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Executive Summary


The below report chronicles patchy (though sometimes significant) progress in several areas, including undergraduate course development.  However, the most important outcomes of the advocacy project have unquestionably been my development, with Dr Graham Mort, of very vigorous new initiatives in postgraduate distance learning and in crosscultural creative/critical collaboration, both linked to the creation of a new interactive, transcultural website.

On 7th May we announced the launch of the Centre for Transcultural Writing and Research and sent out invitations for the Open Day that inaugurated the Centre (31st May 2007). Graham’s and my e-mail announcement summed up our sense of what had been been achieved: “… we are pleased to confirm that the Centre for Transcultural Writing and Research has now been approved by the Faculty. This is an interdisciplinary initiative that will – practically and conceptually – link together a range of existing and new research projects…This virtual Centre is also designed to enable a new community of  transcultural research students and has attracted strong interest from potential PGRs. We are now building the Virtual Research Environment that will enable overseas PhD students to study with us from abroad. The eLearning PhD will be launched in October with a small pilot group. Some of these PhD applications are already suggesting interdisciplinary supervision – not only between English and Creative Writing, but involving other disciplines also. …We anticipate that a number of new PhD students will register with us as a result of this more clearly defined research context. It will also provide a platform that can enable new research funding applications and strengthen existing partnerships – with the British Council, for instance, who will be funding a new radio-writing project in Uganda and Nigeria in 2007/8…We think that the Centre will enrich the life of the Faculty, create new research partnerships, and draw resources into E & CW in the form of PG fees and research funding.”

All of the elements in the above announcement are now in place.  The website, http://www.transculturalwriting.com, combines conventional web space with the use of Wordpress for blogs/forums and MediaWiki for a new Virtual Research Environment, which (as discussed below) is now generating considerable interest at Faculty level. We have launched our distance PhD in Creative Writing with this site as the core – eight part- or full-time students, half of them from overseas, all working on creative writing projects that have a strong crosscultural dimension.  The Centre steering group has held its first meeting; the radio-writing project (Radiophonics) is about to begin; we have Faculty funding for a continuation of a creative-critical seminar series called Trans-Scriptions, which will surround its face-to-face events with virtual events (forums, blogs, podcasts, etc.); and we have applications in (or about to go in) for several other sources of external funding (for development of our VREs at Faculty level, for scholarships for postgraduate eLearning students, and for exchanges with African universities mediated via the site’s interactive web space). 

Graham Mort and I have published two articles relating to the above developments this year.  At Ben Knights’ suggestion we wrote a 5000-word article summarizing some of our work on virtual learning, “In Virtuality Veritas,” published in Pedagogy: Critical Approaches to Teaching Literature, Language, Composition, and Culture 7(3): 513-525 (2007); ISSN:  1531-4200; and we also co-authored “The Implied Supervisor,” published in The International Journal of Learning, Vol 14, 2007,

http://www.Learning-Journal.com, ISSN 1447-9494.  Both articles are attached as PDFs.

Introduction

The project aimed to concentrate on the transformative possibilities of virtual learning within our postgraduate programmes, both at MA and PhD level, campus-based and distance learning. Its objectives were to:

· advance teaching methodology and philosophy within a reflexive framework;

· create practical course development strategies;

· explore interdisciplinary links within the temporal and spatial liberties offered by virtual learning environments.

It was suggested that, building on this, there could be a further stage (probably beyond the scope of the proposed initiative) feeding methodological and technical advances made at the postgraduate level into our teaching provision at undergraduate level.  

This approach reflected my own strong sense of the transformative possibilities of Creative Writing methodologies. These were the starting point, and the project built on its pedagogic case for eLearning as a central part of the teaching process.  The intention was to expand and consolidate the VL strategies developed through Creative Writing practice.  It also involved exploring ways of extending these strategies through the creation of analogous methods on the English Literature side of the Department - where, for example, the VL tools designed to engage Creative Writing students and tutors in a process of creation-response-creation might be adapted to promote the more fluid articulation of critical arguments/counter-arguments and to promote a sense of the critical text as process.  The Creative Writing practice of online conferences was similarly seen as a practice that could be of use to students of English Literature, stimulating intellectual exchange with a sympathetic but critical group of fellow-students.  By encouraging our postgraduates to think of the 'research environment' as including virtual space it was hoped to extend the resources available to them. The expanding VL-based international programmes ru   run by the Department were also part of the remit, the goal being to further develop and integrate them with our own MA and PhD-level courses. 
Institutional Context / Background

Lancaster University is still in the process of evolving a well-defined eLearning strategy; it is committed to moving from departmentally focused innovation towards the implementation of institution-wide initiatives. The Department of English & Creative Writing had, in the academic year 2005-06, made a major effort to establish and encourage the use of VL facilities across its whole range of courses.  For the most part, these facilities were still operating at the fairly basic level of providing online resources to complement existing teaching provision.  Levels of online interaction and collaborative learning had, however, been much more fully explored on the Creative Writing side of the Department, which led the way in the formulation of new approaches capable of linking the use of eLearning technologies to innovation in pedagogical practice.  Thanks primarily to the work of Dr Graham Mort, the development of eLearning strategies customized to the discipline of Creative Writing had created an evolving model that had great potential for transforming the use of VL within the larger Department; his initiation of wider VL-based programmes like Crossing Borders additionally pointed the way towards the expansion of our learning community beyond Departmental boundaries, enabling Lancaster students and tutors to build connections with an international constituency. 

Methodology

Our proposed methodology involved fostering the development of VLE technologies, overseeing the creation of adequate intranet site structures, and encouraging the use of specific interactive methodologies. These activities were undertaken in relation to the enhancement of the VLE for our off-campus constituency (the further development of our Creative Writing Distance Learning MA and the introduction of a strong structure for a Distance Learning PhD), with the aim of developing improved VL capabilities within the campus community and the building up of online connections with the wider constituency of students drawn together by our international programmes.

· We wanted to encourage (by the articulation of perceived needs) the development of more sophisticated VL tools and technologies and also the greater integration between different online systems (for example, the integration of student information systems with systems set up for the purposes of online assessment, both facilitating and recording tutor-student exchanges, enabling the creation of online portfolios of work, providing for continuous monitoring of student progress and so on).  The innovatory approach to pedagogical practice in the Creative Writing postgraduate sites had made clear the need for such improvements.  We had limited success in pursuing this objective, because the inertial pull of Information Systems Services and of CELT (Centre for the Enhancement of Learning and Technology) make it all but impossible to improve more than marginally (let alone to change) the Lotus Domino system Lancaster operates.  We continue, however, to be proactive in this developmental process, carrying further our ongoing discussions with Lancaster's Learning Technology Group about the adaptation of the centrally supported conference system to meet our specific Departmental needs; and we are also exploring a new system being developed within the Management School, Sakai (http://sakaiproject.org/), which offers the possibility of far greater autonomy and flexibility.

· The postgraduate experience in Creative Writing made us very aware of the need to construct our intranet sites in ways that facilitate collaborative interaction, that give students a clear pathway to all parts of the site and that accommodate different stages of the student's own progress through their degree (combining, e.g., current exchanges with archives and records of past submissions and discussions).  Our initial assumption was that this design process would be ongoing and that it would be informed at every point by student and staff feedback, via workshops in the planning stage and monitored by furthers discussion and written feedback as the project progressed.  The effort to gather systematic feedback has in fact been somewhat ragged (due mainly to low response rates), but there has nevertheless been sufficient discussion over the course of the year with both colleagues and students to inform changes to existing sites (most importantly at MA and PhD level) and to shape the design of new interactive facilities (such as those offered on transculturalwriting.com). 
· We planned to extend the use of specific aspects of postgraduate Creative Writing methodology: to incorporate the ‘tutorial drop zone’ for the submission of work in progress and the learning log for online student-tutor interaction and feedback into the supervision of Literature students; to experiment on the Literature side with the kind of online interactions (such as the insertion of highlighted comments and track-changes) that can allow direct intervention by the tutor in the drafting of the creative text or (in the case of Literature supervisions) in the expression and construction of critical arguments; to expand the use of the virtual learning environment for online conferences, additionally using the conference facility to forge connections with our international constituency. The introduction of this methodology in the wider Department was, as planed, prepared for in preliminary workshops designed to explore (through joint Creative Writing/English Literature discussion) the relevance of the Creative Writing workshop methodologies to English Literature, and the Lit side of the Department now has a PhD-level site that is in most respects comparable to that on the Creative Writing side.  Although use of the site has been a little uneven, it is now officially incorporated into our PG training guidelines as an essential part of postgraduate research.  
· In terms of tour wider agenda, the use of the transcultural VLE for online conferences has become a reality – see, for example, the Prose Workshop (http://transculturalwriting.com/communities/?page_id=19) and the Transcultural Reading Groups that ran last Spring/Summer as part of the Centre’s inaugural Open Day (http://transculturalwriting.com/communities/?page_id=6). 
Discussion

Undergraduate level: 

At undergraduate level, about a quarter of staff members experimented with something more than minimal interactivity in their courses, generally not modifying the courses themselves but incorporating more online discussion as part of seminar preparation and (in four cases) as part of assessment.  The Department made room for discussion of these developments – for example, about the relationship between English Literature and Creative Writing, and about the role of our VLE in harmonizing interests and methodologies. These were recurring topics of discussion during our October 2006 Away Day, at which the consensus was that CW does indeed have a pedagogy that is distinct from that of a Literature Department but that, at the same time, both sides of the Dept have much to learn from one another – and that virtual space will make a major contribution to furthering collaboration and understanding.

In terms of actually bringing about changes, however, the most useful initiatives involved individual meetings with members of staff who wanted to develop things on their UG sites in a slightly more adventurous way – for example with one of my younger colleagues whose project is particularly interesting as an attempt to embed eLearning in her half unit by making it part of assessment; with two more experienced (though less technically sophisticated) colleagues who considered with me how to make students on the Womens’ Writing course ask questions themselves rather than simply answering them and how to get them to share their reflections on critical theory (I customized their site to create facilities for small group discussion, etc.); and with other colleagues who followed suit, with changes ranging from small-scale discussion facilities to revamping half-units to incorporate online assessment. 

Postgraduate level:

As noted above (in the section on Methodology), we pushed forward developments across the Department in the use of interactive learning logs (in relation to conventional face-to-face PhD tutorials) and discussion threads (in relation to ‘work in progress’ meetings).  The most important developments, however, have been in the expansion of our Creative Writing postgraduate initiatives in Creative Writing.  As the year went on, we became aware of a burgeoning demand (internationally) for eLearning in Creative Writing – nearly 100 enquiries for the DL MA and (for a course not even in existence yet!) over 50 for our proposed DL PhD (many of these extremely well-qualified, with well-reviewed publications, already teaching at colleges or universities, etc.). We eventually secured university agreement to run a new eLearning PhD in CW, supported by new posts. We are getting increasing numbers of enquiries from prospective students who see in an eLearning programme an adaptable form of professional development: as a South African teacher wrote to us in mid-Nov, ‘a lot of programs are very rigid about how long one should take to complete such a study. They often do not acknowledge that writers have different experiences, resources, cognitive abilities and time available – so I have really been trying to find a suitable program that is also flexible.’ Our ability to attract such students should be hugely enhanced by the Centre for Transcultural Writing and Research, with its proactive investigation of cultural diversity and exchange through writing. We have now, as noted, admitted our first cohort of entirely distance PhD students, most jointly supervised, with either a Literature/CW crossover or a collaboration between our Dept and another department within the Faculty, e.g., DELC (the Department of European Languages and Cultures).

The international dimension:

2006-07 saw the development of numerous interactive-web-based intercultural initiatives.  A pilot project called “type-writers” (Sept ‘06) was so successful that the British Council invited Graham Mort and Kate Horsley to run similar Online Workshops on their site: the first in the series was Radiophonics, an online creative writing workshop (with 2 mentors and 8 participants) that ran from 16 – 26 October 2006 with writers from Uganda, producing stories that will be broadcast on Ugandan commercial radio and as podcasts on the British Council and Lancaster sites – see http://www.crossingborders-africanwriting.org/onlineworkshops/radiophonics. In mid-Nov, the Radiophonics Workshop was followed by a Prose Workshop for writers wanting to develop their short fiction or non-fiction, with the emphasis on shaping and revising short prose pieces for magazine publication (see http://www.crossingborders-africanwriting.org/onlineworkshops/proseworkshop). This was followed by a Poetry Workshop which ran from January 2007.  In establishing the Centre for Intercultural Writing and Research, we built on the success of these online forums and the other international initiatives.  Extracts from the opening paragraphs of the draft proposal perhaps help to sketch in our conception of a ‘virtual academy’:

The proposal…has grown out of a number of research projects that link academic research, action-research project outputs and developments in e-Learning and online resources. Such a Centre would pro-actively expand existing connections to a wider international field…Intercultural in its challenge to academic enclosures, the Centre would be interdisciplinary in conception and post-disciplinary in its trajectory… Developments of this kind in intercultural and transnational writing can be fed by the rapidly growing potential for e-Learning. The establishment of the ‘virtual academy’ situates learning in a de-centred, virtual realm. Such innovative approaches to teaching, supervision and research expand our notion of the academy, widening its reach and linking together communities of writers and researchers into a commonwealth of international interest in which notions of culture, location and glocality become the stimulus for new creative and intellectual endeavour.

Site development:

As mentioned above, the foundation for much of this work was the creation of a large new website integrating conventional web space with “Web 2.0” capabilities. This ‘virtual presence’ of the Centre is now providing archives; writers’ galleries; multi-user writers’ forums; password-protected access to the intranet discussion and tutorial spaces currently provided by LUVLE; and, during the coming year, will provide an international webzine – the new home for Crossing Borders web publishing; podcasts; space for visiting writers to carry on discussions of their work.  By-passing the University’s cumbersome virtual learning sites, transculturalwriting.com has used a Mediawiki to design a new postgraduate portal which incorporates the postgraduate handbook (referenced and accessed section by section) and five new prototypical research methodology modules that form the basis of a new VRE or virtual research environment, complementing the virtual learning environments found as a means of exchange at all other levels of study, including all models of the MA and also the PhD where we had pioneered online Learning Logs a couple of years earlier. The first modules cover Postgraduate E-Learning and Web Facilities, Understanding the Research Context, Library, Online and Archival Research, Scholarly and Professional Presentation, Research and Reflective Practice. If successful, these modules will be added to, based on research with our doctoral and post-doctoral students.  The portal is at: http://www.transculturalwriting.com/vre/index.php?title=Main_Page; and the Virtual Research Environment can be accessed at: http://www.transculturalwriting.com/vre/index.php?title=Main_Page (the link to this site is currently only accessible to students via Lancaster’s LUVLE system, which is password protected; a self-assessment proforma and facilities for discussion of the research modules are also currently on LUVLE, whilst we negotiate the issue of student work/records being kept elsewhere than the university’s own server).
Faculty level and beyond:

In the interests of forging links outside the Dept., we have had meetings with a number of other people, including several people involved in the Literacy Research Centre and the inter-disciplinary ‘Moving Manchester, Mediating Marginalities’ project at Lancaster; with Dr Sarah Dauncey of Warwick, who is drawing on Lancaster’s experience of inter-cultural writers’ forums; with Lancaster’s Dept of Continuing Education, which runs a highly successful virtual Creative Writing programme; and with the Distance and Flexible Learning Support Group (always well-attended by people in the Faculty, CELT and DCE).  

Most importantly, we have had discussions at Faculty level, eliciting a strongly positive response, both to our launching of the eLearning PhD in Creative Writing and to our creation of the new Virtual Research Environment, the further development of which may get substantial Faculty funding in the current year (‘Roberts Money’, for extending our initial development of this facility, creating and trialling interdisciplinary modules for use within the Faculty).  Faculty support has already been evident in the sanctioning of new posts in Creative Writing, some specifically for eLearning.  The Dept was given (in a very tight financial year) two posts in Creative Writing, in recognition of the very vigorous recruitment of students for CW: a lectureship in Creative Writing (the only new post to be granted in the Faculty); and a split post in Creative Writing distance learning (4 distance learning tutors x 0.25 of a post). The split post is in place of the 06-07 arrangement of hiring off-shore tutors for our distance learning MA, and it’s anticipated that this will help us to move forward with the Centre, which will require additional strength in CW teaching at PG level (the quarter-time tutors will also be able to provide supervision at PhD level).
Levers & Barriers to embedding

There are, both at UG and PG level, obvious kinds of resistance based on traditional teaching methods.  At UG level, e.g., some colleagues favour “just showing up on the day and chatting about books” (perhaps more a survival of my own laid-back era); others, a style of seminar teaching that more closely resembles a lecture (“instilling knowledge”, often felt to be necessary in the case of highly theorised approaches).  At PG level there has been a long “chatting about books” tradition – and there is some resistance to the imposition of the kinds of formal structure (e.g., learning logs) associated with interactive uses of the intranet.  In Literature as opposed to Creative Writing MA-level teaching, there is the additional problem of a knowledge-based discipline (in contrast to CW, in which students themselves generate the materials for discussion).  Although we are considering mounting some of our existing Lit-side MA modules as distance-learning options, this would involve a large initial staff input, and it may be some time before the plan comes to fruition.

Other problems, as suggested above, are institutional and technical – but arguably discipline-specific, in the sense that English & Creative Writing as a Department is in a weak position to deal with these issues (in comparison, e.g., to the Management School, which has sufficient clout to develop the Sakai intranet sites with which I am now experimenting); it also seems to be the case that many of the changes made in the LUVLE system are driven by the quite different needs of other (often the science/social science) departments.  The problems we encountered in 06-07 were a running theme of the eDiary I kept, for example, in the entry that recorded the launch of the Literature-side PhD site: 
…everyone was off to a good start, but we then had nearly a month of problems on the new Lit-side PhD site caused by technical errors – the faulty configuring of the site (errors preventing log-on, demanding multiple logins, etc. – only gradually put right by our CELT support team, and to some extent sapping confidence in the whole system). It was only towards mid-term that it all settled down into a reliably stable facility. Problems of this sort are much more the fault of the University Administration than of CELT itself. 

One of my assumptions in approaching the eAdvocacy role was that there would be substantial updates of the Domino system during summer holidays. Unfortunately, the University underfunds these activities and we remain severely understaffed in our technical support for the VLE; there was inadequate time over either summer for requested changes to be effected, and although the members of CELT have done their very best to help us, the beginning of term (both this year and last year) was chaotic – with insufficient time to establish new sites, to put right glitches in the system, and so on. Continuing discussions with the Learning Technology group have helped to clarify the sources of some of the problems but have done little to allay them. 
Student experience

Undergraduate level:

In our final courses review meeting (Summer Term 2007) all of the experiments with the use of interactive discussion on LUVLE attracted positive comments.  Since I only have detailed access to the feedback for my own half-unit (British and American Crime Fiction) I will give extracts from that as representative of the general approval these developments attracted.  My own electronic form (sent back anonymously by all but two of the 18 students) was, as one would expect, more useful and informative than the universal university form.  This focused primarily on the way in which group discussions were structured around the LUVLE exercises that students did before each seminar.  The nature of the interactive web work on this course can be summarised as follows: 

· Preliminary discussion as the basis for seminar discussion:  the Crime course half-unit used each week’s virtual discussion as the core of the next seminar.  The site offered a variety of exercises, starting with a ‘TAB’ workshop (‘post its’ – good in helping to create a sense of group dynamic) and including extensive use of wikis to form interactive groups (dividing the class into discussion groups, each given a different question/topic for the week, asked to discuss it in the wiki – keeping their voices distinct - and then to lead the discussion during part of the seminar) and the use of discussion forums to combine creative and critical assignments (a choice of threads, losing the strong group framework but giving them the chance to select creative exercises).

· The element of assessed contributions to LUVLE:  re using intranet contributions as part of assessment, student responses to the course the online questionnaire showed almost unanimous support for this assessed virtual element to the course and agreement that it stimulated seminar discussion and produced relaxed, student-led seminars.

Here are some of the comments from these online questionnaires: “I think that the LUVLE site helps to give a clear view of the topic, especially with the articles that are posted. It is also interesting to see what other members of the class are thinking by reading their responses. This helps me to develop my ideas and opinions. Also because this component is online it is easy to access, as getting reading materials from the library can be difficult particularly if the whole class needs to read them”; “I think it has been brilliant…”; “Being able to read the opinions of other members of the seminar group - particularly in group wiki discussion - has meant that I usually have an idea of what kind of discussion they're going to lead in the seminars.  Even if I haven't thought about their topic in-depth, it has at least meant that I spend less time than in other seminars trying to articulate an answer in my head after a question has been asked. …one of the things that I’ve enjoyed most about the Crime Lit seminars is how relaxed they are…”; “The LUVLE exercises do work to stimulate seminar discussions, it also means that students have to actively engage their brain with the materials and topics that are relevant”; “I have found LUVLE to be very useful in that I can use the service to share my ideas but also see what other people think about a film or novel. This is very useful for group work as we can see what each other thinks before a seminar and so we waste little time during group exercises. Making it a weekly exercise also encourages you to make sure you have read the text fully in order that you can make a decent, informed response to the questions”; and much more along the same lines.

Postgraduate level:

It will be some time before we are able to get student feedback on the newly initiated distance PhD programme, but the anonymous student questionnaires completed at the DLMA summer school reflected an experience in which blended learning worked at its very best.  A year of knowing one another virtually meant that all of the students who attended already had a very strong sense of community – they never stopped talking to one another!  And their participation in the face-to-face workshops of the summer school (I attended for the whole of the week and sat in on workshops) consistently reflected the knowledge and discussion of one another’s work that had constituted the core of the online experience.  A larger selection of students’ comments is online at: http://www.lancs.ac.uk/fass/english/postgrad/students_say_dlma07.html.  To give a brief sampling: “…this is a well-organised, academically challenging course whose distance learning format offers an opportunity to students who would otherwise not be able to further their learning in this field”;  “This was a wonderfully creative week for me.  I wish I could bottle it.  Thank you so much for this opportunity”; “First class workshops – thank you!”; “I have absolutely loved the MA course so far…”

Project Support

The e-Advocacy award was invaluable in helping us to set in motion all of the above initiatives.  It not only freed a little time for additional work on these projects, but (more importantly, I think) gave a demonstration of external support that was enormously useful in negotiating both at Department and Faculty level.  In an atmosphere in which it’s very hard (still) to secure time for pursuing eLearning developments and in which the University produces long documents about its commitment to eLearning with no concomitant funding, the imprimatur of the ESC has been of significant help.

Although my own focus (postgraduate, cross-cultural, creative-writing centred site building) was rather different than that of most of the other advocates, I found the developments they discussed at meetings consistently interesting – a stimulus to thinking about ways of imaginatively using the potential of interactive space.  I also found the discussions about the function of e-Advocacy to be extremely useful in sharpening my own sense of what I was trying to achieve, and of the implications of eLearning methodologies for the subject as a whole.  The comments I make below (in response to questions about my own conclusions) have grown directly out of debates entered into during discussions with the project team and during Richard’s and Brett’s visit to Lancaster.  Basecamp, I should perhaps add, was particularly helpful to me in prompting me to keep an eDiary – without which this report would have been a far more arduous enterprise!

Outputs/Outcomes
 

Some of the main project outcomes were adumbrated in a PowerPoint presentation I gave to the Dept at the end of April 2007, in which I explained the university’s ‘threshold matrix’ and sketched in the importance of English Subject Centre support, and then went on to summarise developments centred in the Department of English & Creative Writing. 

At undergraduate level, the student-centred and interactive uses of LUVLE developed or augmented during 2006-07 included: 

• Student-generated archives of comment, analysis – English 302 (Women Writers) has made extensive use of this in 2006-07, building up a large archive of student summaries of key pieces of theory/criticism. 

• Conferences: an established element in PG Creative Writing courses, involving a tutor and small groups of students submitting work and critiquing the work of other members of the group. 

• Learning logs: now established on the English as well as the Creative Writing PhD sites, ranging from detailed, reflective, personal use of the space to minutes on the week’s supervision (at the more reflective end of the scale, these develop the ideas of face-to-face discussions and feed back into them – becoming a form of blended learning). 

• Questions for seminars that can be posted up before the seminar by the tutor: there are some good examples of this in English 204 (Pre-20th-century American Literature); or, again, English 302 made good use of this possibility – students can themselves be asked to post up questions they’re interested in discussing. 

• Thinking ahead to seminars: the ‘Waste Land’ independent study week exercise on English 303 (Decasence to Modernism) is an excellent example of this – students asked to choose one line for discussion and to pick out and briefly comment on one interesting piece of criticism in preparation for seminar discussion. 

• Carrying on with seminar discussion: the contributions to the Victorian Gothic half-unit followed on from each weekly discussion – e.g., after a discussion in seminars of their own personal scariest moments, students were asked to locate the moment in a Victorian ghost story where the ‘shiver’ occurs.  

• Preliminary discussion as the basis for seminar discussion: in contrast to Victorian Gothic, the Crime course half-unit used each week’s virtual discussion as the core of the next seminar (exercises summarized above under ‘Student Experience’). 

• The half-unit experiment in assessed contributions to LUVLE: using intranet contributions as part of assessment, successfully put into practice in both of the above half-units, and being adapted next year in some other courses.

At postgraduate and research level, the PowerPoint presentation looked beyond LUVLE and summed up a few of the developments foregrounded earlier in this document, particularly those involving the integration of conventional web space and web 2.0: 

• Transcultural Writing and Research at Lancaster: at the PG and research level, our most important initiative is the creation of a Virtual Learning Environment on a commercial server for a new cohort of distance PhD students in Creative Writing (see above). 

• Online training and virtual resources: bringing together all of these projects will both attract in new students and provide an expanding resource (of existing material, new contacts, ongoing discussions) for our own PG students, and all of this will be linked to a rapidly developing Virtual Research Environment in which we provide, for example, online interactive training in research methodologies. 

• Archival resources (online magazine, sound and video archives, etc.) already being mounted (see above).

• Writers’ blogs and forums: in addition to shaping our own intranet CW provision, part of the Crossing Borders legacy has been a series of international writers’ forums involving earlier participants in the project – first on the ‘typewriters’ site and then prose and poetry workshops on the British Council site (see above).

Conclusions / Recommendations / Closing thoughts

I certainly still consider myself an ‘advocate of e-learning’ and am indeed considering asking the University to extend my contract on a part-time basis for 2-3 years beyond retirement (officially Sept. 2009) in order to continue working on the developments in distance learning and cross-cultural exchange that were put in motion during 2006-07.  I think the discussions I had at one of our London-based group meetings perhaps sum up most clearly the way I see my own objectives.

The important underlying questions considered at that meeting related to the broadening and shifting of my remit as an ESC e-Advocate: firstly with respect to ‘English’ as a subject, and secondly with respect to teaching as opposed to research. I acknowledged that the increased emphasis on (and our high hopes for) the Centre for Transcultural Writing and Research involved, to some extent, leaving the less well-disposed of my English Literature colleagues behind in their anti-DL, more narrowly periodized bunkers (they have all, to a degree, begun to use our VLE, but several remain unconvinced of the viability of virtual learning, and uninterested in the intercultural dimension of the proposed Centre). My main arguments here, I think, would be that one can (pragmatically) move ahead by building on the enthusiasm of those who are already involved in eLearning, in our case in a cross-disciplinary collaboration that is capable of providing a new focus for future activities; and that the direction in which we’re developing our ideas is an implicit challenge to the traditional notion of ‘English Literature’ – an insistence that we should begin to think in terms of ‘literatures in English’ in a cross-cultural way, and that (as part and parcel of this) we should also expand our notions of English literary research to embrace practice-led research – to give contemporary creative practitioners a more central role in our understanding of literary creation and in the shaping of our research methodologies.

Secondly, there is the question of teaching v research: I was asked whether (in relation to my e-Advocacy remit) the proposed Centre was more concerned with research than teaching. My response was – can there really be a ‘versus’ here? Oughtn’t these activities to be in many ways inseparable? It’s fundamental to our conception of the Centre that it will combine research activities with postgraduate teaching and recruitment. One of our aims, e.g., is the creation of a website that makes an international impact with its presentation of new writing and of action-research and critical thinking about writing, but that couples this ‘research-led thrust’ with a range of virtual interactions in which our postgraduate students will be closely involved (intercultural online writers’ forums, for example, and ‘virtual’ visiting writers) and with an expanding body of archives and resources that will contribute in significant ways to postgraduate study. 

When we were asked earlier in the last academic year for our reflections on why we were interested in eLearning, my thoughts included:  developing distance learning as a means of expanding the reach/availability of education; and the ambition of realizing the cross-cultural potential of eLearning.  In response to the question of how my work as an advocate might potentially impact on the development of e-learning in the English subject community, I emphasized the diversification of the student community, the generation of more genuinely collaborative and creative approaches to learning and the breaking down of tendencies towards insularity. These aspirations remain at the core of my own commitment to this kind of work, and are the sort of issues that Graham Mort and I centrally addressed in the very forward-looking papers (attached) that we wrote during the course of 2006-07. 

Copyright Statement

This work is licensed under a Creative Commons License.

Creative Commons
Attribution-NonCommercial-ShareAlike 
Attribution 2.0 UK: England & Wales

You are free:

· to copy, distribute, display, and perform the work

· to make derivative works


Under the following conditions:

· Attribution. You must give the original author credit.

· Non-Commercial. You may not use this work for commercial purposes.

· Share Alike. If you alter, transform, or build upon this work, you may distribute the resulting work only under a licence identical to this one.

· For any reuse or distribution, you must make clear to others the license terms of this work.

· Any of these conditions can be waived if you get permission from the copyright holder. 

· Nothing in this license impairs or restricts the author's moral rights. 

Your fair use and other rights are in no way affected by the above.
This is a human-readable summary of the Legal Code (the full license).
(http://creativecommons.org/licenses/by-nc-sa/2.0/uk/legalcode)

The English Subject Centre


Royal Holloway, University of London


Egham, Surrey TW20 0EX


Tel  01784 443221  Fax  01784 470684


Email esc@rhul.ac.uk


www.english.heacademy.ac.uk








� EMBED PBrush ���





� EMBED PBrush ���





	� EMBED PBrush ���				








E-learning advocate report for Lee Horsley 


Page | 1



_1210671755

_1210671756

_1210671754

