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Introduction
(Briefly describe what your e-learning advocacy project set-out to do (your initial goals), why you wanted to be a part of this project etc)
We sought participation in the project for a number of reasons:
i) to gain a better understanding and make better use of the technology which increasingly surrounded us in the classroom and which was available to us on our computers;

ii) to increase our skills in using e-resources and e-technology and those of our students;
iii) to understand better the benefits and drawbacks of using e-technology and resources in terms of pedagogy;
iv) to establish links within the University College with colleagues on other programmes who taught in the subject area – e.g. on PGCE and Primary QTS courses;

v) to establish links with colleagues in other institutions to share practice and ideas.
Institutional Context / Background

(It may be worthwhile to explain a little about your departmental context in terms of staffing, resources (digital and non), e-learning provision and resourcing, availability of networked computers, suitability of teaching spaces for technology-based teaching etc)

The University College is a small institution with only some 1500 students. Nevertheless it has invested significantly in e-learning in terms of technology, software and staffing. There is an E-learning co-ordinator who provides staff training and advice and the general standard of equipment within teaching rooms is high. Additional equipment is also available in IT dedicated suites such as the TALOS suite, the IT suite and from the IT department for loan.
Within the English Department there are additional resources including DVD, Video players, video and digital cameras. The department has also actively encouraged the institution to purchase on-line resources. This has resulted in last 2 years of the purchase of JSTOR, Humanities International Complete, Literature Online, The Shakespeare Collection, the Women Writers’ Project and other resources.

The institution is very well equipped technologically and the availability of this equipment in part drove the desire to exploit its potential. In particular, in the year prior to the bid BGUC had purchased a VLE package (Blackboard) and relatively little use had been made of it within the Department. In addition to this resource, the institution is generally very well equipped as follows:

Wireless access across campus;

Computer and overhead projector in nearly every teaching space;

Promethean Board or Interactive Smart Board in most teaching spaces;

DVD and Video players in most teaching spaces with spares bookable from a central point for those rooms without these facilities as standard;

Cold-light digital scanner;

Netrecorder and the usual range of software packages such as Word, Powerpoint, etc.

In general it is almost always possible to obtain access to high quality IT provision and to obtain the appropriate technical support to ensure it works on the day. This environment is conducive to encouraging the use of IT in teaching and learning and research.
The Department is a small one with 4 full time staff and 3 Visiting Tutors, although it has approximately 160 undergraduate students. Beyond this, within the College a number of other staff are also involved in teaching English but as part of PGCE or Primary QTS courses. This totals approximately 10WTEs. However, links between the two groups are not strong because they are in different schools working to different timetables and priorities. For example, the staff on PGCE and QTS courses teach from beginning of September to end of July and spend much of their time out on placements visiting schools and observing students. Co-ordinating meetings across different types of programmes is particularly difficult. Within the English Department, however, where things were much easier to co-ordinate a great deal of progress has been made.
Methodology

(How did you originally intend to implement your advocacy plan? To what extent has your advocacy followed your original plan? Why did you change your plans?...Did you measure your progress with colleagues in any way? If so how?)
The methodology as originally set out was diverse and ambitious. Many of the activities took place as planned particularly training of staff within the department, training of students on IT resources and development of future strategic plans. However, it became evident that training sessions were not enough in themselves to facilitate extensive usage of packages. For example, training took place on the use of powerpoint, wikis on the VLE, the VLE for tests, on Smartboards, interactive whiteboards and Netrecorder but take up of these was variable. Online tests and tasks were developed and some use was made of Netrecorder while extensive use was made of powerpoint. However, there was almost no use of wikis on the VLE, interactive whiteboards and Smartboards although in these areas awareness was raised. It is likely that in the future more will be made of these, particularly as use of other e-resources becomes more familiar and comfortable. In some areas, more progress was made than expected, particularly in the use of VLE and student take up of e-resources. These are evidenced through output visible on the VLE and student engagement in such things as online tasks and through statistical data on usage of e-resources. Module evaluations provided qualitative information about the use of powerpoint in particular and the use of on-line lectures as well as tasks on the VLE.
While the methodology was successful in some areas, in others it was less successfully implemented either because when investigated in more detail plans were either impractical or deemed not a good investment of staff time. In some cases, increased knowledge gained on one part of the project (e.g. about licensing and copyright) turned out to impinge on others such as the development of multi-media packages to be distributed on CD roms/datasticks. This meant, for example that the planned teaching resource which was to include the use of two video clips of versions of the same scene from Hamlet for comparison with key points for discussion, could not be produced because disseminating video clips would constitute breach of copyright. Another area which did not develop in the way intended was the library of resources. Initially this was seen as an opportunity to share ideas and resources. However, we soon realised that since our practice was to use one tutor per module there was little to share. However, during the year changes in programmes, practice and the realisation that some similar material is taught both across the two English programmes and by staff in other departments e.g. drama means that this idea is being re-evaluated. In a sense, for staff, since all staff can access all modules on the VLE, the whole VLE constitutes a resource library already with no need to upload material in a way that duplicates things elsewhere on the VLE.
Discussion

· Did you make the right choices?

· How successful has your project been in terms of achieving your initial goals?

· At the course level (i.e. increase in numbers of courses incorporating e-learning and students experiencing e-learning)

· At the curriculum level (increase or development of online/blended learning activities in existing/new courses)

· The level of colleagues engagement (both actual and potential)

· Successes at departmental, inter-departmental and faculty/school levels

· Successes in enhancing the learning environment - physical and virtual

· Consolidating e-learning infrastructures (use of learning technologists, Educational developers, Resource managers, IT supports etc.)

· How successful have you been in securing management buy-in could you mention something about the means by which this has or hasn’t be achieved (including the formalisation of e-learning objectives into strategic plans).

Overall the project has been successful in raising the awareness and use of e-learning and e-resources within the department by both staff and students. There has been a step change in the use made of such techniques and resources by staff particularly in the use of the VLE and such software as powerpoint. This constitutes a good point from which to step to more specific uses with staff members developing expertise in particular areas of the use of IT such as online lectures, the use of wikis, the use of the VLE for assessment and for non-assessed tasks and the possible development of research projects. Some progress was made in networking about e-learning within the institutions but more needs to be done to formalise these and for there to be greater sharing of knowledge, expertise and experience. The development of a Centre for such shared interests is a result of the recognition that there are a number of colleagues within the institution who share expertise in the use of e-resources and e-learning. In terms of the e-learning environment significant progress has been made in terms of resources and ‘kit’. As well as ensuring that one of the main teaching spaces had an overhead projector, second white board and facilities for playing sound resources, the period saw success in obtaining a digital scanner, video-editing software and hardware, improved facilities for showing films, and a range of e-learning resources success which are particularly popular with students.
At curriculum level we were able to include IT as a requirement in some part of our assessment, by requiring presentations to include some use of ICT. In the revalidation we also continued with our policy of counting the use of resources as a separate item for assessment in all assignments. To facilitate this we work hard at training students on the use of e-resources including appropriate use of the internet, training them on the use of Intute, JSTOR, LION, Humanities International Complete, Infotrac etc. In terms of development we have also identified times within the curriculum when these need to be reinforced – viz the start of Year 2 and Year 3. The first of these has become particularly important because a change in regulations means that only 2nd & 3rd year marks count towards the degree grade and therefore it is essential that students are appropriately equipped at this point in their studies. This need has emerged in part because of the training that has been undertaken at year 1.
Colleague engagement has been good amongst the department with a general willingness to engage. One key test will be the return of a member of staff who is known to be apprehensive about the use of IT and e-learning. Visiting tutors have also been willing to engage with e-learning and e-resource possibilities. Some links have been established with colleagues beyond the department, though more could be done. Through the advocate network a group of like-minded and helpful colleagues has also been found. More generally within the institution, the e-advocate’s role in future e-learning projects has been assured, helping to ensure the position of English as a subject with a strong interest in e-learning. This has further facilitated inclusion in e-learning activities and in discussions about e-learning: for example, through presentations on e-resources to staff across the whole school at staff development days. Informal training of colleagues outside of the school has also been provided, particularly in the use of on-line resources to assist staff with their own research and teaching and learning. Part of this profile raising has involved working closely with the College’s Lecturer in e-learning and the staff training opportunities and support he supplies both generally and on an individual basis. He is a key player in the development of e-learning networks and has strong links with the English Department.
The University College already had plans to develop e-learning. Directorate have approved a recommendation that a feasibility study into a Centre for learning in electronic and material textuality be developed and the e-advocate is to undertake this. School level targets include increased use of e-learning and technologies and the e-learning advocacy both helped to identify this as an area to be developed and helped the aim be achieved.

Levers & Barriers to embedding

Do you think there are..preoccupations and ideologies of the discipline..which influence the embedding of e-learning? Are their issues which are related to  the individual nature of English as a subject?

There have been a number of levers which have helped to embed e-learning. These have included good infrastructure and availability of resources, general management willingness to support such learning and a general willingness of staff to engage with ideas and skills. A key lever initially was the possibility of two permanent lectureships to be appointed at the end of the academic year. Other levers have included control of a supplementary budget and the support of an e-learning co-ordinator within the University College who was both willing and able to help with the project. The gaining of the award was itself a lever in obtaining support in related and other issues.
Barriers to the embedding of e-learning are also manifold. The key obstacles are:

i) The multiplicity of software packages and their divergent training requirements;

ii) identifying effective pedagogic uses for the available software and resources;

iii) making time available for staff to be trained and confident in the use of software and resources;

iv) more generally, Higher Education’s continued obsession with valuing research over teaching as manifested most obviously in the RAE exercise and the money associated with it; - e-learning and teaching in general will arguably only confer status in HE when there is something akin to the RAE in terms of money, in particular. QAA inspection reports lack teeth because they don’t impact directly on income.
v) the belief that strong subject knowledge equates to good teaching;

vi) the belief that nothing is gained by the use of IT and that to learn to use it is to waste time redoing what has already been done;

vii) staff fears about monitoring and measurement when using IT – e.g. issues around policing VLE discussion boards and practical difficulties in implementing assessment equitably;
viii) networking across departments was much harder than anticipated for no obviously good reasons.  Timetabling difficulties were a factor as was a very departmentally set up infrastructure but arguably differing interests (e.g. English as a subject at Primary school level and at degree level) meant a lack of common ground and a lack of understanding of each other’s role and uses for IT. E.g. while colleagues who lectured on the primary education programme saw great merit in touch-screen, smart-board technology, particularly for engaging children in writing, staff lecturing on the BA Honours in English Literature saw more limited opportunities for this kind of technology.

ix) The rapid pace of technological development is an obstacle to using technology. No sooner has one learned to use one package but it is either updated or obsolete. 

Student experience

How have your efforts this year impacted on the Student experience of the subject in your department

The student experience has altered and improved in a number of areas because of the immediate impact of the project and because of the longer-term factors that the project has initiated. Immediately obvious have been the following:

Increased availability to students of lecture notes, lecture handouts and powerpoint presentations on the VLE. This enables students to access materials after the lecture to remind themselves of what has been said.
In one module, a new methodology of blended learning was used which was very popular and significantly enhanced student learning, extending the possibilities of what could be done within the allocated contact time; (note the success of this modus operandi is likely to have far-reaching consequences as it spreads across the department and modules. (See paragraph at end of this section.)
Significantly increased use of online journals and resources by students in their assignments;

Student training packages on a range of on-line resources provided within sessions;

Opportunities provided for students to undertake training in software packages such as powerpoint outside of sessions;

Increased use of VLE by staff and students such as increased use of discussion boards, use of on-line tasks to support learning, use of scanned-in resources such as chapters and articles, and more use of internet links (often sourced through Intute);
Purchase of increased resources including LION, The Shakespeare Collection, Women Writers’ Project, Humanities International Complete and training provided on them;
Increased use of video and DVD clips in lectures and seminars because of purchasing of equipment in teaching rooms to play such material and deliberate policy of purchasing DVDs and Videos for such purposes;

Introduction of workshop type sessions based around such video and DVD clips as new form of teaching and learning;
Use of video clips in lectures, seminars etc. from programmes recorded from television by means of Netrecorder;

On-line lectures via VLE
In one module, a 3-hour weekly session devoted to modern drama which previously included a 1.5 hour lecture session and 1.5 hour seminar was changed so that the lecture was pre-released on the VLE at least 3 days prior to the session. The session itself was converted to a three hour seminar. The transition has radical implications and was well received by students. ALL students in the small seminar group liked the idea of pre-released lectures. It gave them time to prepare and think about the issues and supported their understanding of the texts, thereby enriching their discussions. More significantly it allows the contact time to be used to study more texts, thereby extending students’ knowledge. This is particularly possible on this module as many of the texts, though they merit close reading, are neither long, nor problematic in terms of language, two traditional obstacles to student participation. Moving lectures to an on-line format also had advantages for pedagogy. It became easier to use readily available clips from Youtube for example, to include things that might take time for students to watch and assimilate in a conventional lecture. It also enabled the inclusion of supplementary information such as theatre history and performance issues as well as more conventional literary topics. Handout materials could be scanned in and although not used on this occasion podcasts present a further opportunity for presenting material. Although rewriting the materials (because they could not be cut and pasted easily) was time consuming, and there were some limitations imposed by the VLE software, the ability to include a wide range of materials of different types without worrying about time constraints of either concentration or room bookings was liberating, changing the nature of the lecture. It was noticeable however that some more performance based elements of the lecture were not replicable. However, these could be brought out in the seminar discussion instead. The arrangement of pre-releasing lecture notes but allowing time for their discussion within the seminar was an important aspect of the blended nature of the learning.
Project Support

· In what ways has it been helpful to have been part of a national project with six participating institutions?

· What have you learned from the five other advocates?

· From working in basecamp

· From the project team

· From existing models of e-learning advocacy

One of the great strengths of this project has been the e-advocate network and the project arrangement. There have been two factors to this: support from the centre and support from other advocates.

Support from the centre has been extremely helpful in identifying opportunities, resources and networks. Training opportunities and whole project meetings have played an important part in ensuring progess was made with e-advocates sharing ideas and gaining stimulus. These whole group meetings in particular were beneficial – there could perhaps have been more frequent meetings to strengthen the network and share more information face to face. Key events such as project planning early in the cycle and the meeting in January were very beneficial. 

Also driven from the centre was the discussion board. This was a very useful site and was contributed most to by the English Subject Centre Co-ordinator, although other advocates contributed significantly. This was helpful for hearing about progress, although there was not a general willingness to contribute enormously to the discussion boards. As an e-advocate it is interesting to reflect on this. Perhaps a stronger shared identity earlier on in the project might have helped this. Being still enrolled at base-camp as the project continues is helpful and interesting and a position which is valued if not necessarily maximised. 
Participation in the English Subject Centre Renewals conference was a real benefit, although this e-advocate was initially sceptical about involvement. In fact, it was a very enriching, uplifting and rewarding experience. Having overcome fears about presenting about the project in front of a wide-ranging audience the experience of doing so was helpful and the discussion within the session insightful. Identifying such a conference at which to present progress on the project would seem to me to be an important part of helping raise the profile of e-advocacy and articulating progress.
As well as support and advice from the centre, the support and advice gleaned from the knowledge and experience of other e-advocates has been particularly useful. Seeing what other advocates had done at group meetings provided ideas and encouragement. Discussions with colleagues, sharing ideas at the Renewals conference and a visit to this advocate’s institution from another facilitated the dissemination of ideas and practical advice. This helped the English team identify ways forward in terms of using the VLE in particular, as well as opening up ideas about e-advocacy and e-opportunities and identifying challenges and obstacles. 
An important aspect of the e-advocate network has been the opportunity to reflect on how my own position as head of a small department enables me to facilitate change in ways that perhaps others cannot. These boil down to some extent to the ability to effect decisions and implement them. The implementation of decisions depends almost entirely on the good-will of staff and their willingness to take up ideas, but certain things are different as head of department. Sometimes, this is just a question of allowing the ideas of others to proceed, at others it is driving innovation, and at others it is facilitating and encouraging a particular practice and change. Areas where I feel my position as head of department has supported and integrated with the e-advocacy include:

ensuring that ICT is made a part of 1st year assignments and therefore part of the 1st year induction on the new revalidated programme;

timetabling e-learning sessions for year 1s and planning implementation for years 2 and 3;

authorising the transition to on-line PDPs;

using budget responsibilities to increase e-resources, to purchase equipment from consumables budgets and to fund training and staff-development opportunities;

supporting bids for capital expenditure to the English teaching rooms – including speakers, dvd players, and sound systems;
supporting and encouraging staff in their use of IT and thereby ‘sanctioning’ it such as in the use of powerpoint lectures, on-line discussion boards, and facilitating discussion time within departmental meetings.

Timetabling the weekly meetings and included within this the cpd sessions into which training on e-technologies could take place.

Outputs/Outcomes
Is it possible to document the tangible progress you made in your advocacy year in terms of new blended courses? New learning spaces created? Number of newly motivated colleagues? How can you tell?
Engaging in the e-learning advocates project has had a number of significant benefits to the department. Some of these are measurable, others less so.

Less measurable benefits include:

i) a general increase in confidence amongst staff within the English Department in the use of technology. Staff are more willing to try new software and be alive to its possibilities;

ii) an increased level of the use of e-technologies and e-resources such that one colleague returning from maternity leave notices the expectation of, for example, the use of the VLE and the use of powerpoint in lectures. Overall then we can observe an increased skill level amongst staff in terms of e-resources and e-technology;

iii) a willingness to move on to the use of other software packages having gained some confidence in more straight forward ones. Thus, having gained confidence in the use of Powerpoint, staff are now ready to explore the possibilities of Smart boards, video-editing and podcasting in a way that they were previously simply not ready for;

iv) an increased awareness of the work of others within our institution in e-learning. Although we have not made us much progress in working with other colleagues who have shared interests as we would have liked, we are at least now aware that there are colleagues who share these interests and are developing plans to maximise these;
v) in the light of iv) we are developing plans to maximise these shared interests and develop a Centre for Learning in Electronic an Material Textuality. (CLIEMT) The e-learning advocate has been charged with bringing a proposal to Directorate for the development of such a centre.
There are a number of tangible and measurable benefits:
vi) English Literature Students (who comprise 2.5%) of the students at the University College were recorded as achieving 10% of the total usage of Athens based resources in 2006-07. (There are no separate figures available for English students on the Education and English programme);
vii) A marked increase in and more diverse use of the VLE to support modules. Staff have gone well beyond merely loading module handbooks. More importantly they have begun to recognise both the opportunities and limits of the VLE, recognising, for example, that discussion boards for small groups of close-knit students are largely pointless, as such students have more immediate ways of communicating such as texting and using their mobile phones. 
viii) The development of a blended learning module in which the lecture is pre-released as advanced reading facilitating the conversion of what was previously lecture time to seminar time with significant impacts on the depth of discussion and the range of texts covered.

ix) Increased use of on-line resources by staff including such facilities as Intute, the internet and collections such as EEBO in lectures and seminars;
x) Training packages built into undergraduate programmes including training on Powerpoint, Intute, JSTOR, Humanities International Complete, Blackboard, Infotrac, Literature on Line, Oxford Reference Online, the Shakespeare Collection,  Women Writer’s Project and general advice about how to evaluate a website at level 1, a refresher course at level 2, and at level 3 training on more advanced resources such as Zetoc, British Humanities Index, Arts and Humanities Data Service, Arts and Humanities Citation Index, the local county council’s online resources which include DNB and OED. These are delivered through hands-on sessions in the ICT suite.
xi) Participation in English Subject Centre Conference and network of like-minded advocates encountering similar issues and providing inspiration and examples;

xii) Use of digital scanner and development of partnership with local organisations.

Conclusions / Recommendations / Closing thoughts

· Can you make generalisable recommendations to others seeking to embed e-learning into their departments/schools?

· Do you still consider yourself an advocates of e-learning? Above all, have you convinced themselves and others of the value of continuing in your role as an advocate beyond the lifetime of this project? – institutional/formal

· Are funding opportunities like this worthwhile?

· What advice would you give to e-learning advocates just starting out?

The e-advocacy was extremely worthwhile in helping the department achieve a step change in its use of IT. The project has been the foundation for a number of further developments and as ‘seed-corn’ funding has made an enormous difference to practice in certain areas, while in others it has provided a basis on which to find out more, or make further progress. Through practical use of e-learning and e-resources has emerged an interest in the pedagogy as practitioners have begun to identify both the success and limitations of e-learning. More generally there is increased awareness of IT and its possibilities, and a greater understanding of the skills, networks and experience within College that already exist. In addition, the following have emerged as a direct result of the increased profile associated with being an e-advocate. The advocacy position helped either directly because of the increased use of IT or indirectly because having the e-advocate position added weight to bids for resources.
Personal Development Plans to be done on-line;
Student groups asking tutors to use discussion boards for small group work when they are working on assessed tasks (e.g. for sharing ideas, documents, images etc);
Emerging interest in use of pod-casting;
Member of staff doing research project into use of wikis for assessment/unassessed work;
Successful bids for funding of additional online-resources by institution including Humanities International Complete, Literature Online, Shakespeare Collection, Women Writers’ Project, purchase of e-books;

At a much larger scale,  as an e-advocate for the English Subject Centre, and therefore known within the University College as someone interested in e-learning, the e-advocate was invited to join a bid to Change Academy which seeks to promote e-learning across the University College. The successful bid facilitated an excellent opportunity to learn more about change management and we have subsequently begun to role out across the University College a bottom-up approach to e-learning which is more needs driven rather than technology or management driven. This project seeks to establish a series of mini-projects across the College on any aspect of e-learning. It also offers opportunities for the exploration of the use of e-technologies both to academic and support and administrative staff and seeks to increase and maximise their use and to spread best practice. A number of cross-college projects using a range of IT packages, ideas, and resources are being developed and the English team has a significant profile in this. As a member of the Change Management team, the e-advocate has a high profile within the College on this project for the development of e-learning, while members of the English team are each putting forward projects for consideration and development. These include work on wikis, the development of online lectures and digital scanning projects with partners. Beyond the Change Management project one significant further development which is currently being put-forward is the development of a Centre for Learning in Electronic and Material Textuality. This combines teaching and research interests in the creation, circulation and consumption of texts whether in digital or more conventional formats. It is a cross-College proposal which has gained Directorate support for further investigation. It is being led by the e-advocate and will aim to maximise the skills, experience, networks and resources within College in order to build towards a Centre for Excellence.
In terms of advice for new e-advocates I would make four observations:

i) be really clear about why you want to use or do e-anything. Are you sure it is an improvement on what went before or is it just different (and therefore by definition just time-consuming)? Are you sure you are getting a benefit and can you i) articulate it, ii) measure it (qualitatively or quantitatively)?
ii) Many benefits will not be obvious in the year of your e-advocacy but you have the chance to lay some groundwork from which significant benefits may be reaped in future years;
iii) Change can be stepped rather than incremental – that’s to say, nothing may happen or appear to happen for a while but then lots of things (or sometimes just something) happen(s) at once, even though there has been a long period of inactivity;

iv) Colleagues often want and intend to be involved but need to create a mental space and mental time in which to do so. Those breathing spaces in the academic year such as assessment weeks, the last week of term and perhaps first week of vacation when people are still around constitute good times for people to turn their attention to something new such as e-learning;
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