers, Study Logs, Learning Journals, Workbooks, Portfolios—all such names can designate a type of document which students are required to keep which demonstrates an ongoing involvement with a programme or specific module, and which can record things like week-by-week reading, reflection (including self-reflection with regard to the student’s own learning), summary and evaluation of seminar discussion, work on specific assignments and so forth. Such documents may constitute the whole, or a proportion, of the module assessment, or can be unassessed, and the different names suggest different formats and functions; thus ‘Dossier’ or ‘Journal’ might suggest something inter alia reasonably compendious, implying whole-module involvement, whereas a ‘Workbook’ or ‘File of Work’ might record the results of particular tasks focussing on part(s) of the module, which as at Northampton (see Section 7.6) can be web-based. The term Study Log (SL) will be used throughout this report, apart from cases where reference to other names is necessary. Indeed, though the particular format we have adopted at Birmingham has always been known as a ‘Reading Dossier’, this name is misleading, given that things other than evidence of student reading are meant to be included.  

2.2 Rationale The adoption of SLs is part of a quest to diversify HE

assessment in recent years, and there are many reasons, some expressible in terms of learning outcomes, why SLs are growing in popularity. Students are required to develop skills of synthesising diverse aspects of their module input (reading, thinking, reflecting, evaluating, problem stating and solving), of reflecting on their own learning and development, and of organising work for a module more thoroughly and systematically; a whole-module SL also encourages them to start work for the module from the outset. Skills of selection and editing are promoted when students are required to choose part of the SL for submission, or to ‘prune’ or polish it, rather than submit the ongoing document in its entirety. Further benefits are felt to be better seminar preparation (and hence discussion in seminars) and better attendance (where an SL is required to show attention to all weeks of a module); conversely, less confident students are given a ‘space’ they might be ‘unwilling or unable to take in the seminar to develop and articulate ideas’ (Hunter & O’Rourke 1996: 39). An SL can also be of value to tutors as a means of module evaluation; even where this is not an explicit requirement in an SL, tutors can judge which parts of a module promoted greater student activity, reading, preparation and so forth and which elicited less effort. Where the SL functions as part-assessment for a module, it can be a useful study aid for the students themselves as they prepare other module assessments like essays, though clear injunctions on repetition and overlap may need to be issued where this is felt to be a danger. Some SLs permit and encourage a ‘creative’ response to module material, and welcome original writing, illustration and responses in other media (multidimensionality) which may have been prompted by the module.

2.3 Requirements Some SLs are fairly open-ended in what they require students to do. For example, the main components of the Birmingham example (see Section 7.1) are notes on preparatory reading (from both primary and secondary sources) for weekly seminars and notes made after seminars that summarise and evaluate seminar discussion. Students can also include lecture notes/handouts, bibliographies and other module-related material. The SL is handed in for assessment at the end of the module together with the essay requirement, which it will have resourced. The student is not expected to edit or ‘tidy up’ the SL before submission, and indeed is discouraged from so doing, nor is the SL required to be word-processed; hand-written notes will often form the bulk of the SL, given the note-taking component required.

Other SLs are more prescriptive in terms of incorporating required seminar-related exercises. Thus Staffordshire has required weekly exercises to be done in advance of the seminar; these must be completed but do not feed into the assessment. Assessnebt consists of three separate ‘independent study tasks’ (ISTs) set in the course of the module, and which must also be accompanied by self-reflective accounts of the student’s success/difficulties in tackling the IST, and of progress made over the course of the module (see Section 7.9). Northampton requires students to select three of the weekly web-based exercises at the end of the module and to write a reflective and critical account of what they had learnt from completing them, including their estimate of how they had progressed since then and how they might improve on their performance were they now to do them. Assessment is based on these tasks plus the submitted logbook (see Section 7.6). Such examples differ from the Birmingham requirement in setting regular, specific tasks and emphasising self-reflection on academic development; the previous educational experience of students might be a factor taken into account in deciding how directed or open-ended the SL components will be. The UWC Newport scheme (see Section 7.11) provides a weekly form with various headings which students complete in advance of the seminar. Indeed, in reviewing our own system at Birmingham, one colleague noted how ‘when I had to compile a similar project as part of my PGCE, sheets were provided for recording reading activities, reflective activities etc. It wasn’t compulsory to use them, and I very quickly discarded them and used my own formats instead, but they were very helpful at the beginning of the course as a way of knowing what kind of activity the assessment required of me in each case, and as a way of ordering my thoughts about the tasks in hand’.


The Leeds example (see Section 7.4) is that which most stresses the idea of a Learning Journal as an ongoing module diary, not only encouraging creative as well as critical and analytical responses to the literature studied, but asking students to reflect in a personal way on their encounter with the material rather than write mini-essays or simply compile conventional course notes. Thus experimentation and risk-taking are encouraged, and speculative freedoms that lie outside customary academic discourse. Post-seminar evaluation might well include a concern with group dynamics and the tutor-student relation, and and evaluation of how well the student is progressing in finding his/her ‘voice’ in such a context. The Journal-form proper raises particular assessment issues discussed in Section 3 below; for a full account of the Leeds scheme, see Hunter and O’Rourke 1996.


The relation between prescription/open-endedness need not of course be crudely antithetical; thus even where there are weekly required exercises students will be free to range widely in their reading, document this and bring different amounts and types of material to bear on what they are asked to do; see especially Northampton, Section 7.6. In the case of Dundee (Section 7.3) where students follow the general reading/thinking/seminar preparation type used at Birmingham, students are asked to begin each weekly entry by formulating a series of ‘key questions’ as the centre of their study approach. Dundee is more permissive than Birmingham in allowing students to concentrate their efforts on individual phases of the module, rather than requiring a more or less regular attention to all module-weeks. It is clear that options for the type of SL used range from what are essentially journal formats to what are portfolios of mini-assessments, with or without a required self-reflective element.

2.4 Ownership It is clear that SLs should be useful to both students and to staff outside of their function as a mode of assessment, though such uses may not always coincide. Where tutors are keen to promote either in whole (Leeds) or part the SL as ‘a personalised, imaginative—and where appropriate—creative account of your journey through the course’, to quote from the Dundee example, students may feel initially embarrassed or uncertain about fulfilling such an injunction, wonder about the assessment criteria relating to it, and feel an incompatibility between the personal response and the institutional requirement. As one student at Birmingham put it, the practice is ‘restrictive if you know someone is reading your thoughts’. Indeed, the word ‘Journal’ itself has connotations of privacy and of recording personal experiences and reactions to material; in the words of one commentator ‘a personal, semi-private space in which not only to record what has happened, but also to have a dialogue with oneself about why it happened and how one can improve the outcome next time’. The same commentator accordingly feels ‘very strongly’ that Journals should not be assessed, welcoming the fact that they enable students to ask questions rather than, as is customary with assessment, provide answers (King 2002: 25); students can however be penalised for non-completion of the Journal (see Queen Mary B, Section 7.8). Students may in fact feel more comfortable with a whole-hearted Journal format which stresses the ‘personal’ and self-developmental encounter with the material rather than a half-and-half requirement which encourages such a response alongside more orthodox essay or note-taking tasks. While personal and ‘creative’ responses may be welcomed in SLs, particularly in cases like the Leeds and De Montfort schemes, where in the latter case a module studying ‘Twentieth-Century Autobiography’ invites students to themselves compose two short autobiographical pieces (see Section 7.2), module tutors need to ensure clearly stated Learning Outcomes and Assessment Criteria, where appropriate, relating to these.

2.5 Relation to Other Modes of Assessment. It is important that, where submitted for assessment, SLs are returned to students in time to be of use to them in related assessments, such as essays for the same module where the SL can be a useful study-aid, and to act as models for similar documents on modules where they are not required. If SLs promote more thorough and efficient study habits, then students may wish to develop them for all modules, where possible. It may be organisationally impractical, and indeed undesirable in other ways, to require SLs for all modules, but no-one will benefit if, once submitted for assessment, SLs are locked away in cupboards for the remainder of the student’s programme. See Hunter and O’Rourke 1996: 33.

2.6  Level. The level at which the SL is introduced is also an important consideration: while it is arguable that use of SLs at level 1 is best practice in inculcating optimum study practices at the outset, many institutions prefer to adopt SLs for more specialised options, usually offered from level 2 onwards. ‘By far the most frequent suggestion’ from students giving feedback on the Leeds scheme was that the Learning Journal should be introduced in Year 1 (Hunter and O’Rourke 1996: 56).


2.7 Self-Reflective Learning To submit an SL which requires no self-reflective element, as in the Birmingham example, is arguably a missed opportunity at a time when Personal Development is a key issue in HE. SLs may be most useful when, having completed them, students are asked to look back through them in order to chart and demonstrate their progression, and the Northampton example is a clear case of the SL being put to use in this way. The Dundee example, which requires a final editing, involves the student in retrospective evaluation of previous performance, and looks for adequate ‘reflection on gaps, limitations etc. of own learning process or reflexivity about own learning process’ as one of the components of a successful SL. One of the assessment criteria for the Leeds scheme concerns how much ‘the journal reflects growth in self awareness’ (see Sections 3.4 and 7.4).  

2.8 Support Most SL schemes involve mid-module appraisal of the SL by the tutor, either in the form of a dedicated session, or by interim feedback. Where students are required to do weekly exercises the tutor in some schemes has to ensure that these are done, which is potentially very time-consuming; obviously, SLs that only cover part of a module, as in the Ulster example (see Section 7.10), require less tutor supervision. Students can benefit from discussion with and advice from students who have submitted SLs in previous years; examples of ‘model’ or best practice SLs, shown to students early in the module, can be of much use. In the Leeds scheme a dedicated session is given over to students sharing their Journals mid-module among pre-arranged small groups. In Queen Mary B students also share their Journals with each other (see Section 7.8). 

2.9 Problems The relatively non-prescriptive ‘Journal’ format can lead to extremely bulky SLs that might include a lot of printed material (including course-pack elements), material downloaded from the web and so forth, all of which may be relevant to a module portfolio but which is not suitable for assessment. At Birmingham such material can only be admitted as part of the SL if it is ‘substantially annotated’ by the student; unannotated material has to be removed before submission (a requirement adopted in the second year of using SLs in the light of first-year experience). Students in the habit of making notes from their reading in the margins of texts themselves are disadvantaged by the requirement to submit reading notes as part of the SL (a factor which finds its way into some negative responses to SLs, see Section 4); less defacement of library copies is some compensation here. Where students are required to produce summaries/evaluations of seminar discussion, care must be taken that the seminar itself is not spent in the student taking copious notes, though Birmingham has seen no increase in student note-taking in seminars as a result of the SL.

3 Assessment Issues

3.1 The Birmingham assessment criteria took account of recommendations in Johnson and O’Neill: ‘regularity of entries, length of entries and appropriateness are three useful guidelines for evaluating dossiers in small classes and monitoring attendance at those classes. The dossier should show a continuous involvement with the course material through the semester. There should be no holes, nor any obvious and extended lapses of interest’ (2000: 25). We formalised requirements for the SL under five headings, a) consistent attention to the whole course b) thoughtful preparation for seminars, including the formulation of questions/issues for seminar discussion c) post-seminar summary and reflection on discussion d) note-taking from reading e) clarity of organization.

3.2 What we had not anticipated was the size of some of the SLs when they began to roll in for assessment; in some cases two bulky ring-folders’ worth, one per semester. This was subsequently addressed by prohibiting students from including, for example,  unannotated photocopies and downloaded web material; a similar problem was addressed at Northampton by providing students with a regulation-size folder. Colleagues began to quail at what was seen as an enormous marking-load, a load that, given the tiny contribution of the SL to the student’s final degree (approximately 1%, that is 25% of one Year 2 module), seemed totally disproportionate, though the scanty weighting of the SL was deliberately adopted to allay fears of what was a new and untried mode of assessment. Rather than agonise over marking such SLs out of 100, we hurriedly decided to mark in bands of 10, with a top mark of 75 being given if all five elements from a) to e) in 3.1 above were ‘adequately and diligently fulfilled’ dropping to 65 for four elements ‘adequately and diligently fulfilled’, 55 for three elements and so on. This meant that at least two elements needed to be acceptable for the SL to pass (at 45); one element being ‘adequately and diligently fulfilled’ would result in a (Fail) mark of 35, with 0 being given for no element meeting the requirements. Such broad bands of appraisal allowed the SLs to be marked much more quickly; indeed many colleagues soon found them to be quicker and easier to mark than essays. If such a marking procedure might seem a little sketchy, those of us most in favour of SLs allayed our conscience with the idea that the SL is primarily of educational benefit to the students in requiring them to organise their studies effectively and systematically, and only secondarily a feature of assessment. It was our experience at Birmingham that requirement c), for ‘post-seminar summary and reflection on discussion’, was that which most students fell down on and which they least liked doing.

3.3 Some schemes have more elaborate assessment criteria, for example, Dundee, where eighteen elements are graded (see Section 7.3), though since the Journal here is subject to a final editing five of these criteria relate to presentation. Nevertheless, this might seem an arduous assessment process if a large number of Journals are submitted. In SLs consisting of set tasks (see Section 2.3), assessment criteria may be similar to those for more customary forms of written assessment, though those involving self-reflective practice (see Section 2.7) will need to spell out criteria here, as in the Dundee example or Staffordshire’s ‘reflections on learning’ component (see Sections 7.3 and 7.9). The advantage of having more prescribed SL formats is that comparability between students is more easily achieved, leading to what is arguably fairer marking.

3.4 Assessing fully-fledged Journal schemes, as at Leeds, involves a particular attention to Learning Objectives and Marking Criteria, in order to address worries that Journals ‘are rooted in and encourage subjectivity’ (Hunter & O’Rourke 1996: 32). For the three criteria on which assessment at Leeds was based, see Section 7.4. The Leeds scheme indeed involves student self-assessment, following small-group discussion of the Journal; the student then has to justify the proposed mark to the course tutors (taking the criteria into account), who ‘can agree, raise or lower it’. This ensures that the criteria are fully integrated into the student’s approach to keeping the Journal. At Leeds students also work out their own essay titles for the other assessment component of the module, using the Journal to develop and justify their thinking in this area, which results in an integrated approach to the different module requirements.

3.5 For further discussion of assessment issues in relation to SLs generally, see Baume 2001.

4 Student/Staff Responses

4.1 Student and staff reaction to the introduction of SLs  has been strongly polarised, at least at Birmingham, though the evidence of the two student-devised surveys, as well as face-to-face meetings with students, conducted at the end of sessions 2001-2 and 2003-3 suggests that the purpose and value of SLs are beginning to be better understood. The first survey, conducted by email as a simple gathering of students’ comments, had 69 responses, of which 38 were essentially negative and 31 positive. Many of the negative comments stated simply ‘NO’, ‘rubbish’ or ‘complete joke’, with an unwillingness to expand further suggesting that tutors had been guilty of not sufficiently priming students by entering into debate and dialogue about the benefits of SLs. This in turn suggests that colleagues themselves may not have been sufficiently primed by those responsible for introducing SLs into the curriculum; it is certainly the case that students will often be given a lead in their views by the enthusiasm, or not, of their tutors. More detailed objections referred principally to the belief that study habits were essentially private and unassessable (‘different people work in different ways and to base a mark on preparation would therefore be difficult’, ‘notes are personal record taking’, ‘research and notes should be for personal use only’), and that students had not being given sufficient information about how to maintain an SL and what should be included in it (‘nobody is clear about what is expected from them’).

4.2 Interestingly, the positive comments were a lot more expansive: ‘YES, useful as we have to do this anyway but are not rewarded for the effort we put into preparation’; ‘hard work but keeps you on top of things’; ‘good evidence of amount of individual self directed study on a topic – shows breadth of reference’; ‘good idea, reward people for working throughout the year’; ‘great way of being organised’. Most of these comments show that SLs are seen as being fairer in assessment terms, with steady, but usually ‘invisible’, participation throughout a module being rewarded, so that not everything depends on a final essay or exam, and also beneficial to students in requiring them to develop organised study habits, advantages foreseen in the decision to adopt SLs (see Section 1.2). 

4.3 For the 2002-3 survey, students on the Staff-Student Committee devised a more detailed questionnaire. This had, however, a much poorer return-rate, perhaps not surprisingly, given that it required some time to fill in and that students were by then aware that the SL was an established part of the curriculum. The handful of forms completed, however, seemed to indicate a clear shift towards increased appreciation of the SL idea, with several respondents taking the view that ‘the idea of an assessed SL is essentially sound’. The biggest single complaint was now that of insufficient guidance in what was required, and it is possible that the Birmingham documentation provided to students is indeed scanty (see Section 7.1). Thus more direction as to things like preparatory note-taking, as in the Queen Mary A example (Section 7.7), may be the answer. However, where the Journal-format proper is used, as at Leeds (Section 7.4), students ‘felt the lack of firm guidance, whilst challenging, was essential’ (Hunter & O’Rourke 1996: 31) in indicating from the outset the students’ need to develop their own voice and means of approach to the Journal task. As noted above (Section 3.2), the least popular requirement in the SL at Birmingham was that asking for post-seminar summary and reflection; a student member of the SSC noted that complaints were often heard about this, ‘which most people found unnecessary, time consuming, had no motivation to do it as it was not their normal method or they didn’t know how’. More explanation to students as to why such recapitulations are useful is plainly required here.

4.4 Secretarial staff much disliked the SL; in its bulk it was fatiguing to take in and receipt on the assessment deadline day, cumbersome to transport and took up an immense amount of storage space, problems which, to be frank, were largely unforeseen. Nor is it easy or practical to send off to external examiners in any number, so that external review had to be done on site. One external, while not decrying the value of SLs in principle, plainly felt teething problems at Birmingham needed to be addressed: ‘I’m a fan of learning journals, portfolios and the like… but it rather stuck in my craw to confirm marks… for some of the rough notes and xeroxes and downloaded bits and pieces [the students] assembled… the criteria for including work and awarding marks need to be tightened up… so that you get some really outstanding work in these portfolios’. In the light of such comments and other experience, the criteria were indeed tightened up (see Section 2.9).

5 Conclusion

This report has indicated how wide a range of approaches and practices is covered by the terms Study Log, Reading Dossier, Learning Journal, Logbook and the like, though these differences all unite in the desire to move away from traditional forms of formative and summative assessment. All these practices depart from the monolithic essay or exam to require of students evidence of a much more continuous involvement with a module, be this in the form of a series of mini-assignments on the one hand or an ongoing journal proper on the other, or indeed a mixture of these, and qualities like application, reflection, initiative and organisation over the entire course of a module can thus be rewarded. Even though the Birmingham student feedback at the start of the scheme was mixed (Section 4), many students felt that this was a fairer reward system than total reliance on conventional means of assessment. Where student feedback was reported from other institutions, this reaction also featured in what was generally a favourable student response. There is often the sense that students are more able to make coursework ‘their own’ and indeed to gain credit for so doing.


The various schemes outlined in this report show that important and sometimes neglected skills are being tested by SLs, among which are: different types of writing than those promoted by other assessments; independent learning; creative and ‘multidimensional’ responses where appropriate; teamwork and sharing skills (in some cases); personal development review and self-reflexive learning. Any or all of these skills can of course be highlighted to a greater or lesser degree in defined learning outcomes, and the desired outcomes will determine which form of the Log/Dossier/Journal institutions will want to adopt and pursue. The whole spectrum from conventional testing to encouraging deep self-exploration is available, and as we have seen in a scheme like Leeds, assessment criteria in the latter case are by no means lacking in clarity or rigour.


Of course, essays and exams will continue to be a primary means of assessment, and even where SLs and the like are used they rarely form the sole means of assessing a module; indeed, they often feature as a minor % of assessment alongside more conventional forms. Given that by their nature SLs involve students in a good deal of work, as is the case for tutors also, at least in the initial stage of setting them up and monitoring them, it may seem that a lot of effort is required for a small assessment return—in some cases, as we have seen, SLs are not assessed at all. It is important to stress therefore the student benefits in these schemes, in terms of the skills and understanding developed by them outlined above. Institutions not using SLs will want to think carefully about their resource costs, but we hope will not be daunted in pursuing the benefits SLs can bring.


Some colleagues have raised worries that the student effort required in keeping SLs might prejudice input into other modules where they are not required, though if module workloads are carefully calculated in relation to credit this should not be a problem; certainly we have no hard evidence that other elements of the syllabus suffer where SLs are used. This points up the need, however, for SLs where used to be adopted deliberately and strategically at Department and School level and to be reflected in Programme Specifications, where their importance may well be underlined. SLs should not be the pet schemes of one or two individuals battling against the indifference or hostility of their colleagues, or pursuing these schemes in isolation, as may sometimes be the case, but should be fully integrated into programme strategy. In which case their future, and their value, should be assured.           
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7.1 University of Birmingham, Department of English 

Year 2 Specialist Options

Reading Dossiers

The idea of Reading Dossiers derives from the ‘Diversifying Assessment’ report of the Assessment & Expanded Text Consortium, partly funded by HEFCE. The Dossier is intended to ‘make the importance of good note-taking and research skills more explicit to students’ and to encourage them to record issues raised in their preparation for and participation in seminars in a systematic and efficient way. In encouraging students to write summaries after seminars we aim to transform the passivity of note-taking in seminars into a more active and reflective style of working outside the classroom. Although it is required only in year 2 literature option courses, we hope that the Reading Dossier will improve students’ study practices across the syllabus, and that it may be adopted by them on other modules.

The Dossier should contain, as a minimum:

1. notes made on preparatory reading for class [from primary and, where applicable, secondary sources]

2. notes made after seminars that summarise and evaluate ideas which arose in seminar discussion

Supplementary material which may be added [at the discretion of the tutor] includes:

3. relevant lecture notes

4 the student’s own bibliographies

Assessment

The Reading Dossier represents 25% of the overall assessment for the module. It should consist of ‘real’ notes made as the course progresses ­ not a tidied-up version or a one-off effort at the end of the course. 

The Reading Dossier will be handed in to the course tutor for a preliminary and impressionistic look at the end of Semester 1. The tutor will hand it back to the student and give advice at the feedback session at the beginning of Semester 2.

It will be handed in for assessment with the assessed essay at the end of the course. Essay  preparation may well draw on the Reading Dossier as a useful study aid. The Reading Dossier should be submitted in a secure format [e.g. a stout ring binder]. Staff wishing to encourage their students to submit a Dossier compiled electronically should consult Tom Davis at the earliest opportunity. The Dossier will be returned to the student after assessment. SE and MB will moderate marking.

NB The submitted Dossier should consist only of notes generated by the student [e.g. pre- and post-seminar notes, lecture notes, notes from secondary reading]. 

Although lecturers’ handouts, material photocopied from primary or secondary texts, or material downloaded from the internet will usefully form part of a working Reading Dossier these elements can only be accepted as part of the submitted work if they have been substantially annotated by the student. Unannotated materials of these kinds should be removed before submission.

Assessment criteria

In assessing the Dossier, tutors will look for evidence of:

a. consistent attention to the whole course

b. thoughtful preparation for seminars, including the formulation of
 questions/issues for seminar discussion

c. post-seminar summary and reflection on discussion

d. note-taking from reading

e. clarity of organization

These five elements will form the marking criteria. A banded marking scheme, with marks in tens, will be applied as follows:

75% = all elements adequately and diligently fulfilled

65% = four of the five elements adequately and diligently fulfilled 

55% = three of the five elements adequately and diligently fulfilled

45% = two of the five elements adequately and diligently fulfilled

35% = one element adequately and diligently fulfilled

0%   = no element adequately and diligently fulfilled

The remaining 75% of the assessment for the module for Year 2 students will be one 2,500-3,000 word essay to be submitted at the end of semester 2. This should not prevent tutors from offering students opportunities for other, unassessed, written tasks on a voluntary/optional basis during semester 1. Such exercises may be incorporated into the Dossier.

Department of English

Classified and Required Work Comment Sheet

Please note: any mark given on this sheet is provisional and may be changed by the Department Examinations Committee on the advice of the External Examiner(s)

	Module Name
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Semester

 

Student no
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	Reading Dossier elements of assessment:


1. Consistent attention to the whole course 

2. Thoughtful preparation for seminars, including the formulation

of questions/issues for seminar discussion

3. Note-taking from reading

4. Post-seminar summary and reflection on discussion

5. Clarity of organization



	Additional comments


	Provisional

mark

	75% = all elements adequately and diligently fulfilled

65% = four of the five elements adequately and diligently fulfilled 

55% = three of the five elements adequately and diligently fulfilled

45% = two of the five elements adequately and diligently fulfilled

35% = one element adequately and diligently fulfilled

0%   = no element adequately and diligently fulfilled



	External Examiner (where applicable)


	External mark




7.2 De Montfort University, Department of English and Performance Studies

Twentieth Century Autobiography: Writing the Self.  

Comments on the value of the assessment are included as part of the rubric: 

Assignment 1   30%

Please read the assignment details carefully 

Journal (approximately 1500 words) 

Submission Date: Friday, March 21

Assignment 1 requires you to keep a course journal (from week 2 to week 8).

The journal is designed to encourage active and ongoing engagement with the

concerns of the course. This continuous involvement should ultimately help

you with your essay (you may write on the same texts for the second

assignment as those referred to in the journal). The journal will also give

you the opportunity to combine the critical and the creative (i.e., the

'theory' and 'practice' of autobiography), by inviting you to experiment

with, and comment upon, different forms of autobiographical writing. 

The journal should include the following components: 

1. Synopsis  

After each week's seminar (from week 2 through to week 8), you should write

a brief synopsis of the lecture and/or seminar discussion. You should choose

three of these synopses for assessment and hand these in as part of your

journal. Each synopsis should be approximately 250 words.  

2. EITHER: 'Response' 

You should record your own response/s to lectures and/or seminar discussions

and to texts. 'Response', here, means identifying questions which interest

you, explaining why they're of interest to you, and briefly indicating how

they might be pursued. You might (for example) record how the course has

changed or challenged or confirmed your ideas of what autobiography is, by

(for example) identifying how different autobiographies have constructed or

reconstructed your attitudes towards the genre. When you hand in the

journal, you should have a minimum of three 'responses'. You might also

refer to autobiographies you have read which are not on the course and

explain how they relate to the texts and issues we have discussed. Each

response should be approximately 250 words.   

OR: Experimentation and Commentary

You should compose two short autobiographical pieces, each written in the

style of one of the autobiographies on the course. Choose a different style

for each piece. Each extract should be approximately 250 words. You should

also write a short commentary, of approximately 250 words, on the

autobiographical pieces you have written, concentrating on how you think

each piece imitates the autobiographical style you have chosen, and how each

piece differently constructs the self.  It is obviously advisable to

complete this part of the journal after you've read three or four of the

autobiographies on the course.

The journal will be assessed according to the following criteria: 

* Evidence of thoughtful engagement with the issues raised, and texts

discussed, during the module.

* Ability to summarise arguments pursued in lectures/seminar discussions and

independently identify their implications. 

* Ability to use, and offer commentary upon, two contrasting forms of

autobiographical writing.

7.3 University of Dundee, Department of English

Post-Colonial Texts:

Journal: The journal assesses across a range of texts and across time, and hence allows you the opportunity to engage with a wider range of texts and issues. The journal is designed in part to be a 'formative' mode of assessment. You are encouraged to write weekly entries, to write about your abilities and enthusiasms, and about your difficulties with texts or concepts. Journals are designed to encourage you not only to read primary and secondary material but also to identify and seek solutions to problems, whether this be in direct consultation with module tutors or in further library and web research. The journal will enable you to 'track' your learning through time, to compare different texts, to develop, extend and manage information, and to write discursively. The journal is also summative because it should exist as a final record of what was encountered, debated and learnt over the 11 weeks. 

The course journal/report is a record of your learning experience. It should contain the kinds of questions which seem important to your own learning process - first impressions, identifying the problems in your understanding of texts, theories and criticism, what you got out of seminars. It may also address the extent to which your queries were met or the extent to which you material offered thus far remain unconvincing. The journal/report will be assessed on what you have learnt from session to session, seminar to seminar and text to text - on your own thoughts on the intent, meaning and purpose of selected critical writing, your own evaluations of the productiveness of what they have to offer, your own reflections on individual seminars - areas explore and avenues not explored. You may also include short pieces of practical criticism if you so wish. The journal may also include further reading beyond the set texts and articles for the week - for this would indicate that you have been thinking actively and productively about the topic. Indications of independent exploration of material and criticism on texts and topics beyond the seminar work or tutor lectures/summaries will always be rated highly. We would especially encourage connections made between your own reading experiences and pleasures and the work focused on in seminars. 

You do not have to record and comment on everything discussed in the seminar or all essays and books read outside the seminar. You may miss recording the occasional week and may concentrate on particular avenues of enquiry that appeal to you from text to text. You may, for example, find that the present seminar does not interest you as much as the one held a week previously. You could decide to write very little about the seminar. We ask that you find your own pathways through the range of writing on offer. 

Such an assessment may be quite different from your other courses; what we are keen to encourage is real reflection and engagement with the material in the course, genuine engagement with your peers and a degree of self-reflexivity and responsibility with regards to your own learning process. Needless to say, the journal will commit you to regular attendance and to reading the set texts/criticism for the week. In turn, attendance and preparation will ensure that seminars are more enjoyable and productive; it also means that you will/can contribute to the seminars your peers convene. You will obviously lose out if your attendance or participation is very patchy or erratic - you do not need to write on every single text on the course – but you will need to engage with a wide selection of texts and be able to pick up thematic links across texts.  You will also need to demonstrate some editing skills and will need to think about the 

journal as the product of your experience of the course as a whole and not as a week by week entry. We will collect journals at the end of the first term for preliminary comments, and will devote a session at the start of the second term

to talk through our impressions of the journals submitted thus fur . These moves are designed so that you will be clear about what is expected of you and of the criteria applied in our assessment of your journal. You will also have a chance to influence the criteria we use for assessing the journal. 

All journals should start with an entry that gives a brief impression of the key ideas in the text you have read. This should be phrased as a series of questions that you think the text poses to anyone reading the material, and to anyone engaged in the field of 'postcolonial' studies: 'What kinds of questions do you think is this text is concerned with?' 'What are some of the problems preventing me from fully engaging or understanding this piece of writing?' Asking useful questions is one of the first key steps in starting to learn and the journal and student-led seminars are designed so that one might be able to ask useful or productive questions. Having isolated what these key questions are, and what your problems are with the text at hand, journal entries should then show the steps by which you have taken to engage with these questions. This might involve trying to work out a framing structure for your reading with respect to some postcolonial theme dealt with by you. This might include entering into a dialogue with some of the debates outlined in the seminars. This would also involve practical steps such as further reading. Journals then become an indication of your intellectual involvement with a course over time. End the journal with a review of the course as a whole. A sample top sheet for journal assessment purposes is included in this pack. You will be given a chance to comment on the top sheet and/or modify it. 

In theory, a good journal should exhibit following criteria where appropriate: 



















(continued)

· a clear and concise contents page 

· an introduction and conclusion 

· an appropriate discursive and narrative account (notes can be included - but this should not displace narrative and discursive writing) 

· a list of useful questions (see above section) 

· evidence of careful consideration of texts in the light of these questions 

· comparative work and cross-referencing with other literary texts within and outside the course 

· evidence of critical reading and grasp of ideas 

· a flexible and reflective approach to seminars 

· effective development of own ideas after an adequate consideration and assimilation of critical materials interpretation and analysis (descriptive passages only when necessary) 

· degree of reflection: a personalised, imaginative - and where appropriate - creative account of your journey through the course 

· offer your opinions on issues/debates after adequate consideration of critical materials 

· reflect narrative progression: development in thinking . 

· indication of further reading/research 

· reflexiveness about your own learning process, tile steps you have taken to improve your learning. 

· proper proof-reading and editing 

JOURNAL DEADLINE: FRIDAY 3RD MARCH 2002 

Appendix 1:

POST-COLONIAL TEXTS: JOURNALS

STUDENT:

NAME:

	Structure:
	Very Good
	Good
	Satisfactory
	Pass
	Unsatisfactory

	Introduction, contents and discussion well-defined
	
	
	
	
	

	Effective editing (no ‘baggy’ sections, no ‘waffle’, no irrelevant sections etc)
	
	
	
	
	

	Conclusion: discussion shows adequate reflection on course
	
	
	
	
	

	Content
	
	
	
	
	

	Asks useful or productive questions
	
	
	
	
	

	Explores questions asked in interesting ways
	
	
	
	
	

	Critical analysis of issues
	
	
	
	
	

	Evidence of reflective engagement with texts/seminars
	
	
	
	
	

	Engagement with course aims
	
	
	
	
	

	Progression of thinking
	
	
	
	
	

	Links between individual texts and wider conceptual and critical debates
	
	
	
	
	

	Reflection on gaps, limitations etc. of own learning process or reflexivity about own learning process
	
	
	
	
	

	Indication of further research/reading
	
	
	
	
	

	Independent approach: development of own ideas/thought after adequate consideration of critical material
	
	
	
	
	

	Presentation
	
	
	
	
	

	Punctuation and spelling
	
	
	
	
	

	Good sentence structure
	
	
	
	
	

	Style and expression
	
	
	
	
	

	Effective paragraphing
	
	
	
	
	

	Proper proof-reading
	
	
	
	
	


COMMENTS:

7.4 University of Leeds, School of English

Canadian Fiction

Group Sharing of Learning Journals

1. Read the following criteria.  Ask if there is anything at all you do not understand.

Characteristics of a learning journal

1. Language use will be predominantly colloquial, making frequent use of “I” and adopting informal punctuation and grammar.

2. Journals resemble a dialogue or running debate the writer is having – in response to the stimulus of the course – with her/himself.  This will be most appropriately done in the rhythms of everyday speech.

3. The journal is primarily a record of, and stimulus to, thought.  Although it encourages and licenses the personal voice, it is not intended to produce a purely subjective account nor simply to record emotional states or reactions.

4. Journal entries will show range and variety rather than consistency.  This may be tracked entry to entry within the entries.  The range should include, at some point, most of the following:

· Observation -  eg reading, field trips, practical work, examples from other media;

This mode is of particular importance in science and arts subjects.

· Questions – eg doubts, uncertainties;

Formulating the question is more important than reaching an answer.

· Speculation – wondering aloud on paper about the meaning of events, issues, facts, interpretations, problems.  Posing alternative views in the form of “what would/would have happen/ed if..”;

As with the questions, the value is often in the attempt.

· Self-awareness – eg becoming conscious of ideas and opinions changing or developing with the course, differentiating between the position held by self and others, in and out of the course group:

· Synthesis – eg evidence of connections between ideas, courses and topics, especially those outside the course itself;

· Revision – eg looking back at previous entries and recording whether, in what way and why ideas and opinions have changed;

This activity is essential to the reflective process of journal keeping and should be done systematically.

· Information – evidence of participation in the course such as lecture notes, annotated handouts of summaries of seminars.

2. Get into a group with the people you usually exchange journals with.  

Discuss how far your work matches these criteria.

If you find there are gaps discuss why – and what you can do about them.

(30 – 40 mins)

3. Join with another group and discuss:

a) How you find journal keeping for this course generally

b) Some of the issues which came up in today’s session

(15 – 20 mins)

School of English

Canadian Fiction June 1 1995

Reviewing The Learning Journal

Today’s seminar has two purposes.  These are:

· to agree upon marks for your learning journals

· to give you the opportunity to evaluate the use of learning journals

Agreeing Marks

Your learning journal is self-assessed. This means you decide, following discussion and consultation with your small group, your mark out of 10.  You have a set of criteria to work from.  You justify your mark to Lynette and myself.  We can agree, raise or lower it.

How To Reach a Decision

1. Before you begin, think about and discuss the issue of self-assessment.

How does it compare to other forms of assessment?

Is it more or less scary, difficult, just?

2. Discuss the criteria list.

Do you understand the criteria?

Is the list complete?  If not, what would you add/remove – and why?

Can you see how to apply the criteria to your own work?

3. Discuss and agree upon the evidence you will use to support your decision.

4. Present your case.

The Criteria

The following checklist needs to be used with the following questions:

Have I done this?

How well have I done this?

What evidence do I have for my statements?

1. The journal has been kept regularly and makes confident use of a range of learning journal characteristics (colloquial, experimental, synthesis, speculation, information).  Feedback from peer and tutor reviews has been acted upon.

2. The journal reflects the level of engagement with the course and the ideas generated by it.  Entries do not just provide descriptive accounts of what was done on the course but also record the growth of intellectual ideas and independent critical judgement.

3. The journal reflects growth in self awareness, in relation to learning generally and to the knowledge and range of ideas encountered through the course.  There  will be synthesis between elements of the course, the course and other learning and the course and everyday life.

IF AT ANY TIME YOU ARE UNSURE ABOUT WHAT TO DO ASK FOR HELP

7.5 University of Manchester, Department of English and American Studies 

EN3382  EARLY ENGLISH DRAMA

CLASS PROGRAMME, SEMESTER 2, 2002-3
TUESDAYS 2.00–4.00, Room A104                                         TUTOR: JOHN ANDERSON

The course unit focuses on the two most interesting kinds of medieval theatre, mystery plays and morality plays, with more time devoted to the former. The basic idea of the teaching is that each student builds up a portfolio of work on the mystery plays during the semester. (The morality plays are not involved in the portfolio). For 'homework' each week every student is asked not only to read play texts but to research and make written notes on an aspect of next week's topic. For this purpose the class is divided into groups, each group investigating an aspect of the topic. In class students first talk over their findings in their groups, then the group present their findings to the whole class. Other students and the tutor feed in comments and discuss points of interest. At the end of the semester students submit a typed portfolio based on a selection of research topics (two or three) covered during the semester, including a short bibliography. It is acceptable if work done during the semester serves as no more than a starting point for the final version of the portfolio. The written part of the portfolio (i.e. what comes under 2. below) should be about 2500-3000 words long, excluding the bibliography. The portfolio counts for 50% of the assessment. The other 50% is accounted for by a two-hour ‘seen’ examination. The exam. asks for two essays in  two hours on topics covered in the course. The seen exam. paper is handed out in class in the final week of teaching, i.e. on 5 May. This is also the deadline for the handing in of the portfolio, which is to be handed in to me personally.

What can go into the portfolio: copies of pictures, drawings, maps, diagrams; extracts from plays, whether in the original language or in a modern version; extracts from the writings of critics, scholars, historians, modern producers etc.; extracts from documents relating to the plays; reproductions of manuscripts; texts which may contain sources for or analogues to the plays, or which illuminate the context of the plays.

It is essential that every item you in include in your portfolio should be accompanied by a statement of your own view of the material--why it is important/interesting, what it contains (i.e. description, analysis), explanation of the information it gives, whether you agree or disagree with its point of view, etc. So the portfolio needs to contain these two things:

1. Material which you do not create yourself.

2. Your input/reflections on that material.

The word count is based on 2. If you wish to write a brief introduction and/or conclusion, e.g. to link the different sections of your portfolio together, you may do so; these will be included in the word count.

There will be the chance to do some practical work, based on play readings, culminating in a performance of readings in front of an audience of second-year students.

Week 1, 3 February. Getting-to-know-you session.  Info on the way the course unit is to be managed. The idea of portfolios. Distribute bibliography. Assign students to 3 groups. For next week: Read Happé 1-3. Group 1 God and the Devil, group 2 Adam and Eve, group 3 Cain. Tutor introduces these plays.

Week 2, 10 February. Further info on portfolios. Group discussions and presentations on Group 1 God and the Devil, group 2 Adam and Eve, group 3 Cain. For next week: Noah plays. Read Happé 4, 5, Beadle and King pp 15, 21. Group 1 Newcastle upon Tyne and N-town versions, Group 2 the 'rebellious woman' context of the Mrs Noah character, Group 3 symbolic meaning in the Noah plays. Tutor introduces this topic.

Week 3, 17 February.  Noah and his wife. Group discussion and presentations on Noah plays. For next week: Mary. Read Happé 10, 11, Beadle and King pp 48, 59.  Group 1 Annunciation, esp. in N-town (Mary as God's chosen, Annunciation as portrayed in art), Group 2 Mary and Joseph plays, Group 3 Nativity plays (not Shepherds). Tutor introduces this topic.

Week 4, 24 February. Group discussion and presentations on Mary. For next week: Herod. Read Happé 19, 20 (in part), Beadle and King pp 65, 88.  Suggested topics: Group 1 Herod the tyrant, Group 2 the killing of the children, Group 3 the death of Herod. Tutor introduces this topic.

Week 5, 3 March. Group discussion and presentations on Herod. Next week: Purification and Doctors. Read Happé 18. Group 1 significance of episode(s), Group 2 special effects, Group 3 Chester recrods relating to play. Tutor introduces this topic. 

Week 6, 10 March. Group discussion and presentations on Purification and Doctors. Next week: Christ. Read Happé 30, 32, 38. Group 1 the Crucifixion, Group 2 the Harrowing of Hell, Grooup 3 Judgement Day. Tutor introduces this topic.

Week 7, 17 March. Group discussion and presentations on Christ. Selection of passages for dramatised reading performance on 26 March.

Week 8, 24 March. Rehearse for the performance of the reading with the help of JJA+

Wednesday 26 March, 10.00, Room LG 12, dramatised readings for audience of second-years.

Week 9, 31 March.  Introduction to morality plays and Everyman (JJA). Whole class discussion.

THREE WEEKS EASTER BREAK

Week 10, 28 April. The Castle of Perseverance. Discussion of key passages in groups.

Week 11, 5 May. Introduction to Mankind (JJA). Whole class discussion. PORTFOLIOS

DUE, Exam paper given out

7.6 University College Northampton, Division of English Studies

Victorian Literature NILE Logbook (Northampton Integrated Learning Environment) 

Advice Given to Students:

What is the independent study programme?

Your independent web-based study programme is a collection of exercises written by tutors on the LIT1007 module to support your learning. These pages are posted on the web as part of NILE (the Northampton Integrated Learning Environment). The exercises are designed to help you to prepare for lectures and seminars in both LIT1006 and LIT1007. Each week has a specific exercise which should take you around 1 hour to complete. You will need to log on to the web page, and to keep an accurate record of your attempts to complete the exercises. If you choose, you can print the exercises and take them to the Learning Resources Centre to complete them with the research tools available there. You may download the exercises onto disk to complete at your convenience. You can also access the web pages from a remote computer, provided you are registered with IT services and have a user name and password.

In order to use this system you need to register with IT services, and to take up their programmes of training. Special sessions will be set aside for you in the first weeks of term: MAKE SURE YOU USE THEM. You cannot complete the assessment for this module without getting involved in the NILE programme.

What do I do with the exercises?

You should use the logbook provided to write your responses to the questions, tasks or exercises, and any further thoughts that occur to you about the material with which you have been presented. You might want to jot down questions or observations to put to your seminar group in LIT1006. You might want to add class notes, information or ideas you get in seminars or lectures, pages you download from the web, research you do to support your seminar learning, and notes you take from books you read to research your essays or your examination preparation to your logbook to supplement the exercises specifically set on the web-pages. 

You must try to make sure your logbook is as complete as possible, and to complete all the exercises as they appear during the year. 

Please note that pages will only be posted for 3 week periods on the web page.

If you miss an exercise, your logbook will have gaps in it, and this will seriously affect your ability to complete the logbook/reflective journal exercise by which this study is assessed at the end of the module. The logbook is not only an assessment item. It will also form the basis of some of your discussions with your English personal tutors in skills weeks and at other points in the academic year. 

There are specific instructions detailing the necessary work each week. Different members of the course team have produced the study tasks and styles of exercise will vary. You should, though, usually have enough work to do to fill around one hour per week. 

You may choose to work sometimes with friends from your seminars or from elsewhere in the module. This is fine, so long as the ‘writing up’ process that finds its way into your logbook is your own. 

Finally, you must keep your logbook up-to-date, and you must keep it in a safe place. You are going to need it for the successful completion of this module.

Why are we asking you to do this?

One of the big shifts between being a school or 6th-form college student is the move from working with tutors or teachers to working on your own. The independent web-based study programme is designed to help you to make the shift between two quite different modes of learning:

At the end of the module, you will:

· Have developed skills in managing your time effectively, so that you make the time to do your academic work independently. 

· You will have learned to find and make use of different research tools.

· You will have learned to read literary and non-literary texts independently, and to evaluate those texts and their meanings and implications for yourself.

· You will have a clearer sense of the work necessary to prepare for lectures and seminars.

· You will have a better understanding of how to make best use of seminar time – you will have learned to think about what the ‘right’ questions are; and you’ll have an improving sense of what the right answers are!

· You will have spent some time in reflecting on how you learn: what are the best methods for you? 

You will be able to take all this skills further in all your future modules for the rest of your time at UCN.

How will my work be assessed?

At the end of the module, you will be required to submit your logbook as evidence of your commitment, your newfound skills and your reflective capacity. The logbook will be marked by staff on the basis of the evidence it presents of commitment and completeness, as well as for the quality of the responses. In addition, you will be required to revisit 3 of the tasks from the study programme, and to ‘write them up’ as reflective discussions of your own learning process. Your tutors will tell you which exercises are required towards the end of the spring term, and your logbook will be submitted, with the three ‘reflective’ discussions on Friday 23 April 2004.
What is a reflective discussion?

The aim of the reflective discussions is to get you to think about how you learn, as well as about what you learn. When you arrive at UCN, you will be new to study in Higher Education; and it will probably be the case that you know very little about Victorian Literature or the Victorian period. In your ‘write up’ of the three required exercises, we are asking you to think about these facts. Your reflective discussions will therefore include:

· A legible copy of your original responses to the exercise;

· A short description about how you went about completing the exercise when you first did it.

· A discussion of what you have learned from your studies during the year, especially those things that might have altered your original responses, and/or your original methods for completing the tasks. 

Depending on which exercises are selected, we are expecting each reflective discussion to be about 2 pages in length.

You will be informed of which exercises are to be included in the ‘reflective’ discussion towards the end of the Spring Term.

If you have any questions or difficulties with any of the exercises, ask your seminar tutor for help.

Good luck with your work!

7.7 Queen Mary, University of London, Department of English and Drama (A)

Aesthetic Prose: Writing Logbook or Journal

The logbook counts for 40% of the assessment mark for this course, so it is important that you take it seriously and keep it up to date. Unlike the shorter written exercises the logbook will not be seen by the course teacher until the end of the course.
What is the logbook? The logbook is the place in which you can do some preparatory work on the set reading for each class and can write up your perceptions of what you did in the previous class. It is primarily designed to be an intellectual rather than an emotional or psychological journal. You should aim to reflect critically on what it is you are doing or being asked to do, consider your findings and assess their interest or usefulness. If you want to, you can also add material of your own for comparison and contrast. This might include comments on other writing or sources which seem pertinent including examples taken from newspapers, magazines and other media. 

What form should it take?  It is probably most convenient to write your log on file paper and submit it in bound form or in a file at the end of the course.  Unless you have very clear handwriting, you should type it up for submission. It is recommended that you keep up to date with your typing throughout the course so that you don’t have to do it all at the final stage. (This is important as you will have a very short period between completing the courses and handing in all your materials for assessment.) You should use dated headings and indicate clearly where an entry refers to a particular class or piece of preparation. You should also write in complete sentences and not in note form. You will need to bring your logbook to class so it is crucial that you write your contact details on its cover in case you misplace it. Then it can be returned to you.

Preparing work for class.

Every week you will be asked to do set reading for the following week. Make sure that you allow yourself enough time to do this. You should aim to read each piece at least twice. The logbook is the place where you should enter your reflections on the pieces you have read. You should make some reference to each of the set readings but you do not have to cover all of them in the same detail; you may prefer to concentrate more on a particular text. 


In addition to themes and content, you should consider the following: style, tone, sentence structure, vocabulary, imagery, punctuation, aural impression. Look up any words you don’t know and record their meaning. Note any patterns of repetition. You should choose a specific paragraph (or paragraphs) that seems interesting to you and subject it to an in-depth focus. You should also practise reading this passage aloud as you may be asked to read it in class before giving your comments. Reading the passage aloud is important as it will help you get to grips with its syntax and punctuation. You can also observe the sound and shapes of the words more easily. You may also find it occasionally useful to write out the passage in your own handwriting. This is an exercise which slows you down to notice details (such as the pattern of punctuation) more acutely, but it is only of use if you concentrate while doing it!      


You should comment on your first impressions of the set texts and on how these may be altered by subsequent readings. You can comment on the relations between the pieces set for a particular week and, as the course progresses, you should comment on links between writings by different writers.  
You may be given one or more written exercises to complete and bring to class. These should not be written in the logbook but typed up for submission to the course teacher or for use in class. However, you should include reflection on these exercises in the logbook and discuss your response to them. How difficult or easy did you find them? What skills did they demand of you? What do you feel you learnt by doing them? (Be sure to detail or explain each exercise before beginning your critical assessment of it. Remember the logbook will have to make sense to a second marker who is not familiar with the course materials.)

You should also in a similar vein discuss your experience of the class you have just attended. You should to reflect on what you have learnt through class discussion and activities, and how this has built on your preparation for the class.

In sum, there are three things you should discuss each week: the set reading, the set critical exercise and the class you have just attended.

How much should I write?  You should aim to write between one and a half to three pages of typed A4 for each week (excluding any passages you may have chosen to reproduce from the texts). The logbook should not exceed the upper limit of 10,000 words but can be and usually will be considerably shorter than this.

Writing Exercises and the Portfolio
The portfolio represents a selection of four writing exercises selected by you for the final assessment. You will be given a certain number of exercises to do each week for preparation or in class.  A certain number of these exercises will be earmarked as suitable for submission in your portfolio. You will be able to submit these on specified dates throughout the semester. You can then revise them in the light of the course leader’s comments for formal submission at the end of term. You are responsible for selecting four pieces deemed suitable for submission for inclusion in your portfolio which will be submitted to me along with your logbook on Wednesday 11 December 2002, 2-4pm.
Exercises will range from one paragraph to 1-2 sides of single spaced A4 in length. All exercises for submission should be typed and the typefont should be 12 point (ie approximately the same size as in this document).

7.8 Queen Mary, University of London, Department of English and Drama (B)

Keeping a Learning Journal (various modules)

Your journal should be kept in a notebook especially set aside for the purpose. It is not a place to make research notes for essays but a space in which to reflect on:

a)  what you have read – both primary and secondary texts

a) things that were said in seminars or lectures, 

b) feedback from discussion with other students or with me.

The word ‘reflect’ is what is most important. It involves thinking about how you personally are relating to what is happening on the course. It is an intellectual process, but a personal one, and it is therefore appropriate that you should write conversationally. You do not need to worry about punctuation and spelling in your journal (although of course you do need to proofread and go through all the normal checking procedures in your final submitted essay or project work).

You should be using the process of writing the journal as a way in which to try to work out:

a) what you think about the issues raised on the course, 

b) what you currently understand, 

c) what you find difficult, confusing, contradictory,  

d) what you are going to do to make more sense, for yourself, out of the entire experience.

If you make regular entries in your journal, you will be able to look back and remind yourself of the various thoughts you had at different points in the course. You can use this process as a way of formulating a suitable question or title for your final assessed work that truly reflects your interests and the scope of your research, and which will help you make the most out of that research.

Sometimes one of the best ways of formulating what you yourself feel or understand about something is to read the thoughts and feelings of others. I shall therefore be asking you to share your journals with each other. I appreciate that this may not be something that you have done before and at first you are bound to feel that it is a bit strange – even threatening. Your journal is also the place in which to record such feelings. 

At no point on this course, either in seminar, or in your journal, or in your final project do I want you to say or write anything just to please me. In fact you will only please me if you fully engage on both a personal and an intellectual level with the issues on the course. That means that I want you to be, by turns, frank, critical, questioning, analytical and creative – as you deem appropriate.  

You might also like to read some published diaries. I recommend Art, not chance: nine artists' diaries, ed. Paul Allen, London: Calouste Gulbenkain Foundation, 2001. This is a collection of diaries kept over the course of a single recent project by nine artists in different media (poet, musician, theatre director, sculptor etc). Few of these people found the idea easy to start with, indeed one or two are actively resistant to the idea. The diaries display a range of approaches, but all are interesting to read, and revealing, both to the reader and to the diarist, about the creative and critical process.

Your journal should be handed in with your assessed essay project. It will not be graded in itself, but may be used to support the grade for your essay. I shall deduct 10% if a journal with regular entries is not submitted – so start now!

There will be ample opportunity over the weeks of the course to discuss any difficulties or confusions that you may be experiencing – whether with the course in general, or with the process of keeping the journal. 

If in doubt, ASK.

I am usually available for consultation immediately after the class, otherwise you may e-mail me. My other office hours will be posted on my door (Rm.320).

Tel. 020 7882 3359

e-mail: r.c.king@qmw.ac.uk
7.9 Staffordshire University, Department of English

Assessment On Approaches to Literary Studies:
1.
60%: a learning journal comprising three elements. This is worked on throughout the year, and submitted to your Approaches Tutor at the end of each semester. 



i) 
seminar preparation exercises



ii) 
3 independent study tasks (‘ISTs’)



iii) 
4 ‘reflections on learning’

2.
40%: an end-of-year essay of 1000 wds. Deadline 21 May 2002




essay questions will be distributed mid-way through semester 2

explanation of assessment

the learning journal is made up of three elements, which are explained below. You must complete all three elements in order to pass. At the start of the year, you should invest in a loose-leaf book or file in which to keep the journal work. After Christmas, you will be asked to submit your journal to your Approaches tutor for perusal. You will not be graded at this point. At the end of the year, you will submit it for final assessment, and will then receive your grade. 

(i) seminar preparation/contribution. This is measured by your satisfactory completion of the weekly preparation exercises (which can be found under each week’s reading) as well as your attendance & participation. You are required to complete a minimum of 14 preparation exercises across the year and you will be assessed on your attempt at these: it matters less that you make mistakes as long as you have a good go at them! Each week your seminar tutor will check that you have completed them.
WHY ARE WE ASKING YOU TO DO THIS? Preparing properly for seminars is essential and the weekly exercises in this handbook will help you so to do. You must complete these exercises weekly and bring them, in your journal, to the seminar to show your tutor. On ‘participation’ expectations, see p.9, ‘Learning & Teaching Methods: Seminars’.

(ii) 3 independent study tasks (ISTs) See pp. 26, 37 & 50 below.
These are all compulsory. The independent study tasks will take a variety of forms and aim to help you develop certain key skills — for example oral presentation, teamwork, bibliography, writing skills. These tasks will be set at regular intervals across the year. Immediately after completing any given IST, you should write your ‘reflection on learning’ (see below). These should be presented in word-processed form. 

(iii) 4 reflections on learning 

Each time you complete an ‘IST, you are asked to write a short (200-300 wd) ‘reflection on learning’. At the end of the academic year, you will write a fourth and final reflection on your year’s learning prior to the submission of your journal. In these pieces, you should critically assess your general progress so far. For example:

· what have I found particularly difficult, and can I identify why I had such difficulties? What can I do to address these difficulties?

· how well have I addressed the difficulties which I noted previously?

· what have I learnt so far that is useful or interesting or relevant to other modules?

· what appear to be my strengths so far, and what do I need to work on?

The important thing here is for you to be self-reflective and self-critical in a constructive way so that you can identify for yourself your areas of strength and weakness. The reflections should be word-processed and you should pay particular attention to writing clearly, concisely and correctly.

assessment on literary survey

assessment for the module is by 100% coursework portfolio, which is made up of the following elements

four developmental exercises, to develop your essay writing skills

two 1500 word essays, one at the end of each Semester

one 500 word commentary reflecting on the development of your work during the year, to be submitted at the end of Semester 2

The developmental exercises will be supported by a series of individual and group tutorials with your personal tutor (ie not necessarily your seminar tutor), as outlined in the table below. The meetings with your personal tutor are structured into the delivery of the module and the coursework process; your seminar tutor will, of course, also be available for advice and feedback at times she or he will give you at the beginning of the module. 

the coursework process and the personal tutor system

The developmental meetings are with your personal tutor because we want to make a strong link from the start of your course between giving you the support you need to develop your academic knowledge and skills, and the broader support for your personal welfare and development which we aim to deliver through your personal tutor and the network of support services to which he or she can connect you. Your personal tutor will, then, ensure that you have time at your tutorial meetings to discuss any aspect of that broader picture that you would like to raise, as well as the specific issues coming out of your developmental work. Your first meeting with your personal tutor will be a group meeting in Week 3, where you will pick up the first developmental assignment, and have the opportunity to discuss any issues that have arisen during the Induction week and the beginning of the teaching programme.

The aim of the assessment portfolio is to give you structured support in developing your essay writing skills, in a context that allows you to practise specific skills, identify areas for further development, and reflect on how the module has influenced the way you work. That process is underpinned by the regular feedback on your work that you will be getting from your personal tutor.

The developmental exercises are an essential part of this process, and the 'payoff' from them is the feedback and discussion they generate in the follow-up tutorials, which then feeds into the essays which you do at the end of Semesters 1 and 2. To reflect the role that they play, the developmental exercises will not be separately graded: they are exercises where you can afford to try things out, feel your way forward, and make mistakes, without worrying about grades. Your personal tutor too won't be worrying about grades with these exercises; she or he will be reading the material you submit with an eye to giving you feedback and advice that will help you write more effectively and confidently. Attendance at the feedback tutorials is, then, a crucial part of the process, and records of attendance at them will be kept by tutors, and will be included in the final assessment portfolio. The Commentary submitted with the second essay will then give you the opportunity to reflect on how your essay-writing has developed between the first Developmental piece and Essay #2.

You will get one final grade for the portfolio, which will be arrived at by an assessment of the writing you do at two key stages in the development process (Essays #1 and #2), of your participation in the process (tutorial attendance records), and of your ability to reflect on the impact the process has had on your essay-writing (the Commentary).

approaches to literary studies. week seven.

discourse ii: colonial discourse

[image: image2.png]



‘When one talks of colonial indoctrination, it is usually about oppression or subjugation,or waving little Union Jacks on Empire Day and singing “God Save the King”. But this gut feeling I had as a child, that the Indian was just a piece of cane trash while the white man was to be honoured and respected – where had it comes from? I don’t consciously remember being brainwashed to hold this view either at home or at school.’ (Sam Selvon, Foreday Morning 1989)

essential reading.

Edward Said, ‘Orientalism’ (NATC, p.1986)

Bennett & Royle, ‘The Colony’ (B&R, p.205)

Rudyard Kipling. ‘The Overland Mail’ (Appendix 2)

preparation exercise: 

for completion in your learning journal. Remember to bring this exercise to the Approaches seminar.

This exercise will help guide you to some significant points in a very influential piece of theory. Closely read the extract from Edward Said’s Orientalism (1978) in NATC, making notes. 

Now that you have read the piece as a whole, we will focus on a few sections in greater detail. 

· What do you take Said to mean by the following two statements? Write a brief paragraph explaining each: ‘The Orient was almost a European invention’ (p. 1991); ‘the Orient has helped to define Europe’ (p.1991)

· Said declares his indebtedness to Foucault. Briefly explain why he finds the idea of discourse so important for his present study. 

· Looking at Said’s argument on pp.2000-1, and again on 2011-12, would you have him down as more of a ‘New Critic’, or more of a ‘historicist’? Why so?

· Does Said seem to think that the late-twentieth century saw a reduction in stereotyping of the ‘Orient’? Have you come across any racial or cultural stereotyping recently (eg. in films, advertisements, TV, books)? Cite some examples. 

approaches to literary studies. week six. 

learning journal assignment: ist 1

NB. No Lecture or Seminar this week. 

ist 1: critical writing

NB. When you have completed this task, please write your first ‘reflection on learning’. 

Write an 800 word ‘review’ of Andrew Bennett & Nicholas Royle, An Introduction to Literature, Criticism & Theory. 
Your brief is to write a review to be included in the ‘Education’ section of The Guardian newspaper. Your editor wants you to assess the text’s suitability for Level 1 undergraduates, and also to comment on what this book tells us about the current state of ‘English Studies’ in British universities. You may, if you wish, focus the detail of your review around the chapter ‘The Text and the World’, whilst making general observations about the book as a whole.

Why are we asking you to do this? (And some tips): 

Your ability to identify and master different registers of writing is an important skill in English studies, and is therefore something you should consciously work on from the outset of your degree. This exercise asks you to practise a particular style of writing. Writing a review is significanttly different from writing an essay or an exam script. You should therefore make sure that your writing style and tone are appropriate. In preparation for this IST, then, you should carefully examine a few reviews from the Saturday and Sunday broadsheets (eg. The Guardian, The Independent, The Sunday Times, The Observer), thinking about tone, writing style, level of detail/breadth of coverage required and how the review’s argument is constructed. Needless to say, it is a basic expectation that you should always draft and redraft your work to produce a piece of writing finished to a high standard — just as a newspaper editor would expect.

7.10 University of Ulster, School of Languages and Literature 
ENG 328 C1: POETRY SINCE 1945: CONSTRUCTING LITERARY HISTORY

LEARNING  OUTCOMES
On completion of the module you should be able to demonstrate 
· a broad knowledge of poetry written in English since 1945
· appreciation of the distinct tone of certain poets,  volumes and ‘movements’ from this period 
· critical awareness of the various agendas implicit within narrative constructions of literary history
You will have also developed significant transferable skills,  including an enhanced
· capacity to synthesize information from various sources (texts,  group discussion,  private reflection)
· experience of managing and completing small research projects to deadline
· experience of making presentations to small groups
______________________________________________________________________
TEACHING  AND  LEARNING

You will learn through a combination of lectures,  small group seminars,  and individual study.   

Lectures in Part 1:  Poetry since 1945  will present a fairly traditional narrative of the period as a whole,  providing essential knowledge and flagging significant issues.  In this part,  seminars will be devoted to discussion of the work of one poet,  the main aim being to pinpoint the characteristic tone of this major writer. 

Part 2:  Constructing Literary History will look at some alternative ways of approaching the period,  and at writers who have for various reasons been marginalised by the critics,  in order to gain a greater awareness of the agendas implicit within narratives of literary history.  Seminars in this part are intended to reflect and help clarify the issues introduced in lectures.  They will take the form of student led exercises,  with preparation requirements set out on pages 9 and 10 of this document.

Time will be allocated for at least one individual tutorial wherein you can discuss your progress in the module.  A session will be devoted to advice regarding your workbook (see section on ‘Assessment’ below).  There will also be a module forum in which you can offer constructive feedback on the module as a whole,  in order to support its ongoing development and future improvement.  
METHODS AND HOURS

20 x 1 hour lectures;  9 x 1 hour seminars;  1 x 1 hour workbook session;  1 x 1 hour module forum;  at least 1 individual tutorial.  Total notional student effort hours:   200.

TIMES AND LOCATIONS
Lectures:   Mondays,  11.15 (L003);  Tuesdays,  11.15 (LT16)      
Seminars:  Thursdays,  1.15,  2.15 (J310)

ASSESSMENT

Participants on this module will be assessed by 100% coursework.  This will comprise of two elements:  a coursework essay reflecting engagement with issues studied in the module before reading week,  and a workbook reflecting engagement with issues discussed after reading week.  Each of these elements will contribute 50% of the final mark.  

Please note:  

· You must NOT duplicate work between the two elements of assessment,  nor within one element.

· Plagiarism is a serious offence that can result in a mark of 0.  Refer to your English Course Handbook for advice on how to present your work.

ESSAY

Rationale and Learning Outcomes
The essay element is designed primarily with the first two module aims and desired outcomes in mind:  that is,  it will allow you to display your knowledge and tonal appreciation of poets and poetic ‘movements’ since 1945.  Producing the assignment will also demonstrate that you are developing significant transferable skills,  such as the capacity to synthesize information from various sources,  and the ability to manage and complete a small research project to deadline. 

Assignment

You are required to submit a coursework essay of about 3,000 words answering one of the three coursework essay questions listed on page 8 of this document.
Submission and Feedback

Two copies of this essay must be submitted to J 315 between 1.00 and 4.00 pm on Friday 16 November.  

Extensions can only be granted in exceptional circumstances and with compassionate and / or medical evidence.  Application should be made to your Course Director (the Module Coordinator has no authority to grant extensions).  Your essay will be marked,  and constructive feedback offered,  within two weeks of submission.  You should arrange to see the module coordinator in J315 for this feedback:  contact me by email,  phone,  pigeonhole,  or knock during consultation hours. 

WORKBOOK 

Rationale and Learning Outcomes

Your workbook will reflect your engagement with the second part of this module,  wherein you are required to develop a critical awareness of issues concerning narratives of literary history.  The desired outcome of this element is a greater understanding of how literary history,  specifically that of poetry since 1945,  has been constructed.  Transferable skills developed by this element of assessment include an enhanced ability to 

synthesise information from various sources (texts,  group discussion,  private reflection),  and experience of conducting,  writing up and presenting small research projects in a clear and concise manner.

Assignment

You are required to produce written reports on three of the four seminar preparation tasks listed on page 9 of this document,  writing approximately 1,000 words on each task (about 3,000 words in total).  In each case,  you should make sure that you cover the following areas: 

Aims:


Briefly summarising what you perceive to be the aims of the exercise.

Preparation:

Detailing your seminar preparation.

Discussion:
Reflections on the exercise,  focusing on relevant issues addressed in the seminar.

Conclusions:
Relating back to the main aim of part 2 of the module:  that is,  demonstrating enhanced critical awareness of the agendas implicit within narrative constructions of literary history.

Further advice on this element of assessment is available from the module coordinator at any time during the semester,  but specifically during the timetabled Workbook Session on the 19th December.

Submission and Feedback

Two copies of your workbook must be submitted to J 310 between 1.00 pm and 4.00 pm on Friday 18 January.  Students are encouraged to discuss their workbook with the module coordinator following confirmation of marks:  please arrange a meeting with me at any time during Semester 2.

ASSESSMENT CRITERIA

The following criteria will be applied in the assessment of your work (note:  the ‘Research’ criterion does not apply to the workbook):

· Relevance


Extent to which work responds to the question.

· Strength of Argument
Perceptiveness;  thoroughness;  development;  consistency; persuasiveness 

· Use of Evidence

Degree of textual knowledge;  selectivity and appositeness of quotation.
· Presentation


Grammatical correctness;  spelling;  punctuation;  paragraphing;  clarity of expression;  fluency of style;  quality of referencing and bibliography.

· Research


Extent and quality of engagement with secondary sources.

SEMINAR PREPARATION / WORKBOOK PROJECTS 

23 November
Typecasting

Issues
How far do poets change their style over time?  How does literary history accommodate this?  

Preparation
From the work of one poet from the period (not one of the six writers featured before reading week),  choose two poems that you consider to be distinctly different to each other (whether in tone,  content,  attitude,  imagery,  etc) and photocopy them for the group.  Attempt to clarify and account for these differences. 
Seminar
Presentation of findings to the group,  followed by discussion on implications for literary critics and historians.   

30 November
Narratives of Literary History


Issues
How many ways are there to historicise a period?  What are the critical implications of these different approaches to literary history?

Preparation
Devise a plan for an anthology of poetry since 1945,  detailing the selection,  arrangement and presentation principles that seem important to you – for example:
selection:
from where do you select? (geographical?) on what basis do you select? (quality?  representativeness?  social relevance?  political? polemical?) 
arrangement:
alphabetical by poet? historical groups? thematic groups? by decade? chronological?  by date of birth?  by date of composition? random?

presentation:
binding?  photos / drawings?  academic or popular market? introduction? commentary? biographical information?

Seminar

Two person roleplay:  one plays the anthology selector,  the other a potential publisher.  Selector presents publisher with plans,  and has to explain/justify the principles behind selection/arrangement;  publisher criticizes the approach.  Then swap roles.

7 December 
Marginalisation


Issue

Why have certain poets / types of poetry been marginalised in histories of poetry since 1945?
Preparation
Select one post-1945 poem by a poet not represented on the module so far.  Photocopy it for the other seminar members.  Attempt to answer the following questions:  

1. Why do you think that this poet / poem has not been referred to in the module?

2. How can this poet / poem be accommodated within a history of poetry since the war?

Seminar

Presentation to,  and discussion with,  seminar group.
14 December 
Heterogeneity or Zeitgeist?




Issue
How many different poetic tones are detectable within any one particular period?  What are the implications of diversity for the literary historian?

Preparation
Selecting from poetry studied during the second half of the module (‘Constructing Literary History’),  choose one poem from the 1940s,  1950s or 1960s,  and contrast its tone to that of the ‘movement’ associated with this time (eg. ‘Apocalyptic’ poetry;  the ‘Movement’;  ‘Confessional’;  Feminist or political poetry).

Seminar

Presentation to,  and discussion with,  seminar group.

7.11 University of Wales College, Newport, Department of English

NAME OR STUDENT NO._________________________________

E202/3  ROMANTICISM READING LOG

Your Reading Log carries 20% of the marks for this course.  It is a record of your reading for the module and your preparation for and response to seminars.  The aims of it are to help you benefit from the course and to give you the opportunity to gain credit for your active learning.

Contents:

Your log should contain at least the following:

SYMBOL 183 \f "Symbol" \s 10 \h
Check list of contents 

SYMBOL 183 \f "Symbol" \s 10 \h
One completed page for each taught week, showing poems read, critical material read or dipped into, etc.

Additionally you may include a copy of any notes made for mini-presentations* if you wish.  *Students may volunteer to provide a five-minute opening on the poems set for seminar discussion.  This provides a very good start to the seminars and is not assessed.  It is called a 'mini-presentation' and the notes for it can make a good addition to your log.

Notes:  1) Your own comments, questions and notes must amount to a minimum of 1000 words (excluding simple filling-in of titles, etc.) in total.


2)  These do not have to be in full sentences, but must be legible and clearly expressed.

Check list of contents
	Week + topic
	Log page (Y/N)
	Mini-presentation (Y/N)

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	


	202/3  Romanticism - reading log page



	Date:

	Subject of lecture/seminar:

	Lecture and seminar preparation



	Poems read (titles):

	

	

	

	

	

	Question/s about the set poem/s to ask in this week's seminar:

	

	

	

	

	

	

	

	

	

	Thoughts about the set poem/s for this week's seminar:

	

	

	

	

	

	

	

	

	

	

	Critical books or essays read or dipped into (author, date, title and brief comments):

	

	

	

	

	


	After the seminar



	Did you do a mini-presentation this week?  Yes/no

Group/individual

	If so, what was the topic?  (Attach copy of notes if you wish)

	

	

	

	

	Summary of this week's seminar:

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


Criteria for assessment

Credit will be given for work which shows evidence of your ability to:

Grade C8-10

Prepare actively for lectures and seminars by reading at least set material;

Engage thoughtfully with set material by, for example, preparing comments on poems or questions about difficulties encountered;

Contribute to seminar discussion; 

Recall key points discussed in seminars;

Sample relevant secondary material.

Grade A14-16

Prepare actively for lectures and seminars by reading set material and more widely;

Engage perceptively with set material by, for example, preparing comments on 

poems or questions about difficulties encountered that show insight and responsiveness; 

Contribute actively to seminar discussion, drawing on set material and wider reading where appropriate;

Recall key points discussed in seminars in a way that shows critical awareness;

Engage critically with secondary material.

Course Title:  BA Honours, Humanities, Social and Environmental Sciences/English

Module Title:  Romanticism

Module Number:  E202/3  G103427

Module Tutor:  Linda Ruhemann

Date and Time       


Assignment Due: 
Size of group:  45 approx.

Submitted at:  Caerleon Student Desk

Assignment Title:  Romanticism

Further Details:  The assignment consists of two parts: a) Reading log (20%) and Essay  (80%).

The essay should be 1500 words in length.  

With close reference to two to four poems from the Romantic period, discuss in what ways they might be termed 'Romantic'.  Your examples should be drawn from the work of two or more poets.  If you wish to refer to poems that are not in the set anthologies, you must include photocopies.

Criteria for Assessment:  Credit will be given for work which shows your ability to:


read literary texts with understanding and reach informed judgements about their qualities;


recognise and analyse the way in which these texts evoke responses in their readers through their form and style;


(if appropriate) examine how texts may reflect the culture of the time and place in which they were produced and how they may seek to uphold or criticise that culture;


present an organised and relevant response to a question;


write coherently, with accurate spelling and punctuation, presenting your ideas clearly and fluently;


document any sources used clearly and consistently.

You are reminded that making use of an author's published words or ideas without attributing them constitutes unfair practice.

APPENDIX

Report on Half-Day Workshop on Reading Dossiers/Study Logs, Department of English, University of Birmingham, 19 September 2002.

Colleagues from several HE institutions met at Birmingham to discuss and share experience of the use of Dossiers/Logs as a form of assessment. What follows is a report from each institution on the format, student experience of and helpfulness of such documents, followed by a summary of the talk given by Jenny Moon, the event’s guest speaker.  

Birmingham:

Steve Ellis explained that the Reading Dossier had been introduced as an element of assessment on Literature Specialist options for level 2 students, so that their assessment was now 75% essay (2500-3000 words) and 25% Dossier, as opposed to level 3 students taking the same module whose assessment is 100% essay work (5000-6000 words).


The RD consists of a student’s notes throughout the two-semester option, that is notes made preparatory to the weekly seminar on primary and secondary reading, plus notes made after the seminar that summarise and evaluate ideas arising in seminar discussion.


Reaction to the RD in the Department was almost exactly split between those numbers of students and staff in favour, and those against. In the former case, it was felt that, e.g., the RD made for better seminar preparation, rewarded students for consistent and continuous attention to the course and improved attendance; in the latter case, some students were very hostile to what they saw as the surveillance aspect of course preparation, and to the fact that diverse modes of participation, note-taking, etc, had been regularised. One external examiner had been hostile; another suggested moving the RD to level 1.


Storage and handling of RD submissions proved an unexpected problem; some RDs amounted to two hefty ring-folders. In an effort to avoid this next session, the Department has revised its guidelines to prevent students submitting as part of the RD photocopies, downloads from the internet, etc, unless these are substantially annotated by the student.


Marking and marking criteria proved less of a problem than was envisaged. Marks were banded in tens—75%, 65%, etc—depending on how many of the required components of the RD had been ‘adequately and diligently fulfilled’.

See Report, Section 7.1

Dundee:

A representative from Dundee could not be present at the session, but information had been forwarded about the practice of assessing a module on ‘Post-Colonial Texts’ using a Course Journal. This was seen as both ‘formative’—a place to record enthusiasms, difficulties and potential solutions to problems, but also functioned as the ‘summative’ assessment, being ‘a final record of what was encountered, debated and learnt over the 11 weeks’ of the module.


Although students were ‘encouraged’ to write weekly entries in the CJ, occasional gaps were permissible: ‘we ask that you find your own pathways through the range of writing on offer’. However, the list of published ‘criteria’ that constitute a ‘good’ journal were lengthy and explicit, as were the marking procedures, so that the CJ as a whole permitted, for example, ‘a personalised, imaginative—and where appropriate—creative account of your journey through the course’ but also had to conform to a required framework, including, for example, the formulation of ‘key questions’ and the formulation of consequent answers.


Compared with the Birmingham RD the Dundee CJ therefore seemed to be at once more ‘open’ and more directed as an assessment. A major difference was that the CJ was to be edited and shaped before submission (with the tutor’s advice available for this) rather than submitted in its week-by-week form, as at Birmingham.

See Report, Section 7.3

Staffordshire

Aidan Arrowsmith spoke to documents used on his Approaches to Literary Studies course.  The course is assessed on the basis of a learning journal (60%) and a 1,000-word end-of-year essay (40%).

The learning journal, presented in a loose-leaf book or file, is worked on continuously and submitted to a tutor at the end of each semester.  The main purposes are to guide students’ reading and, by implication, to monitor that the reading is being done; to improve the quality of seminar preparation and contributions to discussion; to encourage students to reflect on their learning.

The journal has three components.

1. Seminar Preparation.  Students are required to complete a minimum of 14 preparation exercises in the year.  Typically, these take the form of identifying passages in prescribed texts with questions intended to help students understand and evaluate key issues.  At each meeting the tutor looks at the students’ responses to these questions.

2. Independent Study Tasks (ISTs).  Three compulsory ISTs are set at regular intervals through the year.  They take a variety of forms and are intended to develop certain key skills, such as oral presentation, teamwork, bibliography, writing skills.  On completion of each IST, the student is required to complete a Reflection on Learning (see below).

3. Reflections on Learning.  Each time a student completes an IST he/she is supposed to write a short (200-/300-word) reflection.  At the end of the year a final, summative reflection is produced to account for the student’s experience of the course as a whole.  The purpose of the reflective pieces is to encourage critical evaluation of the student’s progress, addressing such questions as:  what have I found difficult, why, and what have I done about the difficulties?  how successful have I been in this respect?  what have I learnt that is useful and relevant to other modules?  what seem to be my strengths, and what do I need to work on?

All three elements have to be completed for the student to eligible for a pass.

This way of managing a journal has some distinctive features. First, it carries a significant weighting (60%) in the overall assessment for the module.  Secondly, it is more prescriptive than some other models in terms of guiding students’ reading and determining the content of the journal; this may be a reflection of the prior learning experience of the students involved.  It also has the effect of producing a final dossier which is organised on uniform principles, which presumably makes it easier to compare one student’s work with another’s and also makes it less likely that journals will be huge, rambling portmanteaux of random material.  Thirdly, it contains an element of reflection on learning which is missing from, for example, the Birmingham scheme.

See Report, Section 7.9

Ulster

Tim Hancock presented papers he uses on his course, Poetry since 1945: Constructing Literary History.  Assessment for this course is based on two elements:  a coursework essay and what is referred to at Ulster as a “workbook”, each worth 50%.

The purpose of the workbook is to promote and reflect students’ engagement with that module where they are required to develop a critical awareness of the issues raised by narratives of literary history.  The desired outcomes also include a demonstration of transferable skills such as an enhanced ability to synthesise information from a variety of sources (texts, discussion, private reflection) and experience of conducting, writing up and presenting small research projects.

Students are required to produce written reports on three of four prescribed seminar preparation tasks, writing 1,000 words for each.  Students are directed to produce for each assignment an Introduction, a Discussion and a Conclusion which demonstrates critical awareness of agendas implicit in constructions of literary history.

Workbooks are assessed on the following criteria:  relevance;  strength of argument;  use of evidence, and presentation.  Research (extent and quality of engagement with secondary sources) is assessed by other means.

The distinctive features of the Ulster workbook scheme are its deployment of tutor-defined tasks; the substantial amount of discursive writing required; the emphasis on increased critical awareness; there is a degree of uniformity in the format.  There is scope for reflective writing, but to a smaller degree than in the Staffordshire scheme, for example.

See Report, Section 7.10

University College Northampton

Janet Wilson presented documents associated with University College Northampton’s web-based programme of individual learning exercises called NILE (Northampton Integrated Learning Environment).  This is compulsory for all first year BA and CH students taking the course on Victorian Literature and is correlated to a weekly lecture programme.  The module, Lit 1007: Victorian Literature:  Criticism in Practice, requires the production of a reflective learning journal based on the web programme and a two-hour examination.

Students download the exercises which have been posted on the web each week and complete them independently, writing the answers in a notebook.  The substantive journal is intended as a record that covers the full 22 weeks of the course.  It is designed in part to be summative: the weekly entries should have space for subsequent material:  this might include a record of reading activity in both primary and secondary sources, and the attempt to identify solutions to problems.  In this way the journal allows students to track their learning over time and across a range of texts.  It is also summative in that students are able to include their reflections on the process of completing the exercises;  so it forms a record of what has been encountered, learnt and debated during the course.

At the end of the year three of the exercises are selected at random for further work based on the answers already given.  Students consult their original logbook entries to write a reflective and critical account of what they had learnt from completing the exercises, including their estimate of how they had progressed since then, how they would improve on their performance were they to do it again, etc.  These are then handed in for marking.  Although the logbook is also required to be submitted as further proof that all the work has been satisfactorily completed throughout the year, assessment is based principally on the three reflective pieces themselves.

Central to this approach is the idea of reflection upon and engagement with the material of the course and a sense of responsibility for one’s own learning.  Selecting from such a range of material and commenting on it implicitly requires skills of editing and assessment.

Criteria for marking reflective work are as follows:

1. evidence of consistency of approach and of application to the task of revising an earlier assessment;

2. use of proof to support impressions about work;  this could be either text-based or using external criteria like further reading;

3. evidence of background reading through quotation and a bibliography;  evidence of a range of resources like the internet;

4. ways of making connections between the different parts of the course:  lectures, seminar discussions and other marked assessments;

5. contextualisation:  knowledge of the Victorian period, of genres and traditions from which texts come.

See Report, Section 7.6

Guest talk by Jennifer Moon  

Jennifer Moon, from the SDU at Exeter University, and author of, among other relevant publications, Learning Journals: a Handbook for Academics, Students and Professional Development (Kogan Page, 1999), was the guest speaker at the session. She responded to many of the problems that discussion of the various cases above brought up, and was concerned in particular to stress the usefulness of Course Journals/Reading Dossiers to the development of truly ‘reflective’ writing in students. The benefits of this in terms of self-evaluation and skills evaluation were stressed, with a view to students learning from their experience so as to improve future performance. Useful examples and exercises that would promote better reflective writing and learning were circulated. Jenny stressed that reflective writing therefore has to be more than a diary of events, and that Journals/Dossiers are most useful when, having completed them, students are asked to look back through them in order to chart and demonstrate their progression. Hence some form of assessment that asks the student to use, rather than merely submit, the Dossier might be preferable. Various forms of Dossier-related essays and essay-titles were then discussed.


Other issues broached by Jenny included ‘multi-dimensionality’, that is, that a CJ/RD should contain material not narrowly defined and taken from a range of discourses  -  for example, creative/imaginative writing might well be one aspect of a student’s response to courses followed, artwork, etc. Also discussed was the use of students who had already experienced CJs/RDs as a resource in mentoring and assisting students new to the practice.
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